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Abstract: Academic procrastination is a prevalent tendency among 

students. This study examines the impacts of learning awareness and 
self-management on academic procrastination. Employing a quantitative 
survey approach, the research involved 134 Kerinci State Islamic Institute 
students in Jambi Province, selected through convenience sampling. 
Descriptive analysis was conducted to assess the levels of each variable. 
Findings suggest a low level of academic procrastination, with learning 
awareness and self-management exhibiting moderate levels. Hypothesis 
testing demonstrates that learning awareness and self-management 
significantly influence academic procrastination individually and 
concurrently. Future research endeavors should construct a more 
intricate structural model by incorporating additional variables that 
directly or indirectly impact academic procrastination. 

 

Abstrak: Prokrastinasi akademik merupakan salah satu kebiasaan yang 

umum di kalangan mahasiswa. Penelitian ini bertujuan untuk 
menganalisis pengaruh kesadaran dalam belajar dan manajemen diri 
terhadap prokrastinasi akademik. Penelitian ini menggunakan 
pendekatan kuantitatif dengan desain survei. Studi ini melibatkan 134 
mahasiswa Institut Agama Islam Negeri Kerinci provinsi Jambi yang 
ditentukan dengan menggunakan teknik convenience sampling. Teknik 
analisis yang digunakan untuk mengungkap ketercapaian setiap 
variabel adalah analisis deskriptif. Hasil penelitian ini menunjukkan 
bahwa tingkat prokrastinasi akademik berada dikategori rendah, 
kesadaran dalam belajar dan manajemen diri berada pada kategori 
sedang. Pengujian hipotesis menunjukkan bahwa kesadaran dalam 
belajar dan manajemen diri mempengaruhi prokrastinasi akademik, baik 
secara parsial maupun simultan. Pada studi selanjutnya, perlu adanya 
rumusan model structural yang lebih kompleks dengan 
mempertimbangkan beberapa variabel lain yang memiliki pengaruh 
langsung maupun tidak langsung terhadap prokrastinasi akademik. 
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A. Introduction 

As students, fulfilling academic obligations such as practicum, exams, assignments, 

and lectures is imperative (Onwuegbuzie & Jiao, 2000). However, many students postpone 

task completion, assuming they can address them later (Hikmah et al., 2023). This 

postponement, academic procrastination, embodies delaying tasks or activities (Sujadi & 

Ahmad, 2023). Wicaksono (2017) defines academic procrastination as the deliberate 

postponement of activities or tasks until the following day. Further elucidates that academic 

procrastination is prevalent in educational settings, where students intentionally delay 

completing assignments issued by instructors (Hidayati et al., 2019). Academic 

procrastination is the tendency to delay academic work or tasks that should be completed, 

often stemming from an inability or discomfort in addressing the task (Hen & Goroshit, 

2020). 

Academic procrastination is widespread in academic realms and is explored through 

diverse theoretical lenses that identify various causes and consequences (Ulya et al., 2020; 

Zacks & Hen, 2018). It signifies a failure to undertake necessary tasks despite awareness of 

the detrimental effects, such as laziness, feeling overwhelmed, poor time management, and 

decision-making challenges (Kartadinata & Tjundjing, 2008). Viewed through a situational 

lens, academic procrastination represents a deficiency in students' self-regulatory skills 

within learning contexts (Zacks & Hen, 2018). This behavior is linked to problematic 

emotion regulation practices associated with compromised mental well-being (Eisenbeck et 

al., 2019). Grounded theory on academic procrastination explores adaptive and maladaptive 

dimensions, guiding future empirical inquiries (Klassen et al., 2008). Procrastination can 

result in delayed work, prolonged stress, decreased academic performance, and 

dissatisfaction with learning outcomes (Niazov et al., 2022). 

Procrastination hinders achieving optimal performance, prompting the 

development and evaluation of academic interventions to mitigate its prevalence in 

educational settings (Goroshit, 2018). At certain levels, academic procrastination can 

significantly impair students' academic performance (Wicaksono, 2017), leading to adverse 

outcomes like anxiety, stress, reduced self-motivation, fear of failure, diminished academic 

self-esteem, and compromised learning efficacy (Christanti & Anwar, 2019). Feelings of 

anxiety, frustration, and self-dissatisfaction frequently emerge due to procrastination, 

potentially exerting a detrimental influence on students' emotional well-being (Bu et al., 

2021). Research conducted by Patrzek, Sattler, van Veen Grunschel, & Fries indicates that 

academic procrastination correlates with various forms of academic misconduct, including 

plagiarism, cheating in exams, using prohibited resources during exams, copying 

homework sections from others, and falsifying data (Patrzek et al., 2015). Academic 

procrastination has also been associated with adverse outcomes such as diminished affective 

well-being (Balkis & Duru, 2016; Krause & Freund, 2014), engagement in cheating behaviors 

(Patrzek et al., 2015), task accumulation, or the necessity to repeat learning tasks (Grunschel 

et al., 2013), lower academic performance (Kim & Seo, 2015), and an inclination to drop out 

of school (Scheunemann et al., 2021). 
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The issue of procrastination remains a topic of ongoing debate. While one group 

suggests that procrastination in learning can offer students opportunities to utilize their 

learning time effectively (Chu & Choi, 2015), another group argues that procrastination can 

lead to adverse effects (Ojo, 2019). Choi and Moran introduce the concept of active 

procrastination, characterized by four distinct traits. Specifically, individuals who actively 

procrastinate 1) favor time pressure and 2) intentionally delay tasks. Moreover, they 3) can 

meet deadlines and 4) are content with the outcomes (Chu & Choi, 2015). Academic 

procrastination is a multifaceted issue influenced by various factors. Despite abundant 

research and theory, a universal solution has yet to exist. Effective interventions typically 

require a detailed comprehension of the specific causes of procrastination and the 

application of tailored strategies to tackle the issue. 

Procrastination has been explored from two perspectives: a) as an avoidance 

behavior manifesting as task postponement following a specific task; b) as a personality trait 

characterized by a persistent and pervasive pattern where procrastination and avoidance 

are typical responses across various situations (Schouwenburg, 2004). Deficiencies in self- 

regulation serve as critical predictors of procrastination. Procrastination manifests as a 

discrepancy between intentions and actions, leading individuals to postpone their initial 

plans (Talask & Carvalho, 2017). Strategies involving stimulus control, emotional regulation, 

cognitive restructuring, and behavioral activation are deemed crucial in addressing issues 

related to procrastination (Talask & Carvalho, 2017). 

While academic procrastination should be avoided, numerous studies have 

highlighted its prevalence among university students. Nitami's study 2015 revealed that 

students' preference for completing assignments on campus often leads to delayed 

submissions, causing disruptions to their peers' work (Nitami et al., 2015). Academic 

challenges, including procrastination, arise when students encounter difficulties during 

their academic pursuits (Putri et al., 2022). Additionally, Erfan's research pointed out 

instances of academic procrastination, particularly in delaying thesis work, impacting 

students' educational progress (Ramadhani et al., 2018). Academic procrastination is 

frequently linked to time constraints and pressure, resulting in delays in coursework 

completion and potentially affecting academic advancement (Bendicho et al., 2017). 

Moreover, a study at an Indonesian university found that 55.1% of respondents experienced 

academic procrastination (Daryani et al., 2021). A study revealed 29.25% of university 

students exhibit academic procrastination (almost always or permanently). Furthermore, 

47.9% of students reported that experiencing academic procrastination at a moderate level 

had led to numerous challenges for them (Hayat et al., 2020). The results indicated that 

nearly 80% of students exhibit procrastination to different extents, with half consistently 

procrastinating due to inadequate time management skills, insufficient planning for 

academic tasks, laziness, and stress (Fentaw et al., 2022). 

As highlighted by various researchers (Amir, 2016; Margareta & Wahyudin, 2019; 

Zacks & Hen, 2018), awareness in learning refers to an individual's capacity to recognize 

their emotions and utilize them in decision-making processes (Suparno, 2017). This 
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awareness also encompasses understanding one's true abilities and their application in the 

learning process, influencing academic outcomes (Lomu & Widodo, 2018; Meditamar et al., 

2022; Prakoso & Daiman, 2023). Awareness in learning encompasses the understanding 

individuals develop regarding their learning process. This involves grasping learning 

objectives, monitoring progress, identifying effective learning strategies, and 

acknowledging challenges and obstacles encountered during learning. Awareness of 

learning empowers individuals to self-regulate, allocate time efficiently, and enhance the 

overall quality of their learning experience (Perry et al., 2019). Individuals with a heightened 

awareness of learning tend to actively engage in their academic endeavors, leading to 

enhanced comprehension and improved results (Lomu & Widodo, 2018). Furthermore, 

Saraswati (2017) notes that individuals with lower academic procrastination typically 

exhibit higher levels of learning awareness, leading to life satisfaction and academic 

achievements. Enhanced learning awareness prompts students to acknowledge their 

responsibilities and actively engage with their academic duties (Jauhar et al., 2023). High 

levels of learning awareness can counteract procrastination tendencies (Hikmah et al., 2023). 

Nisa et al (2019) further suggest that factors like anxiety, fear, and self-confidence levels 

influence academic procrastination. 

Another factor that affects academic procrastination is self-management (Ardini, 

2017; Muliyadi et al., 2017; Nisa et al., 2019). Self-management involves organizing various 

aspects of life efficiently (Ardini, 2017) and refers to the capacity of individuals to regulate 

their thoughts, emotions, and actions to achieve specific goals, particularly in the context of 

learning (Amir, 2016). Self-management is the capacity of individuals to organize and 

oversee various aspects of their lives, encompassing emotions, goals, and actions, to attain 

heightened efficiency, productivity, and well-being. Self-management entails self- 

monitoring, efficient planning, prioritization, and the capability to surmount challenges and 

maximize personal potential (Erhard et al., 2022). This skill is crucial for students, as effective 

self-management enables efficient task completion and the attainment of satisfactory grades 

(Sujadi, 2021). Siregar et al (2022) found self-management significantly impacts academic 

procrastination, particularly when completing college assignments. Welindasari & Astuti 

(2022) also demonstrated that self-management techniques effectively reduce academic 

procrastination among students. The Impact of self-management on academic 

procrastination can be substantial. Proficient self-management skills, including goal setting, 

time management, prioritization, and task organization, can assist students in addressing 

procrastination by fostering discipline, focus, and timely completion of academic tasks. 

Enhancing self-management enables individuals to regulate their behavior better, diminish 

procrastination tendencies, and enhance overall academic performance (Hailikari et al., 

2021). 

Based on this literature, this study aims to analyze the Impact of learning awareness 

and self-management on academic procrastination. Although the literature has identified 

the relationship between academic procrastination and factors such as learning awareness 

and self-management, some gaps warrant further exploration. Understanding how learning 
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awareness and self-management levels collectively influence academic procrastination 

among tertiary students is essential. Prior studies have often examined these factors in 

isolation; doing research that simultaneously investigates their Impact is crucial for 

providing comprehensive insights. Moreover, while some studies have underscored the 

significance of learning awareness and self-management in mitigating academic 

procrastination, a more thorough analysis is necessary to elucidate the mechanisms through 

which these factors distinctly impact academic procrastination behavior. Through this 

nuanced approach, research can delve deeper into how the interplay between learning 

awareness and self-management shapes tendencies of academic procrastination among 

university students. The findings are expected to provide universities with a basis for 

designing prevention and intervention programs for students experiencing academic 

procrastination. 

 

B. Method 

This study employs a correlational method, which facilitates researchers' assessment 

of the degree of association between specific variables. Data collection took place over two 

weeks in March 2024. The study population comprised students from the Kerinci State 

Islamic Institute of Jambi province, spanning the class years 2019-2023. Through 

convenience sampling, 134 students participated by completing an online questionnaire. 

The characteristics of the respondents are detailed in Table 1. 

 
Table 1. Characteristics of Respondents 

 

Variables Category Frequency Percentage 

Sex Male 63 47.01 

 Female 71 52.98 

Cohort/Semester 2023/II 12 8.95 

 2022/IV 40 29.85 

 2021/VI 63 47.01 

 2020/VIII 15 11.19 

 2019/X 4 2.98 

Cumulative Grade Point <3.5 76 56.72 

Average (GPA) >3.5 58 43.28 

 

The sample comprised 63 male (47.01%) and 71 female (52.98%) students. The 

distribution across cohorts was as follows: 8.95% were in their second semester (2023/II), 

29.85% in their fourth semester (2022/IV), 47.01% in their sixth semester (2021/VI), 11.19% 

in their eighth semester (2020/VIII), and 2.98% in their tenth semester (2019/X). Regarding 

academic performance, 56.72% of the students had a GPA below 3.5, while 43.28% had a 

GPA above 3.5. 

Various research scales are utilized for data collection. The scale used to measure 

academic procrastination among students was adapted from the Academic Procrastination 
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Scale developed by Tuckman (1991). This scale consists of 16 items, with several statements 

modified to suit the context of students delaying assigned activities or tasks. The reliability 

of the 16-item scale was calculated to be 0.86. Choy, Goh, and Sedhu developed the Learning 

Awareness Scale to measure students' learning awareness. This scale consists of 20 

statements covering four factors related to levels of learning awareness. The reliability for 

each factor was 0.78 for the persistence dimension, 0.75 for the building stability dimension, 

0.60 for the approval dimension, and 0.77 for the love of learning dimension (Choy et al., 

2016). The Self-Management Scale, developed by Xue and Sun, was used to measure student 

self-management. This scale consists of a two-factor model with 21 items. The Cronbach's 

alpha coefficients for the two subscales were 0.90 and 0.83, respectively (Xue & Sun, 2011). 

Data analysis in this study utilized descriptive statistics, including mean, standard 

deviation, and percentage, to determine the respondents' achievement on each variable. 

Descriptive Statistics is a statistical technique employed to analyze and present data 

concisely and informatively. Its objective is to depict the collected data without drawing 

inferences or conclusions about the broader population. Hypothesis testing was conducted 

using simple and multiple regression techniques. To ensure the data met the requirements 

for parametric statistical testing, classical assumption tests were performed, including 

normality, linearity, multicollinearity, and heteroscedasticity assessments. These analyses 

were conducted using the SPSS version 25.00 software. 

There are multiple stages in this study. The initial step in quantitative research is to 

identify and define the problem or research question to be addressed. This entails selecting 

a relevant and significant topic and establishing clear research objectives. Subsequently, 

after defining the research problem, the next stage is to conduct a literature review, entailing 

the exploration and analysis of prior research pertinent to the subject. Drawing from the 

literature review, the researcher then formulates a testable hypothesis. The subsequent 

phase involves selecting the research method and implementing the planning and 

organization of the research process. Following this, data collection is undertaken 

systematically and consistently to ensure the accuracy and validity of the acquired data. 

After data collection, the next step involves analyzing the data utilizing descriptive and 

inferential statistics. Once the data analysis is completed, the researcher interprets the 

results, elucidating the findings based on statistical analysis and ascertaining whether the 

results corroborate the initial hypothesis. Following data analysis, the researcher 

summarizes the study results and concludes whether the data supports the formulated 

hypothesis. Finally, the researcher compiles a report encompassing the methodology, 

results, and conclusion. 
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Figure 1. Research Flow 

 

C. Result and Discussion 

Result 

Descriptive analysis is used to statistically summarize and describe data to facilitate 

understanding of the essential characteristics of the observed data. The aim is to present 

clear and concise information about the data's pattern, distribution, and nature. Table 2 

illustrates the results of the descriptive analysis. For the variable of learning awareness, an 

average score of 58.07 and a standard deviation of 8.09 were obtained, categorizing it as 

moderate. Most respondents fell into the moderate category, followed by low, high, very 

low, and very high categories. Respondents were also categorized as moderate in the self- 

management variable, with an average score of 63.57. Most respondents were in the 

moderate category, though some exhibited low and even deficient levels of self- 

management. The academic procrastination variable was categorized as low overall. 

However, the frequency distribution showed that some students were still categorized as 

high in academic procrastination. 

 

Table 2. Descriptive Analysis 

 

Variables Mean (SD) 

 

Category 

 

 

 

 

 

 

 
Before testing the hypothesis, the analysis requirements were assessed to ensure that 

the  data  were  normally  distributed  and  that  there  was  no  multicollinearity  or 

Identify 
research 
problem 

 
 

literature 
 

   
Interpret 
Results 

 

 Very Low Low Moderate High Very High 

 58.07 2 22 99 11 0 

 (8.09) (1.49) (16.41) (73.88) (8.20) (0.00) 

Self-Management 63.57 1 17 98 18 0 

 (8.51) (0.74) (12.68) (73.13) (13.43) (0.00) 

 37.55 25 64 39 6 0 

 (10.22) (18.65) (47.76) (29.10) (4.47) (0.00) 
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heteroscedasticity. Table 3 illustrates the results of these tests. For normality testing, the 

significance value for the learning awareness variable was 0.102, the self-management 

variable was 0.200, and the academic procrastination variable was 0.083, indicating that all 

data tested were usually distributed. The VIF value is 1.332, less than 10 for multicollinearity 

testing, and indicates no multicollinearity between variables. Furthermore, 

heteroscedasticity testing showed significance values of 0.994 for the learning awareness 

variable and 0.526 for the self-management variable, indicating no heteroscedasticity. 

 
Table 3. Classical Assumption 

 

Classical Assumption Sig. Decision 

Normality testing 0.102>0.05 Normal 

Multicollinearity 1.332* No multicollinearity 

Heteroscedasticity Testing for 

Learning Awareness 

0.994** No heteroscedasticity 

Heteroscedasticity Testing for Self- 

Management 

0.526** No heteroscedasticity 

 

Based on Table 3, all analysis requirements have been met. Furthermore, Table 4 

presents the regression analysis of the Impact of awareness in learning on academic 

procrastination. The calculated t-value is -2.108, with a significance value of 0.024, indicating 

a significant effect of awareness in learning on academic procrastination. 

 
Table 4. Simple Regression Testing of Awareness in Learning on Academic Procrastination 

 

Unstandardized Standardized 

Model 

 
1 

 Coefficients Coefficients  T Sig. 

 
The second hypothesis tested in this study is whether self-management academic 

procrastination, which was also assessed using a simple regression test. Table 5 displays the 

obtained t-value of -2.525 with a significance value of 0.013. Thus, self-management has a 

significant effect on academic procrastination. 

 
Table 5. Simple Regression Testing of Self-Management on Academic Procrastination 

 

  
Model 

Unstandardized Coefficients 
Standardized 

Coefficients 
 

T 
 

Sig. 

 

 B Std. Error Beta    

1 (Constant) 53.927 6.543  8.242 .000  

 Self-management -.258 .102 -.215 -2.525 .013  

 B Std. Error Beta  

 (Constant) 38.245 6.446  7.933 .000  

  -.212 .110 -.209 -2.108 .024  
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The next step is to use multiple regression analysis to examine the simultaneous effect 

of awareness in learning and self-management on academic procrastination. Table 6 

presents the results of this analysis. 

 
Table 6. Results of Multiple Regression Analysis of Awareness in Learning 

and Self-Management on Academic Procrastination 
 

 Model Sum of Squares Df Mean Square F Sig. 

 Regression 822.182 2 411.091 4.092 .019b 

1 Residual 13160.952 131 100.465   

 Total 13983.134 133    

 

Based on Table 6, the F value is 4.092, with a significance level of 0.019. Consequently, 

the hypothesis is accepted, indicating a significant regression coefficient. Based on the 

calculations in the table above, there is a simultaneous influence between awareness in 

learning and self-management on academic procrastination. 

Discussion 

Academic procrastination, a common issue characterized by task delays perceived 

as unpleasant, encompasses cognitive, affective, and behavioral aspects, both intentional 

and unintentional, despite awareness of potential adverse outcomes (Karatas, 2015). This 

habit can lead to a waste of time, diminished academic performance, and heightened stress 

levels (Beheshtifar et al., 2011), posing challenges in the academic realm that can 

detrimentally impact both academic achievements and physical well-being (Glick & Orsillo, 

2015). Procrastination can impede the cultivation of crucial time management skills 

necessary for academic and professional achievements. Chronic task postponement can lead 

to the formation of detrimental habits that are challenging to modify, impacting an 

individual's capacity to effectively plan and oversee their time (Ocak & Boyraz, 2016). 

Academic procrastination not only affects academic and career outcomes but also exerts 

significant adverse effects on social relationships. Individuals who habitually procrastinate 

may avoid social interactions with friends or family due to embarrassment or anxiety related 

to unfinished tasks, thereby diminishing the social support they could receive (Irwansyah 

et al., 2022). 

While most students exhibit low levels of academic procrastination, a minority 

struggle with higher levels. Academic procrastination, a common practice among students, 

delays project completion, activities, or assignments, correlating with lower academic 

grades, reduced well-being, and increased stress levels. Research by Ozer & Saçkes (2011) 

indicated that 38% of students frequently admitted to procrastination, with male students 

reporting higher rates than females. Similarly, Bytamar et al (2017) found that 63% of 

students procrastinated academically. Patrzek's study highlighted academic procrastination 

as a factor influencing significant academic violations (Patrzek et al., 2015). Other research 

findings  indicate  that  students  frequently  procrastinate  regarding  tasks  like  exam 
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preparation and assignment completion. Procrastination is often driven by fear of failure, 

low motivation, inadequate time management, and social anxiety. When a task is perceived 

as dull and uninteresting, students lack the motivation to commence, often due to fears of 

failure, feelings of inadequacy, and peer pressure (Ahmed et al., 2023). 

Hypothesis testing underscores the Impact of learning awareness on academic 

procrastination. Soumilena et al (2023) established a significant correlation between college 

students' learning awareness levels and academic procrastination. Inadequate learning 

awareness can lead to perceiving learning activities as burdensome, fostering 

procrastination (Svartdal et al., 2022). The study by Habibi et al. showcased a significant 

inverse relationship between learning awareness and academic procrastination, 

demonstrating that higher self-regulation in learning corresponds to lower levels of 

procrastination in students (Habibi et al., 2022). Moreover, Kholifah et al (2020) found a 

substantial negative correlation between learning awareness and academic procrastination, 

indicating that higher awareness is associated with lower procrastination levels. Wong's 

research emphasized the positive Impact of high learning awareness and low 

procrastination tendencies on academic learning (Wong, 2012). Self-efficacy, self-control, 

social media usage intensity, and self-regulated learning have also been linked to academic 

procrastination among college students (Wulandari et al., 2020). 

Learning awareness refers to an individual's capacity to comprehend and 

acknowledge their process proficiently (Boğar, 2018). Within academic procrastination, 

learning awareness plays a pivotal role in mitigating the inclination to defer academic 

responsibilities. Students characterized by a heightened learning awareness exhibit a more 

extraordinary cognizance regarding the significance of adeptly managing, establishing clear 

learning objectives, and routinely monitoring their educational pursuits (Karaali, 2015)—the 

learning awareness on academic procrastination through various mechanisms. Individuals 

possessing robust study awareness are primarily inclined towards more efficient task 

planning, judicious time allocation, and the circumvention of gratuitous procrastination. 

Furthermore, study awareness facilitates the identification and surmounting of 

psychological issues like the fear of failure, shame, and anxiety, which can precipitate 

procrastination. 

Moreover, learning awareness fosters intrinsic motivation among students to 

complete academics (Kilis & Yıldırım, 2018; Williamson, 2015). Students with heightened 

learning awareness will likely be driven to surmount and eschew deleterious 

procrastinatory tendencies by grasping the value of learning and advancement. 

Consequently, nurturing a learning awareness is a tenacious strategy for curtailing the 

prevalence of academic procrastination among university students (Zhou et al., 2022). 

Further hypothesis testing results reveal a correlation between self-management and 

academic procrastination. Enhanced self-management skills correspond to a reduced 

likelihood of academic procrastination. Putri et al (2021) study demonstrated that group 

counseling incorporating cognitive restructuring and self-management techniques 

effectively decreased academic procrastination. Similarly, research by Suryani & Purbandari 
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(2020) concluded that self-management impacts academic procrastination levels in college 

students. Ardini (2017) study also identified a negative correlation between self- 

management and academic procrastination. 

Additionally, Dinda et al. found that implementing self-management techniques 

could alter academic procrastination behaviors in college students (Dinda et al., 2023). 

Effective time management was highlighted as crucial in mitigating academic 

procrastination by aiding individuals in organizing activities efficiently (Himmah & 

Shofiah, 2021). The study underscores the significance of the relationship between self- 

regulation and academic procrastination, revealing that effective self-regulation can assist 

individuals in time management and enhancing productivity in academic and daily 

endeavors (Febritama & Sanjaya, 2018). 

Self-management refers to individuals' capacity to regulate and control their daily 

behaviors and decisions to achieve predetermined goals (Hawe et al., 2019). Within 

academia, self-management plays a crucial role in diminishing academic procrastination 

levels (Hailikari et al., 2021). The Impact of self-management on academic procrastination 

can be elucidated through several pertinent and substantial facets. Primarily, effective self- 

management hinges on time management, wherein students proficient in time allocation 

can better structure their academic endeavors (Ocak & Boyraz, 2016). Students can alleviate 

anxiety by prioritizing tasks and managing efficiently, a common catalyst for academic 

procrastination. 

Moreover, emotional regulation also contributes to overcoming academic 

procrastination (Eckert et al., 2016). Proficiency in handling stress, anxiety, and negative 

emotions enables students to confront academic hurdles with composure and focus (Sirois, 

2023; Sujadi, 2022). Cultivating emotional awareness and coping skills can mitigate 

tendencies to evade challenging tasks or defer complex academic duties (Pychyl & Sirois, 

2016). In essence, self-management significantly influences the resolution of academic 

procrastination. By honing skills in time management, emotional intelligence, motivation, 

and self-assessment, students can procrastinate tendencies, enhance productivity in 

academic, and bolster their outcomes. 

This study has some limitations. It solely explores the direct Impact of learning 

awareness and self-management on academic procrastination. Future research could 

develop a more intricate structural model incorporating several predicted variables with 

direct or intervening effects. The study sample included only 134 students, suggesting a 

need to broaden the respondent pool for comprehensive insights in future investigations. 

Furthermore, academic procrastination measurement relied solely on self-assessment, 

potentially introducing bias. Employing more comprehensive assessment methods for 

students experiencing academic procrastination would enhance the study's validity and 

reliability. 
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D. Conclusion 

Academic procrastination among college students manifests as a tendency to delay 

academic tasks such as assignments, studies, and projects, potentially impeding academic 

performance and overall well-being. This behavior is prevalent among college students. 

Descriptive findings indicate that academic procrastination is predominantly low, with 

awareness of learning and self-management falling within the moderate range. The study 

identifies a partial influence of awareness in learning and self-management on academic 

procrastination. Moreover, multiple regression analysis underscores a significant impact of 

awareness in learning and self-management on student academic procrastination. 

This research holds significant implications, particularly in addressing academic 

procrastination among students. While students transition into adulthood, parental 

involvement in their academic journey remains crucial. Building robust communication 

channels between parents and children is recommended. Educational institutions may 

consider incorporating targeted skills training to enhance mindfulness in learning and self- 

management within their curriculum or student support initiatives. By offering a systematic 

framework for skill development, students can acquire effective time management, priority 

setting, and heightened awareness of their learning journey. Institutions could also raise 

awareness about academic procrastination among students and provide tailored support, 

including counseling services, coaching programs, or other resources to help students 

address procrastination issues and enhance their academic achievements. 

Recognizing the significant partial Impact of learning awareness and self- 

management on academic procrastination, researchers can develop intervention programs 

that enhance these skills to assist students in mitigating procrastination tendencies. 

Interventions aimed at enhancing learning awareness and self-management abilities may 

aid in decreasing the prevalence of academic procrastination among university students. 

These findings are a robust basis for future research endeavors to enhance comprehension 

of the interplay among mindfulness in learning, self-management, and academic 

procrastination. Subsequent studies could explore additional factors influencing academic 

procrastination and further elucidate how these variables interact. 
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