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ABSTRACT

FEIMMY PEBRIA UTHAMI, 2021, Improving Students’ Motivation and Ability in
Comprehending Descriptive Texts by Using Silent Card Shuffle Strategy
(SCSS) at The Eighth Grade Students of MTsN 3 Kerinci. A Thesis in
Departement Of English Faculty Of Tarbiyah and Teahcher Training IAIN
Kerinci. The first advisor,Dr. Daflizar, S.Pd, MA the second advisor Heri
Mudra, M.Pd

Based on the preliminary observation at Class VIII A of MTsN 3 Kerinci, the
problems related to the students’ motivation and ability in comprehending descriptive
texts were identified. The first problem was related to the teaching technique that the
teacher used in the classroom. The English lesson lacked variation of learning activities.
The activities mostly focused on books or Student Worksheets or Lembar Kerja
Siswa(LKS). After getting the explanation, the students were asked to complete the
exercises. Most of the learning materials were taken from books. The second problem
was related to the learning media. The teaching activities lacked the use of media,
whereas the variation of media was important in gaining the students’ motivation to
comprehending descriptive texts..

In this research, the focus was on improving students’ motivation and ability in
comprehending descriptive texts by using silent card shuffle strategy (SCSS) at The
Eighth Grade Students of MTsN 3 Kerinci. The participants of this research were the
English teacher and the Eighth Grade Students of MTsN 3 Kerinci.

Based on the results, the researcher draws several conclusions as follow: From
the qualitative data, the results show that the implementation of SCSS could make
improve students’ motivation and ability in comprehending descriptive texts. The
teaching activities become more well-planned and structured. Besides, SCSS provided
the opportunities for the students to work in groups. From the group work activities, the
students could build their cooperation and participation in the learning activities. They
enjoyed learning more by working in groups. Furthermore, the use of cards could
facilitate the students to understand the texts. The students also got easier to understand
the texts by using the pictures which were used in the cards and in the reading exercises.
They could get visual images about the story plot of the texts. The students were more
engaged when they were joining the games. Silent card shuffle games were done in the
form of group competition. The students could actively participate in those activities. In
addition, various reading exercises were given to the students. It could give
opportunities for the students to develop their reading skills.
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CHAPTERI I

INTRODUCTION

A. Background of the Problem

English is one of the compulsory subjects in junior high schools.
Accordingto the Standard of Competence and Basic Competence for Junior High
School, theobjectives of learning English are to develop communication skills in
spoken andwritten forms to attain a functional literacy level (the language is used
tocommunicate and deal with daily matters, such as reading newspapers,
manuals,or instructions), to build students’ awareness of the importance of English
tocompete in the global area, and to improve students’ insight in
connectionbetween a language and a culture.'Based on the curriculum for Junior
High School, there are four languageskills which need to be learnt by the students
i.e. listening, reading, speaking, andwriting. In addition, Johnson mentions two
conventional ways ofdividing these four skills up. The first way is by dividing these
skills into themedium: the spoken medium (listening and speaking) and the written
medium(reading and writing). The second way is by dividing them into receptive
skills(listening and reading) and productive skills (speaking and writing).?

The ability to read comprehensively is considered as the source
ofknowledge to master the other skills such as listening, speaking and
writing.Reading comprehension is a medium to build knowledge especially in

theacademic world. People will have a good understanding of a certainphenomenon

Johnson, An Introduction to Foreign Language Learning and Teaching, (Edinburgh: Pearson
Education Limited, 2008), p. 278
?|bid., p. 278



if they have a good ability in reading comprehension. It alsoinfluences the other
three skills, for instance reading comprehension is neededwhen writers want towrite
a great writing because they have to read manysources first before writing.

The importance of reading has been emphasized repeatedly in the Qur’an.

Allah said in Al-Qur’an:
A AP NN L P D PR TR TN SR PP P> S SN O Pl e
IR R\ VoS EYESR N R Py 16 Gy P N[ R AN

Fod 4/ P F o T .
“]L}””gé/ /‘ .Y‘L‘a] (,/_8*\
( ) -
et J 3 “@
= -

Meaning : Recite in the name of your Lord Who created, created man from a
clot of congealed blood. Recite: and your Lord is Most Generous,
Who taught by the pen, taught man what he did not know.*(Q.S Al-
Alag: 1-5)

In the verse contains the command to read and read, is one of the mediators
to get knowledge. So with this verse it is also clear that Islam gives great attention
to humanity to read, so there is no modern jahiliyah society. That is, the community
Is characterized by an attitude of indifference and denial of scientific truth, while
the learning community is characterized by a tradition of reading spirit and facing
all kinds of knowledge and wherever it comes from.Moreover, the experiences got
from readingcomprehension will help people to speak fluently since they have
many ideasto deliver. In addition, the ability of listening will also be influenced by
theability of reading comprehension. Listeners can build up their
backgroundknowledge todetermine the things suitable with the context they heard.

Reading is one of the receptive skills that needs to be acquired by studentsof

junior high schools. Students may have many purposes of reading. First,students

%Kementerian Agama Republik Indonesia, Al-Qur’anulKarimTerjemahdanTajwid, (Surakarta:
Az-Ziyadah, 2014), p. 507



need to read for academic purposes. There are many learning sourceswritten in
English so it is important for students to have a good reading skill. Then, students
also need a reading skill in daily life to get up-to-date informationfrom mass media
such as newspapers, magazines, televisions, and the internet.

Besides, reading is one important way to improve students’ general
languageskills in English. Reading can also enlarge their vocabulary. Furthermore,
it helpsthem to improve their productive skills, including speaking and writing.
Throughreading, students can obtain many inspirations so that they will be more
creative.Reading is a good way to find out about new ideas, facts, and experiences.

Reading is considered as one of the most important skills to be taught
besides listening, speaking, and writing. It is mainly emphasized to students since
they need to read printed materials in schools or their daily life. By reading,
students can build general knowledge to obtain a lot of information which they
need, for in reading, readers build a smooth process of combining information from
a text and their background knowledge to build meaning.* The ability of reading
and comprehending text helps students learn new knowledge, ideas, concepts, and
attitudes. Students who have a good understanding of English text will be able to
follow the lesson and get better achievement. It is expected that the students of
junior high school are able to master the reading skill well to enrich their
vocabulary mastery and knowledge to continue their study to a higher level.

In junior high schools, the standard of reading skills is that the students

areable to understand short functional texts and essays in the form of

* David Nunan, Practice English Language Teaching, ( New York: McGraw- Hill Company,
2003), p. 68



procedure,descriptive, recount, narrative, and report texts (BSNP 2006). In order to
obtain agood output of learning English, the students should be prepared with
sufficientlanguage inputs. These inputs can be obtained from the reading process.
Thereading activities are supposed to help the students in learning English since
theycan gain a lot of language inputs from reading.

Considering the importance of reading skills, the teaching of reading in
theclassroom is very influential. The reading activities in the classroom should
bemeaningful for the students. It means that the reading activities should not
merelyread the texts, but there should be a variation of learning activities. The
classroomreading activities can influence the students” motivation of reading. When
theyfind that reading is enjoyable and it can give benefits for them, their
readingmotivation will increase.’ In fact, some problems related to the teaching of
readingwere encountered during the classroom teaching and learning activities.
Theproblems were related to the teaching technique that the teacher used for
teachingreading. Next, the problem was about the learning media used by the
teacher. Theuse of media was important to help the students understand the
material. Anotherproblem was about the classroom management. When the class
was not managedproperly, the students were less engaged in the learning activities.

Based on thepreliminary observation at Class VIII' A of MTsN 3 Kerinci,
the problemsrelated to the students’ motivation and ability in comprehending
descriptive texts were identified. The first problem was related to the teaching
technique that the teacher usedin the classroom. The English lesson lacked variation

of learning activities. Theactivities mostly focused on books or Student Worksheets

>Nation, 1.S.P., Teaching ESL/EFL Reading and Writing,(New York: Routledge, 2009), p. 2



or Lembar Kerja Siswa(LKS). After getting the explanation, the students were
asked to complete theexercises. Most of the learning materials were taken from
books.The second problem was related to the learning media. The teachingactivities
lacked the use of media, whereas the variation of media was importantin gaining
the students’ motivation to comprehending descriptive texts. Those problems related
to the teaching process gave impacts on thestudents’ reading skill and students’
motivation of reading.Based on the interviews conducted by the researcher, some
students said that theylacked reading practices. The students’ reading habits were
still low. They did notlike reading, even reading the books written in their native
language.The next problem was related to the students’ lack of vocabulary. They
gotdifficulties in understanding meanings of some words and how to
pronouncethem. When they did not understand about the meanings of particular
words, theywere reluctant to look up in the dictionary or ask the meanings of those
words tothe teacher. They preferred asking their friends to asking their teacher.

In relation to the problems above, it is essential to use a particular
learningstrategy in teaching reading. There are many kinds of learning strategies
whichcan be applied for teaching reading. The selection of learning strategy is
adjustedto the students’ characteristics and needs. The learning strategy should
provide thestudents with meaningful activities combined with the variation of
learning media.Realizing the facts above, the researcher believes that the problems
relatedto the teaching of reading need to be solved. Therefore, the researcherare
interested and deem it necessary to conduct further research that the authors pour in

the thesis entitled:Improving Students’Motivation and Ability in



Comprehending Descriptive Textsby UsingSilent Card Shuffle Strategy

(SCSS) atThe Eighth Grade Studentsof MTsN 3 Kerinci.

Identification of the Problem

1. First problem was related to the teaching technique that the teacher used in the
classroom. The English lesson lacked variation of learning activities.

2. The second problem was related to the learning media. The teaching activities
lacked the use of media, whereas the variation of media was important in
gaining the students’ interests to the teaching and learning process.

3. The next problem was related to the students’ lack of vocabulary. They got
difficulties in understanding meanings of some words and how to pronounce
them.

From the facts above, it can be seen that the students need a different kind
of activities for teaching reading. Hence, the researcher decided to apply a certain
strategy for teaching reading i.e. Silent Card Shuffle Strategy (SCSS). It is one way
to facilitate the students with an arranged learning activity for reading. The process
of teaching and learning of reading in the class takes a great deal in the
development of students’ reading comprehension. It becomes a variation of
teaching techniques which can make the reading activities more enjoyable.
Limitation of the Problem

It was impossible to solve all problems. The study only focus on solving the
problems related to the technique for teaching reading. The researcher would try to
overcome problems related to the teaching of reading which still lack variations of
activities and media. By SCSS hoped could provide the students with more

opportunities and varied activities to practice reading.



D. Formulation of the Problem
From the limitation of the problem above, the problems can be formulated
as follows: “How can Silent Card Shuffle Strategy (SCSS) be applied to improve
students'motivationand ability in coprehending descriptive texts at the eighth grade
of MTsN 3 Kerinci?”
E. Objective of the Research
There are two objectives of the study in this research, that are:To knowto
How can Silent Card Shuffle Strategy (SCSS) be applied to improve
students'motivationand ability in coprehending descriptive texts at the eighth grade
of MTsN 3 Kerinci.
F. Significance of the Research
By conducting this research, the researcher wants to obtain new
knowledgerelated to the teaching of reading by using Silent Card Shuffle Strategy
(SCSS).Generally, the significance of the study can be divided into two parts.
1. Scientific Significance
The findings of the research can be used to improve the teaching of
reading injunior high schools. The findings can develop the application of using
Silent CardShuffle Strategy (SCSS) to teach reading for junior high students.
2. Practical Significance
a. For English teachers
Hopefully the research findings can be useful for especially many
junior highEnglish teachers. This can help the teachers to make a variety in

teaching reading.



b. For the school
The findings will give meaningful information to the school about
the benefits ofusing Silent Card Shuffle Strategy (SCSS) to improve the
teaching of reading.The teachers from other subjects can try to use this
strategy as a variation ofactivities in their teaching.
c. For the researcher herself
The research can develop the researcher’s creativity and competence
in designingactivities for classroom teaching and learning. This will be a
valuable experiencefor the researcher that will give many positive impacts

for the future.



CHAPTER I

REVIEW OF RELATED LITERATURE

A. Review of Related Theories
As mentioned in the previous chapter, the objective of the study is to
improve the reading comprehension of the seventh grade students of junior high
school. Hence, the theoretical descriptions related to the study are described in this
chapter.
1. Teaching Strategy
Literally, the word "strategy” can be defined as art stratagem implement
the strategy or plan.® Muhammad Ali defined, strategy is the science of the
tactics of war, common or a ruse to accomplish something aims and objectives
that have been planned.’
In the perspective of psychology, the word strategy comes from the
Greek language, means action plan consisting of a set of steps to solve a
problem or achieve a goal. An educational psychologist of Australia, Miechael
J. Lawson defines strategy as a mental procedure that uses a step-shaped
arrangement copyright realm attempt to achieve certain goals.® In addition,
Syaiful Bahri Djamarah defined the strategy is a means a method, while the
general strategy has the notion of a course outline for action in order to achieve

predetermined goals. In general, the strategy has the sense of a course outline in

® Muhibbin Syah, Psikologi Pendidikan dengan Pendekatan Baru, (Bandung : Remaja
Rosdakarya, 2010), p. 210

" Muhammad Ali, Kamus Lengkap Bahasa Indonesia Moderen, (Jakarta : Pustaka Amani,
2006)., p. 460

8 Muhibbin Syah Op.Cit., p. 210
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acting to achieve something that has been determined.” Linked to teaching and
learning, a strategy can be defined as the general pattern of activity in the
embodiment of the teacher-student learning activities to achieve the objectives
outlined.

The term strategy first used in the military and is defined as the art of
design (operation) war, especially closely related to the movement of troops and
navigate to the position in view of the war that most profitable way to earn the
victory. Management strategy should be preceded by an analysis that includes
the number of enemy forces, personal, power weapons, the terrain, the enemy,
and so on. In this embodiment, the strategy will be developed and further
elaborated into concrete actions in the field of battle.™

The word learning comes from the basic words of learning that get the
prefix ‘pe’ and endings. According to Muhibbin Shah, learning means the
stages of change in all individual behaviors that are relatively settled as a result
of experience and interaction with the environment that involves cognitive
processes.*!

Whereas according to Sardiman the understanding of learning is divided
into two, namely broad and specific understanding. In the broad sense of
learning can be interpreted as a psychophysical activity towards complete

personal development. Then in a narrow sense, learning is intended as an effort

p.5
p.5

% Syaiful Bahri Djamaroh, Aswan Zain, Strategi Belajar Mengajar (Jakarta: Rineka cipta. 2002),
19 Abu Ahmadi, Joko Tri Prasetya. Strategi Belajar Mengajar, ((Bandung : Pustaka Setia, 2005),

1 Muhibbin Syah, Psikologi Belajar, (Jakarta: Remaja Rosdakarya, 2010), p. 68

10
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to master the material of science which is part of activities towards the
formation of a full personality.*?

The term learning based on the Law of the Republic of Indonesia
Number 20 of 2003 concerning the National Education System Article 1 of the
first Chapter, is the process of interaction between students and educators and
learning resources in a learning environment. So the interaction between
students and teachers or other learning resources in a learning environment is
called learning.™

Whereas according to Degeng, as quoted by Hamzah B. Uno that
learning is an effort to teach students.** In this sense implicitly in teaching there
are activities to choose, determine, and develop methods to achieve the desired
teaching results.

Learning is a teacher's activity programmed in instructional design, to
make students learn actively, which complements learning resources.'
Learning is a combination that consists of human, material, facilities,
equipment, and procedures that influence each other to achieve learning goals.*°

Based on the understanding of strategies and learning that the author has
mentioned above, then what is meant by learning strategies are ways that will

be used by the instructor to choose learning activities that will be used during

the learning process. The election was carried out by considering the situation

12 sardiman, Interaksi dan Motivasi Belajar Mengajar, (Jakarta: Raja Grafindo Persada, 2000),
p. 20-21

1% pemerintah Republik Indonesia, Undang-Undang Sistem Pendidikan Nasional No. 20 Tahun
2003, (Bandung: Citra Umbara, 2003), p. 5

* Hamzah B. Uno, Perencanaan Pembelajaran, (Jakarta: Bumi Aksara, 2012), p. 2

!> Dimyati dan Mudjiono, Belajar dan Pembelajaran (Jakarta : Rineka Cipta, 2014), p. 29

1 Oemar Hamalik, Perencanaan Pengajaran berdasarkan Pendekatan Sistem, (Jakarta: Bumi
Aksara, 2010), p. 10

11
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and conditions, learning resources, needs and characteristics of students faced in
order to achieve certain learning goals.'’

The ultimate goal is to provide learning strategies ease of learning, and
thus has a particular emphasis on the attention or the learner. In short the
purpose of using the strategy is to "influence" the state of the learner’s
motivation or effect, select, acquire, organize or integrate new knowledge.

There are several learning strategies that can be used. Rowntree
explained in his book Wina Sanjaya "Strategi Pembelajaran Berorientasi
Standar Proses Pendidikan™ grouping into strategies of delivery-discovery or
discovery-learning, group learning strategies and individual learning strategies
or groups-individual learning.'®

According to Henry Guntur Taringan, there are ten strategies that can be
used in language teaching, namely:

a. Strategic planning, personal learning style or positive learning

strategies

b. Empathic learning strategies, the approach of tolerance and

hospitality of the target language

c. Active strategy, active approach to learning tasks

d. Experimental strategy, methodical and flexible approach to develop

the new language in a system of regular and constant repair.

e. Formal strategy, skill or technical skills to handle a language

f. Semantic strategy, constantly looking for the meaning of the facts,
phrases, and others.

Practical strategies, desire to use the language being studied.
Communication strategy, the desire to use the language being

studied in real communication.
i. Monitoring strategies monitor the use of the language itself.

> @

" Hamzah B. Uno, Model Pembelajaran menciptakan proses belajar mengajar yang kreatif dan
efektif, (Jakarta: Bumi Aksara, 2011), p. 3

'8 Wina Sanjaya, Strategi Pembelajaran Berorientasi Standar Proses Pendidikan, (Bandung:
Remaja Rosdakarya, 2009), h. 14
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J- Internalization strategy, develop a second language continually as a
separate reference system and learn to think in it.**

2. Silent Cards Shuffle Strategy
a. The Nature of Silent Card Shuffle Strategy (SCSS)

The classroom activities can be varied in many ways, for example
the teaching steps or techniques, the variation of learning media, the
selection of learning activities, and the materials of the lesson. The teachers
can also set up a learning strategy for their classrooms. One of learning
strategies which can be applied in the classroom is Silent Card Shuffle
Strategy (SCSS). Frangenheim (2005) suggested SCSS as a cooperative
learning strategy to be used in the classroom. It is a cooperative strategy
which involves many activities such as sequencing, classifying, matching,
mapping or positioning information.?® This strategy is also used in many
other subjects, such as biology, geography, and mathematics.

Silent Card Shuffle Strategy (SCSS) employs the benefits of cards
for the learning activities. Cards are a kind of media which are flexible and
easy to create. Cards can be designed in many shapes and sizes adjusted
with the needs and contents. Harmer mentions three main uses of cards
namely matching and ordering, selecting, and card games.

1) Matching and ordering
Cards can be used for an activity like matching questions with

the answers. Students can either match them on the table in front of

® Henry Guntur Tarigan, Strategi Pengajaran dan Pembelajaran Bahasa, (Bandung : Angkasa
Bandung, 2009), p. 6

20 Frangenheim, E., Reflections on Classroom Thinking Strategies: Practical Strategies to
Encourage Thinking in Your Classroom, (London: Paul Chapman publishing, 2005), p. 23
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them (in pairs or groups) or they can move around the class to find their
pairs. This matching activity can be based on the topic or grammatical
construction. This activity is especially good for kinesthetic learners, but
it is also good for everyone else.
2) Selecting
In this way, the cards contain some particular words, phrases, or
pictures. After shuffling them, the cards are placed in a pile face down.
Then, the teacher asks one student to pick one card. The student must
use the word or phrase in the cards or describe the picture on the card.
3) Card games
There are many possibilities of card games in language learning.
The teachers can design the games by themselves based on some
considerations such as the number of students in the class, the topic, the
learning purpose, and learning activities.*

Cards help the teacher to deliver the material, so in this way the
learning activities become less teacher-centered and less book-dependent. It
will minimize teacher’s talk and increase the students’ participation. By
using the cards as learning media in the classroom, the learning activity will
be more enjoyable. The teachers’ creativity is an essential prerequisite to
design some sets of cards. The teachers need to explore their ideas and

creativity to decide what the cards contain. Besides, the teacher should

L Harmer. J., The Practice of English Language Teaching 4th Edition. (Essex: Pearson
Education Limited, 2007), p.45
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design the learning activities properly. By doing these steps of making
cards, the teacher’s creativity will also be improved.

In relation to the teaching of reading in the classroom, cards can be
used in three stages of reading. Cards can be used in the pre-reading stage
for certain activities such as predicting and previewing the main text. The
cards may contain some lists of vocabulary related to the text, or pictures
which give a general image about the text. The cards can also be used in the
while-reading stage for a particular activity like rearranging cards of a
jumbled text. The final result of this activity is to construct a whole text.
Next, cards can be used in the post-reading stage for a particular activity
such as discussing some points related to the text.

According to Hornby, shuffle is “to mix up a pack of cards before
playing a card game”?. Using Silent Card Shuffle Strategy (SCSS), the
teacher designs some sets of cards and then distribute them to each group
which consists of four or five students. All groups are given the same
instruction about the learning procedures of the lesson. After that, each
group shuffles the cards and arranges them based on the teacher’s
instruction. Silent Card Shuffle Strategy (SCSS) employs some principles of
cooperative learning. Johnson and Johnson (2004: 274) in Orlich et al.
(2007) mention some characteristics of cooperative learning like in the
followings.

1) Uses small groups of three or four students (micro-groups)

2 Hornby, A.S, Oxford Advanced Learner’s Dictionary, Oxford: Oxford University Press,
1995), p. 1095
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2) Focuses on tasks to be accomplished
3) Requires group cooperation and interaction
4) Mandates individual responsibility to learn
5) Supports division of labor.?®
This strategy employs the principles of multiple intelligences.
Gardner in Armstrong proposes eight types of intelligences as follows.
1) Linguistic intelligence
It relates to the understanding of language including the
phonology, syntax, semantics and pragmatic uses of language. It
involves someone’s ability to communicate knowledge, remember
information, or reflect to the language itself.
2) Bodily-kinesthetic intelligence
This intelligence is related to a person’s ability to control the

body movement and handle objects skillfully.

3) Spatial intelligence
It is related to the ability to perceive the visual world accurately.
4) Musical intelligence
This intelligence relates to the ability of comprehending and
expressing components of music.

5) Logical-mathematical intelligence

2 Johnson, K. An Introduction to Foreign Language Learning and Teaching, (Edinburgh:
Pearson Education Limited, 2004), p. 274
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7)
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It refers to the knowledge and use of logical structures. This
involves some activities like experimentation, quantification,
conceptualization, and classification.

Intrapersonal intelligence

This is related to someone’s ability to access a person’s
emotional aspects through the awareness of motivations, intentions, and
desires.

Interpersonal intelligence

It can be defined as a person’s ability to differentiate among
other people with respect to moods, motivations, and intentions and use
them to interact and communicate properly with others.

Naturalist intelligence

It relates to the ability to distinguish and classify many species of
plants and animals; and the ability to interact with living creatures or
with the whole ecosystem.

Based on the types of multiple intelligences above, Silent Card

Shuffle Strategy (SCSS) will exploit more to the students with linguistic,

bodily-kinesthetic, spatial, logical-mathematical, intrapersonal, and

interpersonal intelligence. Nevertheless, it can be adjusted to the teacher’s

variation of activities.

Steps of Silent Card Shuffle Strategy (SCSS)

According to Frangenheim, Silent Card Shuffle Strategy (SCSS)

consists of five steps. The explanation about the steps is presented below.

1) Silent card classification

17
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3)

4)

5)
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In this step, the students are divided into some groups consisting
of three or four students. However, the number of students in each group
is adjusted with the number of students in the class. Here, the students
are given a task and they need to classify the cards. In this step, the
students are not allowed to talk to each other.

Justify and refine

After the students have finished classifying the words according
to the teacher’s signal, they are allowed to discuss it with their group.
They can talk and make changes to their work.

Circulate and observe

One student will stay in the group and become the
representative. The others should leave and go to other groups. The
other students may ask questions or give opinions to the group
representative, but no changes may occur.

Return and refine

The students return to their group. Based on their observation,
they decide whether there will be changes or not.
Teacher debriefing

The teacher shows the correct classification of the words. Then
the students do a self-correction to their answers and discuss it together.
The teacher later debriefs. There are various ways of debriefing which
can be selected by the teachers. The first way is by displaying the
answers (the card order) directly in the board or slide presentation. The

second way is by using questions and answer type direction. Many
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teachers choose the second way because they can use that situation to
praise the students in justifying their answers or constructed meaning.
The next activities can be conducted by doing silent card shuffle again
or the teacher can design a different activity to reinforce what the
students have learned before.*

c. Example of Cards Used in Silent Card Shuffle Strategy (SCSS)

The design of cards can be adjusted with the learning materials.
First, the teachers should decide the learning objectives of their lesson. For
example, the teacher wants to teach about Language Building. In this
activity, the cards represent nouns, verbs, adjectives, adverbs, articles,
prepositions, and pronouns.

Nevertheless, for Indonesian classroom contexts, especially for
junior high schools, the format above seems too grammatical-restricted. It
will be difficult enough for the students to understand some English
grammatical terms. The important point is not the study of the English
grammar or what a sentence consists of, but it is rather on how they
understand the meanings of the words and the content of a particular
sentence or text. After deciding what the cards contain, then the teacher
makes the master copy of the cards, copies the cards, cuts up the cards, and
puts them in envelopes for each group. Each group will get the same
envelopes contained the same cards with the other groups.

To make the learning activities easier, Silent Card Shuffle Strategy

(SCSS) can be combined with the steps of jigsaw reading. Oxford gives

24 Frangenheim, E., Op.Cit., p. 51
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more explanation about jigsaw reading. Following the steps of this
technique, the students have to put together two or more pieces of a written
text which have been separated. The students need to guess by using text
structure and content clues. The activity can be in the form of matching
pictures with the stories which have been split and putting them all into the
correct order. After arranging the cards, the students compare the results

with other groups.

. Advantages of Using Silent Card Shuffle Strategy (SCSS)

Silent Card Shuffle Strategy (SCSS) has some benefits related to the
teaching of reading. It builds the students’ cognitive skills and provides
opportunities for students to work on groups. This is in line with the
principles in cooperative learning. The development of interpersonal skills
IS as important as the learning it self. Built into cooperative learning work is
regular “group processing,” a “debriefing” time where students reflect on
how they are doing in order to learn how to become more effective in group
learning settings. Cooperative learning is a more generic in activities, but its
principles are included in Silent Card Shuffle Strategy (SCSS).

Furthermore, this strategy also has some other advantages. It gives
the time for students to think for themselves as the group arranges the cards
silently. This will enhance the use of the students’ cognitive skills. Next, it
provides the opportunity for the students to make changes and justify their

changes.
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This will build the students’ ability of judging and decision-making.
This strategy also allows the time for the students to circulate, observe, and
discuss the decisions of other groups. Through this stage, the students’
Kinesthetic skills are built.

Silent Card Shuffle Strategy (SCSS) employs the use of group work
activities. Groupwork occurs when the teacher asks the students to work
together in a group consists of two or more student. The teacher can create
different activities for different learning aims which are done in groups.
Group work has some advantages for the teaching and learning process.
According to Killen, group work gives some benefits as presented in the
followings.

1) Group work can shift the students from being passive to be more active
learners.

2) Group work encourages the students to be less reliant on the teacher and
more reliant to their own ability.

3) Group work builds cooperation and respect among students.

4) Group work can be a fun and enjoyable way to learn. It can motivate
students and increase their active participation in learning.

5) Group work gives the teacher a chance to circulate and check each

student understanding.
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6) Group work can improve the student’s problem-solving skills and
provide opportunities to assess the students’ initiative, creativity,
tolerance, and communication skills.?>

The teachers can create the more interesting learning activities by
using group work activities which are included in Silent Card Shuffle

Strategy (SCSS). If the activities designed by the teacher are well-planned,

there will be a lot of positive effects obtained from the use of group work in

the classroom activities.
3. Nature of Reading
a. The Definition of Reading

Reading can be defined in a very broad definition. Reading can also
be divided into some kinds of division based on the purposes of reading
itself. In daily life, reading for pleasure can be involved as one kind of the
reading activity that has purpose to get enjoyment from reading. The
activity can be in the form of reading novel, comic, story book, and so on.

Besides, Cambridge Advance Learner’s Dictionary defines reading as the

skill or activity of getting information from books. Spratt, Purverness, &

William define reading as one of the language skills categorized as the

receptive skill by which the activity is to respond rather than to produce the

text.”® Reading does not just involve the ability to define the word, but also

it lets the readers to make a sense of the text. The knowledge of the world is

% Killen, R., Effective Teaching Strategies: Lessons from Research and Practice 5" Edition.
Victoria: Cengage Learning Australia, 2009), p. 188

® Mary Spratt, Alan Pulverness, & Melanie Williams, The TKT (Teaching Knowledge Test)
Course, (Cambridge: Cambridge University Press, 2005), p. 21
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needed to connect the idea of the text with our background knowledge so
that we can understand the writer’s purpose of writing the text. We, as a
reader, are supposed to understand the language used begun from the words,
phrases, sentences, to the whole text.

Moreover, Healy states that “Reading is a purposeful and active
process.””" In this context, reading is defined as the activity which is done to
obtain some particular purposes such as reading for understanding, reading
for getting information, reading for enjoyment, and reading for learning.
The purpose of reading itself can be achieved if the readers can comprehend
the materials they read. Thus, the ability to read comprehensively is the
crucial one to achieve the reader’s purpose in reading something. Therefore,
Reading comprehension is the understanding of the written word, the
understanding of the content that is being read, and the construction of the
meanings of the text.

In line with Spratt and Healy, Mikulecky & Jeffries assert that
reading comprehension involves three things: the ability to make sense of
the text, connect the idea with the knowledge, and remember the text.?® It
lets the reader to think while reading so that the comprehension more than

just recognizing and understanding the words. In addition, Vacca & Vacca

state that reading comprehension is significantly related to the

2" Healy, C. (2002). Reading: What the Experts Say. Parent Educational Advocacy Training
Center. http://www.peatc.org. Accessed on November, 24" 2018,
28 Mary Spratt, Alan Pulverness, & Melanie Williams, Op.Cit., p. 74
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comprehension of the text by making inference of the words meaning based
on the context.”

Therefore, reading in this research means that the activity to
comprehend the printed-texts by comprehending the words meaning based
on the context. The information found in the text can be connected with the

students’ prior knowledge to make an inference of the text they read.

b. Micro- and Macro-skills of Reading
In reading comprehension, there are some micro- and macro-skills
that should be mastered by the students. Brown lists out the micro- and
macro-skills of reading comprehension, as follows:

Micro skills

1) Discriminate among the distinctive graphemes and orthographic patterns
of English.

2) Retain chunks of language of different lengths in short-terms memory.

3) Process writing at an efficient rate of speed to suit the purpose.

4) Recognize a core of words, and interpret word order patterns and their
significance.

5) Recognize grammatical word classes (nouns, verbs, etc.) systems (e.g.,
tense, agreement, pluralization), patterns, rules, and eliptical forms.

6) Recognize that a particular meaning may be expressed in different
grammatical forms.

7) Recognize cohesive devices in written discourse and their role in
signaling the relationship between and among clauses.

Macro skills

1) Recognize the rhetorical forms of written discourse and their
significance for interpretation

2) Recognize the communicative functions of written texts, maccording to
form and purpose.

3) Infer context that is not explicit by using background knowledge.

?° Richard T.Vacca and Jo Annel L. Vacca, Content Area Reading (3rd ed.). USA: Scott,
Foresman and Company, 1989), p. 20
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4) Infer links and connections between events, ideas, etc., deduce causes
and effects, and detect such relations as main idea, supporting idea, new
information, given information, generalization, and exemplication.

5) Distinguish between literal and implied meanings.

6) Detect culturally specific references and interpret them in a context of
the appropriate cultural schemata. Develop and use a battery of reading
strategies such as scanning and skimming, detecting discourse markers,
guessing the meaning of words form context, and activating schemata
for the interpretation of texts.*

c. Strategies for Reading Comprehension
Before teaching reading comprehension, the teacher should consider
some strategies that are appropriate to be applied in the classroom. Brown
proposes two types of strategy: learning strategies and communication
strategies.®* He considers reading as the receptive skill that is involved to
the learning strategy. Some strategies such as bottom-up and top-down
processing, predicting, guessing from context, brainstorming, and
summarizing have been conducted by the prior research and have been
succeed to be taught as the reading strategies. Furthermore, Brown proposes
ten strategies which can be applied in teaching reading comprehension.
1) Identify the purpose in reading.
2) Use graphemic rules and patterns to aid in bottom-up decoding
(especially for beginning level learners).
3) Use efficient silent reading techniques for relatively rapid
comprehension (for intermediate to advanced levels).
4) Skim the text for main ideas.
5) Scan the text for specific information.
6) Use semantic mapping or clustering.

7) Guess when you aren’t certain.
8) Analyze vocabulary.

% Brown, H.D, Language Assessment: Principles and Classroom Practices, (New York:
Longman, 2004), p. 187

31 Brown, H.D, Principles of Language Learning and Teaching (4" ed), (New York: Longman,
2007), p.132
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9) Distinguish between literal and implied meanings.
10) Capitalize on discourse markers to process relationships.

Hence, the first thing that the teacher should consider in teaching
reading is the purpose of the students in reading. It means that they should
firstly know the reason of reading the text whether it is reading for getting
information or just reading for enjoyment. The second is that the teacher
may separate the strategies to teach the beginning, intermediate, and
advanced learners since they have different ability in understanding the
materials. The use of graphemic rules and patterns like providing the hints
to a certain word (i.e. the difference between short and long vowel sounds)
are required to teach the beginners. However, the use of silent reading
techniques is required to teach the intermediate and advanced learners since
their purpose of reading is to comprehend the text without pronouncing the
words one by one as what is done in oral reading performance.

Furthermore, the two most valuable reading strategies are skimming
and scanning. Skimming lets the students to read the whole text quickly in
order to get the main idea of the text. Meanwhile, scanning has purposes to
search the specific information in a text without reading through the whole
text. Both of the strategies can be used depending on the purpose of reading
itself whether it is reading for finding the main ideas or reading for getting
the specific information.

d. Types of Classroom Reading Performance

%2 Brown, H.D, Teaching by Principles, Op.Cit., p. 306
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Brown classifies the types of classroom reading performance into
two major categories namely oral and silent reading. Then, silent reading
can also be sub-categorized into two types: intensive and extensive
reading.*® Oral reading has some objectives such as building comprehension
through bottom-up processing skills, checking pronunciation, and adding an
extra participation of students to highlight a particular segment of a text.
However, it also has some disadvantages such as doing a non-authentic
language activity, losing attention of the other students (while one student is
reading, the others may be noisy), and doing recitation merely.

Silent reading can be categorized into intensive and extensive
reading. Brown states that intensive reading is

Usually a classroom-oriented activity in which students focus on the

linguistic or semantic details of a passage. Intensive reading calls the

students’ attention to grammatical forms, discourse markers, and
other surface structure details for the purpose of understanding
literal meaning, implications, rhetorical relationships, and the like.*

Intensive reading is a content-related reading based on the difficulty
of the subject matter, while extensive reading relates to a reading process to
gain a general understanding of longer texts (books, long articles, and
essays). Extensive reading is usually done outside of class time. Pleasure
reading is one example of extensive reading. The benefit of doing extensive
reading is students can achieve an appreciation for the affective and

cognitive window of reading. Extensive reading usually aims at improving

the readers’ knowledge and understanding about certain topics.

%3 Brown, H.D., Teaching by Principles 2" Edition, (New York: Addison Wesley Longman, Inc,
2001), p. 310
% Brown, H.D., Teaching by Principles 2" Edition, p. 312
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There are many varieties of reading activities which can be chosen
according to the purpose of reading itself. These activities can be done
either by the whole class together during the teaching and learning process
in the classroom or by the students themselves during their own reading
practice.

In designing the reading activities in the classroom, the teacher
should pay more attention in choosing the texts. It is necessary for the
teacher to choose topics or texts which the students likely want or need to
read. Lavery suggests some techniques for choosing the topic and the text as
follows.

1) Use any visuals for vocabulary brainstorming
The teacher may show some pictures related to the text and make
some questions about them orally. Those questions will provide the
vocabulary that will be useful for the students to get an “image” about
what the text is about.
2) Use any headlines or sub-headings
The teacher writes the headlines or subheadings on the board
before giving the whole text to the students. Then, the teacher asks the
students to guess what the article or the text is about.
3) Use key words
The teacher takes five or six key words from the text and writes
them on the board before the students read. These words will be used as
prompts and the students can try to make sentences using those words.

4) Use questionnaires

28
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The teacher gives a mini-questionnaire to the students related to
the topic of the text before they read it.
5) Use prediction exercises
The teacher makes prediction exercises to anticipate the
vocabulary or content of the text, for example in form of true or false
statements.®
The techniques above aim to make the text as comprehensible as
possible for the students to understand. By applying those techniques, the
students are expected to be ready and prepared for the most likely
information in the text.
According to Davies and Pearse, the reading comprehension practice
can be divided into three stages. Those stages are:
1) Pre-reading
This stage aims to prepare the students for what they are going to
read. The activities can be in the form of guessing the topic (from the
title/heading and illustrations), brainstorming about the topic word,
predicting, or questioning.
2) While-reading
At this stage, the activities aim to help the students to understand
the text. They can do some activities like scanning for specific
information, skimming for the general idea, answering questions,
completing sentences, a table, a map, or pictures, and asking questions

to each other.

% Lavery, C., Language Assistant, (UK: The British Council, 2001), P. 135
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3) Post-reading
This stage aims to help the students to link between the
information from the text and their own ideas or experiences. The
activities can be in the form of discussing the text, debating some
controversial aspects of the text, doing tasks, and summarizing the
text.®
In addition, Grabe and Stoller in Hedgcock and Ferris propose some
reading strategies such as specifying the purpose of reading, planning a
reading process, previewing the text, predicting text content, verifying
predictions, generating questions about the text, locating answers to the
questions, comparing to the existing schemata, summarizing, making
inferences, noticing and analyzing text structure, re-reading, using discourse
markers to understand textual relationship, checking comprehension
accuracy, tracking reading difficulties, reflecting and discussing what has
been learnt.*” These strategies can be applied according to the reading
objectives that will be reached. Brown proposes ten reading strategies that
can be applied in classroom learning. Those strategies are:
1) ldentify the purpose of reading
2) Use graphemic rules and patterns to aid in bottom-up decoding

(especially for beginning level learners)

% Davies, P. and Pearse, E., Success in English Teaching, (Oxford: Oxford University Press,
2002), p. 92

%7 Hedgcock, J.S. and Ferris, D.R., Teaching Readers of English, (New York: Routledge, 2009),
p. 93
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4)
5)
6)
7)
8)

9)
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Use efficient silent reading techniques for relatively rapid
comprehension (for intermediate or advanced levels)

Skim the text for main ideas

Scan the text for specific information

Use semantic mapping or clustering

Guess the meanings of difficult words

Analyze vocabulary

Distinguish between literal and implied meanings

10) Capitalize on discourse markers to process relationships.*®

e. Assessing Reading

To create a good reading assessment, the teacher needs to organize

and plan the procedures properly. “The key lies in identifying the purpose of

reading assessment and matching instructional activities to that purpose”

(O’Malley and Pierce, 1996: 98). They propose some steps in organizing a

reading assessment as presented below.

1)

Identifying the purpose

O’Malley and Pierce identifies four major purposes for language
classroom-based assessment of reading. They are (1) studying,
evaluating, or diagnosing reading behavior, (2) monitoring student
progress, (3) supplementing and confirming information gained from
standardized and criterion-referenced tests, and (4) obtaining

information not available from other sources. For the most classroom

% Brown, H.D., Teaching by Principles 2" Edition, p. 306
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reading assessment, the purpose is to monitor the growth in reading.
Therefore, the assessment should be addressed for both the process
(strategies) and the products (reading skills and comprehension levels)
2) Planning for assessment
After identifying purposes, the teacher should outline the major
instructional goals and learning outcomes and match them with the
learning activities. The teacher should also consider some factors, such
as the number of the students, the time allocation, and whether or not
they need to be monitored for their reading growth. It is necessary for
the teacher to give feedback to students after conducting the assessment.
3) Involving the students
In the reading assessment, the students can be involved in self-
assessment and peer-assessment. Self-assessment is done by the students
to know their own reading progress. Although it is not graded by the
teacher, it helps both the teacher and the students to be aware of students’
attitudes, strengths, and weaknesses in reading. Meanwhile, by
conducting peer assessment the teacher can encourage students to rate
their peer reading comprehension levels and attitudes toward reading in
reading discussion groups.
4) Developing rubrics/scoring procedures
Some areas to be assessed in reading should include reading
comprehension, use of reading strategies, decoding skills, response to
reading, and students’ choice in reading, depending on students’ literacy

levels in English.
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5) Setting standards
To set standards for reading comprehension, the teacher needs to
establish cut-off scores on a scoring rubric or a rating scale. For
example, at least three levels of reading performance could be described
as novice, intermediate, and advanced.
6) Selecting assessment activities
The reading assessment should be embedded in the activities of
teaching reading. The instructional activities can also serve for the
assessment of reading in a second language. One of the instructional
activities proposed by O’Malley and Pierce is using texts with
comprehension questions. Most teachers are familiar with asking
questions to determine comprehension of reading passage whether in the
forms of short simple essays or multiple choices.
7) Recording teacher observation
Routman in O’Malley and Pierce states that one of the most
effective ways for a teacher to assess a student’s reading comprehension
is through teacher observation. There are some types of teacher
observation such as: think-aloud, probes, and interviews; reading
strategies checklists and rating scales; miscue analysis and running
records; and anecdotal records.*
In relation to the tasks of reading assessment, the types of reading

performances should be taken into account. Brown (2004:189) mentions

% O’Malley, J.M. and Pierce, L.V., Authentic Assessment for English Language Learners:
Practical Approaches for Teachers, (USA: Addison-Wesley Publishing Company, Inc, 2009), p. 98
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four types of reading performances which become considerations in
designing the assessment procedures. They are perceptive reading, selective
reading, interactive reading, and extensive reading.”’ The reading activities
which are done in this research can be classified as selective and interactive
reading. In selective reading, the students deal with the lexical, grammatical,

or discourse features of language within a very short stretch of language.
Meanwhile, interactive reading includes stretches of language of
several paragraphs to one page or more which the readers must interact
with. In interactive reading, reading occurs as a process of negotiating
meaning using their schemata and the intake as the product of the
interaction. The common text genres used are anecdotes, short narratives
and descriptions, excerpts from longer texts, questionnaires, memos,
announcements, directions, and recipes. Top-down processing occurs more
often, but bottom-up processing is sometimes necessary. The kinds of tests
which are used in this research are multiple-choice tasks, matching tasks,

picture-cued tasks, short answer tasks, and ordering tasks.
4. Descriptive Text

A Descriptive TextDescription is about sensory experience—how
something looks, sounds, tastes. Mostly it is about visual experience, but
description also deals with other kinds of perception. Descriptive text is the text
that is always in around us when we want to describe something or someone.

Descriptive text is a text which say what a person or a thing is like. Its purpose

“ Brown, H.D, Language Assessment: Principles and Classroom Practices, p. 189

34



35

is to describe and reveal a particular person, place, or thing. The Generic
Structure of Descriptive Text:
a. ldentification to identifying the phenomenon to be described.
b. Description to describing the phenomenon in parts, qualities, or/and
characteristics
Example of Descriptive Text
Tawangmangu Waterfall

Tawangmagu waterfall is one of the most interesting places in
Karanganyar. It is located not far from solo. It is about 30 kilometers east of the
city. It is very easy to get the place by any public transport. Bus is the cheapest,
but taxi is the most convenient. It has cool weather most of the time, no wonder
many people like to visit in their free time, no wonder many people like to visit
in their free time. As it is far from industries of any kinds, the air is always fresh
and it is not poluted. The failing waters looks very fantastic and the beautiful of
the nature aound the lake is so asthoinishing. There is a small river nearby, to
where the water then lows. Located in the middle of pinewoods, the lake is very
wonderfull to admire, in addition, there are many funny and tamemonkeys
climbing the trees on the left and right side of the sidewal down to the lake.

Table 1: Example of Identification Descriptive Text

Identification ~ [Tawangmangu waterfall is one of the most interesting

places in Karanganyar

Description Description It is located not far from Solo. It is about

30 kilometers east of the city. It is very easy to get the
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place by any public transports. Bus is the cheapest, but
taxi is the most convenient. It has cool weather most of]
the time, no wonder many people like to visit in their
free time. As it is far from industries of any kinds, the
air is always fresh and it is not poluted. The water falls
more 30 meters down into small lake, the failing waters
looks very fantastic and the beautiful of the nature
around the lake is so asthonishing. There is a small
river nearby, to where te water then flows. Located in
the middle of pinewoods, the lake is very wonderfull to
admire. In addition, there are many funny and tame
monkeys climbing the trees on the left and right side of]

the sidewal down to the lake.

6. Teaching Reading to Junior High School Students

a. Teaching Reading

36

Teaching cannot be separated from learning; likewise language

teaching cannot be separated from language learning. Stern states that

language teaching is the activities which are intended to bring about

language learning. In the classroom teaching process, the teachers guide and

facilitate the learning, enable the learners to learn, and set the conditions for

learning.**

1 Stern, H.H, Fundamental Concepts of Language Teaching, (Oxford: Oxford University Press,

1983), p. 21
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Brown defines teaching as “showing or helping someone to learn
how to do something, giving instructions, guiding in the study of something,
providing with knowledge, causing to know or understand”. *?

Therefore, teaching reading can be defined as the activity in helping
and guiding the students to read and providing the instructions and
knowledge that are useful for their reading process. In teaching reading, the
teachers not only help the students to understand the reading materials, but
they should create a good atmosphere of learning and design reading
activities which can develop the students’ reading skills as well.

b. Principles of Teaching Reading

Nation (2009: 6-8) proposes some principles for teaching reading,
namely meaning-focused input, meaning-focused output, language-focused
learning, and fluency development.

1) Meaning-focused input
It means that the reading activities should cover a range of
reading purposes, such as reading for searching information, reading for
learning, reading for fun, reading for integrating information, and
reading for writing. Besides, the students should read in accordance with
their language proficiency level. Furthermore, by doing more reading
practices, they can develop their language proficiency.
2) Meaning-focused output
This principle means that reading should be linked to other

language skills. Reading activities should be integrated with listening,

*2 Brown, H.D, Principles of Language Learning and Teaching (4™ ed), p. 79
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writing, and speaking, since the main goal of language teaching is to
build the students’ four language skills.
3) Language-focused learning
It means that reading activities should help the students to
develop their skills for effective reading. The reading course should be
based on micro-skills of reading and the language features, such as
phonemic awareness activities, phonics, spelling practices, vocabulary
learning using word cards, and grammar. Besides, the reading activities
should develop some reading strategies, namely previewing, setting a
purpose, predicting, posing questions, connecting to background
knowledge, understanding text structure, and guessing words from
context. In addition, the students should be able to differentiate some
text genres, such as reports, stories, and recounts.
4) Fluency development
It means that the reading course should develop the students’
fluency in reading. The students need reading materials which are
familiar for them and contain no unknown language features.
Furthermore, the students should enjoy the reading activities and feel
motivated to read. To build their fluency, they also need to have a lot of
reading practices.*
In addition, Harmer proposes some principles related to the teaching
of reading. Those principles are:

1) Principle 1: Reading is not a passive skill.

* Nation, 1.8.P., Teaching ESL/EFL Reading and Writing, (New York: Routledge, 2009), p. 6
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To be successful in reading, the students need to work actively,
like understanding what the words mean, working with the grammar and
structure, seeing the pictures if provided, and understanding the
arguments.

2) Principle 2: Students need to be engaged with what they are reading.

This will give benefits if the students pay a lot of interests on
what they are reading.

3) Principle 3: Students should be encouraged to respond to the content of
a reading text, not just to a language.

The students should be given chances to give comments about
the topic. The focus of the reading activity is not only the language, but
the content as well.

4) Principle 4: Predicting is a major factor in reading.

Hints are needed before the students read. The hints can be from

the book covers, the photographs, the headlines or from the teacher.
5) Principle 5: The teacher should match the task to the topic.

The teacher should design a challenging and interesting task to

the students so that they will not get bored with the activity.
6) Principle 6: Good teachers exploit reading texts to the full.

The follow-up to the tasks is a discussion about the text. The
discussion can be about the favorite characters in the text or the most
interesting things in the text. The principles above should be considered

by the teacher when teaching reading to junior high school students.
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Those principles should be a consideration in designing the materials,
media, and activities in the classroom.*
c. Teaching Reading to Junior High School Students
In Indonesia, English is taught as a compulsory subject in Junior
High School. Generally, the purpose of learning English for junior high
school students is to develop communication skills in spoken or written
forms to attain a functional literacy level. To reach this purpose, the
language teaching focuses on the teaching of four skills i.e. listening,
speaking, reading, and writing. Characteristics of Effective Teaching of
Reading
Junior high school students are categorized as intermediate grade

students who are in the crucial instructional period of education stages.
Therefore, the teaching and learning activities of reading should be adjusted
to their characteristics and also their language proficiency level. The
teaching activities should be systematic and well-planned in order to create
a progress on the students’ reading competence. Heilman et al. propose
some major features of effective reading instructions for the teachers to be
taken into account. Those features are presented in the following.
1) Ongoing diagnosis to determine pupil’s progress in relation to the

learning tasks.
2) Varied teacher direction and structure to stimulate pupil interaction and

discussion.

* Harmer, J., How to Teach English, (Edinburgh: Pearson Education Limited, 2001), p. 70
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3) Larger groups to allow for and guide pupil’s exploration and discussion
of valued topics.

4) Many opportunities for applicationof reading abilities in a wide range of
materials for a variety of purposes.

5) Engagement of pupils in learning that enhances active involvement in

and reinforces the development of independent reading.*®

B. Review Of Previous Studies

The main strategy that was implemented in this research was SCSS. The
specific characteristic of this learning strategy is that it emphasizes the use of cards in a
group activity. There were many studies which used cards as the learning media in the
teaching and learning process. Fajariyah (2012) conducted a study on the use of Time
Line Cards (TLC) to improve the students’ writing competence. Time Line Cards are
cue cards with some pictures of activities to engage students in the stages of writing
recount. The steps are rather similar with those in the SCSS. Firstly, the students are
grouped into four or five students. Then, they were given two piles of cards. Next, they
classify the verbs (cards) into regular and irregular ones. After classifying the cards,
they create sentences. In the last step, they are asked to create a simple descriptive text
in groups followed by individual writing. The result shows that using the TLC as the
media in the writing instruction can improve the students’ writing competence. This
study focuses on using cards as the learning media to improve the productive skills,

whereas cards are also used to improve the teaching of receptive skills, such as reading.

*® Heilman, A.W. et al., Principles and Practices of Teaching Reading 6th Edition, (Ohio: Bell
& Howell Company, 1986), p. 6
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In addition, a study conducted by Meitaria (2011) uses flashcards as the media
to improve the teaching of reading for the fourth grade students. Based on this study,
flashcards are effective to be used to deliver the material. Flashcards are useful to make
the students interested to the topic of learning. It also helps them understand the
materials because flashcards give visualization to make them easier to memorize the
vocabulary. This study promotes the use of cards as the media to vary the teaching of
reading. SCSS employs the use of group work as the main activities of the lesson.
Group work has some benefits for the teaching and learning process.

Conceptual Framework

As discussed in the previous chapter, reading plays a significant role for
junior high school students. Students need a good reading ability both in their daily
life and in the academic circumstances. This ability can be built step-bystep.
Students can improve their reading ability by doing more reading practices. In this
case, the teaching of reading in the classroom gives a great influence to the
students’ development of reading skills.

Based on the interviews and the observations done to the students and the
English teacher, the researcher found some problems related to the teaching of
reading in grade VIII of MTsN 3 Semerah. The teaching of reading had not been
effective. The students thought that the learning activities were still monotonous.
The reading activities were only focused on the student worksheets or Lembar
Kerja Siswa (LKS). The other problems were also related to the use of media and
the variation of activities.

From the facts above, it can be seen that the students need a different kind

of activities for teaching reading. Hence, the researcher and the English teacher
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decided to apply a certain strategy for teaching reading i.e. Silent Card Shuffle
Strategy (SCSS). It is one way to facilitate the students with an arranged learning
activity for reading. The process of teaching and learning of reading in the class
takes a great deal in the development of students’ reading comprehension. It
becomes a variation of teaching techniques which can make the reading activities
more enjoyable.

Silent Card Shuffle Strategy (SCSS) applies the use of cards as the main
characteristic. Here is the brief explanation of the application of the cards in this
learning strategy. Firstly, the cards are to introduce the students with some
particular vocabulary related to the text that is going to be discussed. The cards
become a means for previewing and predicting the text. Furthermore, they become
cues to understand the text. However, the cards can also be in the form of jumbled
paragraphs and the students were asked to arrange them to make a whole text. It can
also be designed for different activities such as games. The teacher can adjust the
activities which can promote students’ engagement in the learning process.

Following the steps of SCSS, the researcher creates a step-by-step activity
to teach reading. From the initial stage, the students work together classifying the
cards in groups silently or without discussion. In the next step, the students are
allowed to discuss their answers within their groups. After that, the researche gives
time for them to visit other groups. They may ask some questions to other group
representatives but no changes may occur. Then, they return to their groups and
have a further discussion based on their observation. They may change their
answers. The last step is the explanation from the researcher. At this step, the

researcher provides the students with some exercises to maintain their
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understanding of the text. This strategy offers students different activities of
reading. Through the silent card shuffle activities, the students can get many
language inputs, including grammar, structure, and vocabulary. Through the group
working, it will build the students’ cooperativeness and they can learn to work in
groups which consist of students with multiple intelligences and different
characteristics. They can be autonomous learners and problem solvers when they
try to solve the tasks together in their groups. In this case, the researcher uses Silent
Card Shuffle Strategy (SCSS) to increase the students’ ability of reading. The
researcher gives more opportunities for the students to be more active in learning.
The learning process becomes less teacher-centered and focuses more on
developing the students’ skills.

The figure of conceptual framework is drawn as follow.

Reading is a crucial need to be mastered in learning English

A 4

SCSS:
1. To encourage the students’
participation

The problems of reading:
1. Lack of interest or

motivation . .
2. Gives more opportunities for
2. Laclt< of vocabulary the students to be more active
3 E‘as e?t’ i q in learning
- Less allractive an 3. Build the students interest and

effective teaching strategy attention in  reading  the

English texts

4. The learning process becomes
less  teacher-centered and
focuses more on developing the
students’ skills

5. Facilitate the students to
comprehend the whole text.

|
|

Improvement on the students’ reading comprehension

v

44



45

Figure 1. Conceptual Framework

CHAPTER Il1

RESEARCH METHODS

A. Type of the Research

This research can be classified as action research since it is conducted to
improve the teaching of reading in the classroom. Action research is a kind of
research in which the teacher can involve in, in order to improve some aspects of
their teaching or to evaluate the success or appropriateness of particular techniques
or procedures.*® This research aims to improve the quality of teaching and learning
process. The research was conducted based on the preliminary observations of the
teaching and learning process, and the interviews done to the English teacher and

some students.

* Harmer, J., The Practice of English Language Teaching 3 Edition, (Edinburgh: Pearson
Education Limited, 2002), p. 22
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B. Research Design

The research on improving the teaching of reading through the Silent Card
Shuffle Strategy focused on developing the materials and media on the topics that
would be taught. It was conducted collaboratively with the English teacher, the
collaborator, and the students of VIII in MTsN 3 Kerinci.

The procedures of the research consisted of formulating the problems which
happened during the English teaching and learning, planning the actions,
implementing the actions, observing the implementation of the actions, and making
reflections from the actions. Action research is a kind of research in which the
teacher can involve in, in order to improve some aspects of their teaching or to
evaluate the success or appropriateness of particular techniques or procedures. The
action research was conducted following the steps proposed by Kemmis and
McTaggart (1988) in Burns.*’

Figure 3: The Action Research Cycles

CYCLE 1

CYCLE 2

" Burns, A., Collaborative Action Research for English Language Teachers, (Cambridge:
Cambridge University Press, 1999), p. 161
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The researcher created various materials with different difficulty levels for
each set of cards which were used in every meeting. The materials were adjusted to
the topics in the Standard of Competence and Basic Competence.

Participants of the Research

The number participants are the eighth grade students (VIII A) and the
English teachers in MTsN 3 Kerinci. Participant for this research will be chosen
using random sampling because the student seems to be homogeneous that they are
taught the same material and same teacher. It was decided after conducting an
observation, interviews with the students and the English teacher to find the
problems in the students’ reading comprehension. Based on the problems, the SCSS
was viewed as an appropriate strategy to be implemented in the class. The decision

was taken based on the agreement between the researcher and the English teacher.

Data Collection Technique

The research data were collected in the forms of qualitative data which
weresupported by quantitative data. The qualitative data were acquired
throughobservations and interviews. The researcher collected the opinions and
commentsabout the actions from the research participants. They were asked about
theirexpectations toward the research as well. The data were to describe about
thelearning process using the Silent Card Shuffle Strategy and to know the
changesor impacts after conducting the actions. Meanwhile, the quantitative data
were obtained from the students’ scores in the pre-test and the post-test. It aimed to
know about the students’ result after the actions had been conducted.The data

collected were both in the form of qualitative data.
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Hence, in gaining the data, the data collection techniques were used, such as
by conducting observation, interviews, and documentation.
1. Observation
Observation is the systematic observation and recording of symptoms
were studied.”® As a scientific method of observation defined by the systematic
observation and recording of the phenomena investigated. In a strict sense is not
limited to observations carried out directly or indirectly. The observation led the
researcher to find the problems directly by involving herself to the class. As
mentioned by Denscombe two kinds of observation research are the systematic
observation and participant observation.*.
a. Observation sheet
Observation sheet is assists educators to gather information
about how their teaching is viewed by others in school .In the research, the
researcher uses the instruments to see and to note the real activities
proceeded in the classroom. The researcher use observation sheet
concerned with two kinds of sheet, a teacher’s observation sheet and a
students’ observation sheet that use by the researcher during the observation
of the teaching and learning process done by the teacher.
b. Field Note
Field notes is method of data collection by making written
records on whatever happens in the field. Field notes refer to transcribed

notes account derived from data collected during observation and

8 Amirul Hadi, Metodologi Penelitian Pendidikan, (Bandung : Pustaka Setia, 2005), p. 94.
9 Martvn Denscombe, The Good Research Guide for Small-Scale Social Research Projects,
(New York: McGraw-Hill, 2007), p. 206
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interviews. The filed notes were used to collect the data during the
teaching and learning process which was not included in the observation

sheets.

2. Interview
In the practice, the researcher did the interviews to the English teacher
and the students to find out the problems related to the reading class. The
interviews were also done at the end of every meeting with the English teacher,
and the students, to know about the teaching and learning process that had been
conducted.
3. Pre-test and Post-test
The pre-test was conducted before the actions were implemented, while
thepost-test was done after the actions. The pre-test and the post-test were in the
formof reading tests. The assessment technique was a multiple choice form. The
pretestand the post-test were used to measure the students’ reading skills. The
data of the pre-test and the post-test were collected in the formof students’
scores. The mean score of the post-test would be compared with themean score
of the pre-test. This aimed to know the improvement of the students’reading
skills.
E. Technique of Data Analysis
After conducting the research, the researcher analyzed the data from the
observation checklists, field notes, interview transcripts, and the results of the pre
test and the post-test. The researcher also compared the data from the observations,

the interviews, and the pre-test and the post-test scores. The researcher collected the
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data from all of the research members. In analyzing the qualitative data, the
researcher used the processes of analyzing data proposed by Burns as presented
below.
1. Assembling the data
The researcher collected the data from the observations, the interviews,
the pre-test and the post-test, including the reflections that were made after
conducting the actions. In this step, broad patterns and ideas were needed.
2. Coding the data
The broad descriptions that had been developed in the first step were
refinedinto the more specific categories. Then, the researcher divided the data
that couldbe decoded qualitatively i.e. the field notes and the interview
transcripts, and quantitatively i.e. the pre-test and the post-test scores.
3. Comparing the data
After the data had been categorized, the researcher needed to compare
the data from different sources of data, for example the interviews compared
with the observations and the pre-test and the post-test scores. This aimed to see

whether the data showed the same conclusion or the contrasts.

4. Building meanings and interpretation
The researcher needed to think deeply about the data and explored for
more detailed aspects from the data. It was necessary to develop questions,
making connection, and making further explanation of the data. Then, the
researcher refined her own “personal theories” about the findings of the

research.
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5. Reporting the outcomes

The last step was reporting the main process and the outcomes of the
research that were well supported by the data. Meanwhile, the quantitative data
(the students’ reading scores) were analyzed by calculating the mean scores of
the pre-test and the post-test. The mean scores of each test were compared. The
increase of the mean scores indicated that the students’ reading skills were
improved. The improvement of students’ reading skills became one of the
indicators for the improvement of the teaching process.>

F. Validity and Reliability of the Data

The data obtained must be valid and reliable. Heaton in Johnson defines
validity as “the extent to which a test measures what it is supposed to measure”. So
if the researcher wants to test students’ reading skill, then she must conduct a
reading test.

To obtain the research validity, the researcher applied the criteria of validity
proposed by Anderson et al. in Burns. The criteria were democratic validity,
process validity, outcome validity, catalytic validity and dialogic validity.

1. Democratic validity
Democratic validity is related to the extent in which the research is truly
conducted collaboratively and includes multiple choices. To gain the
democratic validity the researcher conducted the interviews with the research

members i.e. the students of VIII in MTsN 3 Kerinci, the English teacher, and

%0 Bruns, Doing Action Research in English Language Teaching, (New York: Routledge, 2010),
p. 104
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the collaborator. This aimed to know their comments or opinions about the
research.
2. Outcome validity
Outcome validity is related to the notions of actions leading to outcomes
which are successful within the context. This was obtained from the reflections
in every meeting and the students’ scores of reading pre-test and post-test.
3. Process validity
Process validity is related to the reliability and competency of the
research it self. The researcher did an observation during the implementation by
using observation checklists and interviews after the implementation. The
actions were done by regarding the classroom learning process during the
research.
4. Catalytic validity
Catalytic validity is related to the extent in which the research can make
the participants understand more about the social context and make changes in
the research. The researcher allowed the participants to get deeper
understanding of the materials and how they can create changes about their
understanding of their actions. It was done by making the reflections of
students’ attitudes toward the actions and also interviewing the participants.

5. Dialogic validity
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To gain this validity, the researcher conducted some discussions with
the English teacher and the collaborator who had observed the research
process.™

In addition, the data of the research must be reliable. Reliability means the
consistency of measurement. It means that when the researcher conducts the same
actions to the same participants within two days, the results are consistent.

Burns, proposes four kinds of triangulation namely time triangulation, space
triangulation, investigator triangulation, and theoretical triangulation. However, in
this research the researcher used time triangulation, investigator triangulation, and
theoretical triangulation. Time triangulation means that the data were collected over
a period of time. The research was done from Auguts to october 2020. Then,
investigator triangulation means that more than one observer were used in the same
research setting (at least 3). This aimed to avoid a bias observation in the research.
The last one is theoretical triangulation. It means that the data were analyzed from
more than one perspective from some theoretical reviews. The researcher reviewed
the theories from some experts in many books.

In this study, the researcher compared the data collected from the
observation, the interviews, and the results of pre-test and post-test. The data being
compared were the observation data in the form of field notes, the interview data in
the form of interview transcripts, and the pre-test and the post-test data in the form
of reading scores.

G. Procedure of the Research

> Burns, Collaborative Action Research for English Language Teachers, p. 161
%2 Burns, Collaborative Action Research for English Language Teachers, p. 164
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To conduct action research, the researcher followed some steps. According
to Kemmis and McTaggart, there are four broad steps in a cycle of action research:
1. Planning

In this step, the researcher collected much information from the
observations and the interviews done to the teacher and the students. The
researcher observed the English classroom teaching and learning process in
class VIII of MTsN 3 Kerinci. This aimed to identify the problems which
happened during the teaching and learning process. After that, a plan of actions
was developed to solve the problems and make some improvements of a
specific area of the teaching and learning process. The actions were planned
based on the problems, the Standard of Competence and Basic Competence, as

well as the condition of the school.

2. Action
After designing a plan, the researcher implemented the actions. The
actions were conducted in two cycles consisting of three actions in each cycle.
Each cycle was done in three meetings.
3. Observation
While the action was being implemented, the researcher with the help of
the collaborator observed the learning process. This aimed to find out the
weakness and the positive aspects that were needed to be fixed up and
developed.

4. Reflection

54



55

After doing the observation, the researcher reflected to the actions.

Then, the researcher discussed the problems and the achievement during the

implementation of the action with the English teacher and the collaborators.

From the discussion, the researcher made an evaluation. This gave influences to

the researcher in designing the actions for the next cycle or in deciding whether
there would be the next cycle or not.*®

In addition, Mills proposes a step which is called reconnaissance. This step

is a preliminary information gathering in which the researcher collected adequate

information about the research target. The researcher takes time to reflect with the

beliefs and understandings about the nature and context of the general idea which

has been developed.**

CHAPTER IV

RESEARCH FINDINGS AND DISCUSSION

A. Research Findings
A classroom action research improving students’ motivation and ability in
comprehending descriptive texts by using silent card shuffle strategy(SCSS)were
conducted in two cycles.Each cycle consisted of two meetings. Before held the
cycles, a preliminary study was done by the researcher.

1. Preliminary Study

%% Bruns, Op.Cit., p. 7
> Mills, G.E, Action Research: A Guide for the Teacher Researcher 2nd Edition, (New Jersey:
Pearson Education, 2003), p. 26
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A preliminary study at eight graders of MTsN 3 Kerinci was held. |
noticed that many students were less motivated in the learning process and even
many students got frustrated when they were asked to read a text in reading
cycle/ class due to the conventional way. When | observed the class that was
taught reading, the teacher just asked the students to read the text by their own.
In addition, the classroom situation was not aliveduring the teaching and
learning process. Most of the students did not actively participate in class
discussion and they were not active in responding the teacher’ questions.
Moreover, they were shy and afraid to ask the teacher about the difficulties in
reading, and even some of the students did not read the text and had their own
conversation. When the teacher gave a task, most of the students could not
finish the task completely.

Based on the observation, | also noticed that the eight graders of MTsN
3 Kerinci had difficulties to comprehend and understand the content of the
reading text. When their understanding were checked by the teacher after
reading time, the students could not answer because they did not get the point of
text which they have read in advance, even the particular information from the
text.

Cycle 1

The teaching and learning process of Cycle 1 was conducted in three
meetings. In each meeting Silent Card Shuffle Strategy (SCSS) was
implemented in the activities. This strategy allowed the students to work in
groups with the given instruction from the researcher. By following the steps in

this strategy, the students experienced different types of activities during the
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teaching and learning process. The application of Silent Card Shuffle Strategy
(SCSS) was accompanied by other activities such as games as the variation of
the activities. Cycle 1 was done following the steps of action research like
discussed as follows.

a. Planning

After the researcher and the teacher (as one of the collaborators) had
formulated the field problems. Then, the researcher and the teacher
discussed the materials that would be taught. They decided to teach
descriptive texts including the characteristics of descriptive texts. The
researcher would use descriptive types of descriptive texts, such as fables,
legends, and fairytales.

After that, the researcher and the teacher discussed the activities
used in the teaching and learning process. Silent Card Shuffle Strategy
(SCSS) would be implemented in the activities in each meeting. The
researcher made a variation in the cards. The cards would be designed with
different types of classification for each meeting. The cards would be
designed with different levels of difficulties, from the simple to the more
complicated ones. For the first meeting, the cards would only contain words
with the definitions. For the second meeting, the cards would contain words,
definitions, and pictures. Then, for the third meeting, the cards would
contain jumbled paragraphs with the pictures as clues.

Then, the researcher made the lesson plans as the guidance for
conducting the actions. The researcher and the teacher decided to use the

steps of Silent Card Shuffle Strategy (SCSS)which consisted of Silent Card
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Classification, Justify and Refine, Circulate and Observe, Return and
Refine, and Teacher Debriefing. The arrangement of the activities would be
adjusted with the time allotment. As suggested by Frangenheim (2005), step
3 (Circulate and Observe) and step 4 (Return and Refine) could be omitted
depending on the time limitation. The researcher would use a game as a
variation in using this strategy.

The researcher and the collaborator also planned to give exercises
about a descriptive text to the students. The researcher planned to give some
questions and pictures as clues. As the media of presentation, the researcher
and the teacher planned to use pictures to present the story to the students.

The actions that would be implemented in each meeting of Cycle 1
were formulated like in the following.

1) Meeting |
In the first meeting, the researcher and the teacher planned to
give an example of descriptive texts i.e. a fable and explain the
characteristics of descriptive texts. The following actions would be
implemented in the meeting.
a) Using Silent Card Shuffle Strategy(SCSS) as the learning steps of
the lesson.
b) Using pictures as the media for presentation.
¢) Using cards containing words and definitions as the learning media
for the students.
d) Giving reading comprehension worksheets containing a descriptive

text and the questions related to the text.
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Meeting Il
In the second meeting, a different kind of descriptive texts would
be taught. The researcher and the teacher planned to teach a fairytale i.e.
Rapunzel. These actions were planned to be implemented in the
meeting.
a) Using Silent Card Shuffle Strategy (SCSS)as the learning steps of
the lesson.
b) Using cards containing words, definitions, and pictures.
¢) Using pictures as the media for presentation.
d) Giving reading comprehension worksheets containing a descriptive
text and the questions related to the text.
Meeting 11
In this meeting, the text that would be taught is a fairytale. The
researcher and the teacher planned to use a more complicated activity
compared with the previous meetings. The students would arrange the
cards to create a complete text. The following actions were planned to
be applied.
a) Using Silent Card Shuffle Strategy (SCSS)as the learning steps of
the lesson.
b) Using cards containing pictures and jumbled paragraphs.
¢) Using a game for the learning activities.
d) Using pictures as the media for presentation.
e) Giving reading comprehension worksheets containing a descriptive

text and the questions related to the text.
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b. Action and Observation

In implementing the action, the researcher worked collaboratively
with the English teacher. The English teacher sat at the back seat and
observed how the researcher taught the students. The teacher filled in the
observation checklist and took notes about what happened during the
implementation of the actions. Cycle 1 was conducted in three meetings.
The implementation of the actions was presented as follows.
1) Meeting |

The first meeting was held on Tuesday, January 05, 2021. In the
first meeting, the researcher taught about the general characteristics of a
descriptive text and gave the example of a descriptive text using the
story of “The Vain Little Mouse”. First, the researcher introduced Silent
Card Shuffle Strategy (SCSS)to the students. The researcher wrote the
steps of Silent Card Shuffle on the whiteboard and explained each of the
steps briefly. After that, the researcher divided the students into some
groups and began the Silent Card Shuffle steps.

Working in their groups, the students were given a set of cards
and they were asked to match the words with the correct definitions. The
words used in the cards had been taken from the story of “The Vain
Little Mouse”, hence from the cards the students got vocabulary inputs
before reading the text.

In the first step of Silent Card Shuffle Strategy (SCSS)i.e. Silent
Card Classification, the students arranged the cards without talking to

their friends. Then, in the next step (Justify and Refine), the students
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were allowed to discuss their card order with their groups. Next, in the
third step (Circulate and Observe), the students visited other groups and
saw the others’ card orders. They might ask questions about the card
order, but they were not allowed to make any changes.

After visiting other groups, they came back to their own group
and discussed the card order(Return and Refine). Then, they stuck the
cards on some sheets of thick paper which were provided by the
researcher. The last step of Silent Card Shuffle Strategy (SCSS)was
Teacher Debriefing. After the students finished sticking the cards on the
paper, the researcher together with the students discussed the answers.
The researcher gave the explanation about the correct order of the cards.

After the discussion about the cards was finished, the researcher
distributed the worksheets to the students. The worksheets contained the
tasks about rearranging jumbled pictures of “The Vain Little Mouse”
story and the questions related to the text. When the researcher
discussed the first task together with the students, she gave a description
about the correct order of the pictures by showing large pictures in front
of the class. Then, the discussion came to the next task. It was answering
questions related to the text. The researcher asked the students who
wanted to voluntarily answered. Because there were no students who
wanted to try, the researcher called on some students to answer the
questions.

2) Meeting Il
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The second meeting was held on Thursday, Januari7®, 2021. The
researcher acted as the teacher and the teacher sat in the back and
observed the teaching and learning process. In the second meeting, the
researcher started the lesson of the day by greeting and checking the
students’ attendance. Then, the researcher reviewed the material of the
previous meeting. The researcher asked preliminary questions to the
students about Rapunzel. It was the descriptive text that was taught this
day. The researcher informed the students that they would use the Silent
Card Shuffle again. The researcher wrote the steps on the whiteboard.
The steps were the same as in the previous meeting, but the difference
was the cards. The cards consisted of three parts (words, definitions, and
pictures) which were taken from the story of Rapunzel.

Then, the researcher asked the students to make some groups
consisting of four up to six students. The researcher distributed a set of
cards for each group and asked them to arrange the cards following the
steps of Silent Card Shuffle Strategy (SCSS). After they finished
arranging the cards and sticking the cards on thick paper, the researcher
discussed the correct order of the cards with the students. Next, the
researcher distributed the worksheets containing the whole story of
Rapunzel and the tasks. The first task was rearranging jumbled pictures
of based on the story of Rapunzel. After the students finished
completing the task, the researcher and the students discussed the
answers together. The next task was true/false type questions. The

researcher gave opportunities for the students to voluntarily answer.
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3) Meeting Il

The third meeting of Cycle 1 was done on Saturday, January9™,
2021. At this occasion, the researcher conducted a silent card shuffle
game. The steps of the activities were quite similar to the previous
meeting, but there were two steps omitted i.e. the third step (Circulate
and Observe) and the fourth step (Return and Refine). Because there
was a group competition, thus the activities only consisted of three steps
namely Silent Card Classification, Justify and Refine, and Teacher
Debriefing. The researcher asked the students to divide themselves into
some groups consisting of four up to six students. Then the explanation
about the rules of the game was given. The students must rearrange the
cards to make a good story. The winner of this competition was the
fastest group to stick their works on the whiteboard and had the most
correct arrangement of the cards. After that, the researcher gave a set of
cards to each group. The cards contained jumbled paragraphs of “The
Elves and the Shoemaker” story and the pictures as clues. The pictures
were in the correct order. The students rearranged the cards to be a
complete story of “The Elves and the Shoemaker”.

The researcher walked around the classroom to observe the
students’ progress while working in groups.

Then, the researcher gave some sheets of thick paper and blu-
tack for each group to stick their paper on the whiteboard. After all of
the groups finished sticking their works on the whiteboard, the

researcher checked their works one-by-one. After examining the
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students’ works, the researcher announced the winner of the game. The
rewards were given to the winning group.

After the students did the group competition in arranging the
cards, reading worksheets were given to check their understanding
related to the text “The Elves and the Shoemaker”. Because there was a
diminution of time, the reading exercises were given and discussed in
the next meeting.

Reflection

Based on the observation of Cycle 1, the researcher could make
some reflection. In the first meeting, the teaching and learning of reading
ran well. The activities used Silent Card Shuffle Strategy (SCSS)as the steps
of teaching and learning. It was the students’ first time hearing this type of
the learning strategy, thus in the beginning they were curious about what
this method was. Basically, SCSS led the students to work in groups in
arranging the cards. The researcher wrote down the steps on the whiteboard
so that the students would remember the steps of SCSS. In the first step
(Silent Card Classification), the students worked silently in their group and
arranged the cards without any discussion. The students only needed to
match the words with their definitions. In this step, some students still
talked to their friends. The researcher reminded them not to talk with their
friends, so the students became quiet. On the second step (Justify and
Refine), the students could work properly. They were allowed to discuss
and talk about their card order with their group members. The next step was

Circulate and Observe. Here, one student stayed in their group as the group
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representative. As the students were allowed to visit other groups and see
the others’ card order, the class atmosphere was a little bit noisy.

In the first meeting, the students were asked to match the words with
definitions. Because five students were absent due to a choir competition,
the total of the students on this day was 31. The students were divided into
six groups consisting of four up to six students. Among the six groups, there
were still two groups which had incorrect card order. It was rather difficult
for the students to deal with words only. Therefore, they needed learning
aids such as pictures to help them understand the material. It was shown
that activities in Silent Card Shuffle gave some positive effects for the
teaching and learning process. The cards could be a memory bridge and
those made the students easier to understand and memorize the vocabulary
taken from the texts.

However, there were some aspects to be evaluated from the first
meeting. The teacher said that the researcher’s voice should be louder. It
was related to the way the researcher gave the instructions to the students.
The students who sat in the back could not catch the researcher’s instruction
so that they did not understand clearly about what they should do in the
activities.

The other weakness of Cycle 1 was the management of the teaching
steps. The time allocation for the post-teaching stage should be taken into
account. The researcher lacked the time for the post-teaching so that the

students did not get the conclusion or review about the materials.
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Besides, the students still needed some help from the researcher to
divide themselves into some groups. The students tended to be picky in
choosing their teammates. For particular students, it was easy to choose
their group members, but for some other students they got difficulties in
making groups. Therefore, in the first meeting, the students still needed the
help from the researcher in making groups. However, the class was still
manageable.

From observation of Cycle 1 could be analyzed that Silent Card
Shuffle Strategy (SCSS)gave a different experience for the students in
learning English. Silent Card Shuffle Strategy (SCSS)became an innovation
in classroom activities. The students considered SCSS as the teaching way
that involved playing, learning, and innovating.

Besides, the Silent Card Shuffle can be an interesting activity for the
students. The lesson became less tense and more relaxing. The students
could learn while they were arranging the cards. This activity helped them
to learn about vocabulary. Moreover, by using the cards which contained
pictures, the students found it more interesting and easier to learn. This was
shown by the following interview transcripts.

However, there was a particular aspect about the cards which needed
to be considered. In reference to this, the student said that the cards should
be colored. It would make the cards more attractive. It could be seen from
the data below.

From the first meeting, there were some aspects of the teaching and

the media which became a consideration for the researcher to be improved
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in the next meeting. In the second meeting of Cycle 1, the students were
taught about a fairy tale. It was about the story of Rapunzel. Some students
had ever heard about the story, but the others only knew the title and did not
know about the story. In this occasion, the students were asked to match the
cards which contained words, definitions, and pictures. Based on the
interview, the second meeting was more interesting. The cards were more
varied. The pictures helped the students to learn. As the vocabulary was
introduced in the pre-teaching step, the students got easier in
comprehending the text.

The teaching and learning process of the second meeting was
improved, but the time management was still needed to be improved. The
researcher ran out of time for the post-teaching stage. This can be seen from
the following data. Since the steps of learning activities in the Silent Card
Shuffle used in the second meeting were the same as in the previous
meeting, the students were accustomed with the steps.

The students felt that it was more interesting by including pictures in
the cards. They could understand better and memorize well if there were
pictures provided as clues. Those pictures gave real images about the words.
The pictures helped them to guess the meanings of the words. Therefore,
this aspect should be maintained for the next meetings.

The pictures could be used by the students as the aids of defining the
vocabulary in the cards. However, there were some aspects of the pictures
which needed to be improved. The pictures should be more attractive so that

they could increase the students’ motivation toward the learning media and
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the learning activities as well. The learning activities also needed to be
varied. If the Silent Card Shuffle Strategy was applied in every meeting, the
researcher should differentiate or vary the activities so that the students
would not get bored. As the researcher had planned, a game would also be
used as the accompanying action which could make a variety of the learning
activities.

To improving student’s motivation the researcher proposed a game
to be used in the classroom activities. This game had some rules. One
student in the front would be blindfolded, while the other students in the
back arranged the cards and stuck them on the paper. This game could be
applied as a variation of the learning activities.

In the third meeting, the material was about a fairytale, namely “The
Elves and the Shoemaker”. The students said that they never heard about
this before. In this meeting, the researcher used a group competition of
Silent Card Shuffle. The contents of the cards were more complex than
those in the previous meeting. The cards that had been used in the previous
meetings dealt with words and pictures,whereas in the third meeting the
cards contained paragraphs and pictures. In this meeting, the students were
asked to arrange some jumbled paragraphs to make a good story. The
pictured cards were provided in a right order to be used as clues for the
students to guess the storyline. It was enjoyable for the students to have a
game during the lesson. They felt that it was interesting and fun, so

encouraged the students to have a good team-work in solving the mission.
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The students thought that the text used in the group competition was
difficult. However, by working in groups they found it easier to arrange the
jumbled-cards. As soon as they started working together in their group, they
were getting curious about the correct arrangement of the text, and the
students were interested in doing the game. It was necessary to use a game
in the teaching and learning activities to establish a relaxed atmosphere in
the classroom. There was also an improvement related the media or cards
and the activities.

The classroom atmosphere was conducive enough. When
participating in the game, the students worked in their group in arranging
the cards. Then, the students’ competed to be the fastest team who stuck
their work on the whiteboard. By sticking the works on the board, all of the
students could see each group’s work. It also made the researcher easier in
checking the students’ works and gave scores objectively.

The students were enthusiastic in joining the Silent Card Shuffle
competition. They arranged the cards seriously. This activity could build the
students’ cooperation in group-work.

3. Cycle?2
The students could practice and develop their reading skill by doing the
reading tasks. The activities could develop the students’ team-work and
individual work. The pictures could help the students to understand the story
plot. The pictures which were used to present the story plot were not large
enough for the big class. The reading worksheets should contain different tasks

on every meeting. The time management of the group work and individual work
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activity should be improved. The text would be simpler to be understood so that
the students did not need the help of pictures. This cycle also consisted of three
meetings.

From the reflection of Cycle 1, it can be inferred that there were some
improvements on the teaching technique. Nevertheless, there were still some
weaknesses from the implementation of the actions in Cycle 1. Therefore, it was
necessary to conduct the next cycle. The actions which were implemented in
Cycle 1 were sustained to be used in Cycle 2 with some variation and
modification. Those aimed at solving the field problems which existed after the
first cycle.

The research process of Cycle 2 followed the steps of action research, the
same as those in Cycle 1. The steps were planning, action and observation, and
reflection.

a. Planning

After defining the field problems which emerged after conducting
Cycle 1, the researcher and the teacher had a discussion about the materials
that would be taught in Cycle 2. In this cycle, the similar standard of
competence and basic competence were used in Cycle 1. The indicators and
the learning goals of the lesson were formulated from those basic
competences. Then, the researcher and the teacher decided the materials that
would be used. The researcher made lesson plans to guide the teaching and
learning process. The main strategy i.e. Silent Card Shuffle Strategy
(SCSS)was still used. To improve the students’ students’ motivation and

ability in comprehending descriptive, the researcher would use a game in
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Cycle 2. The researcher would create different types of games but it still
involved Silent Card Shuffle activity in it.

In the planning stage of Cycle 2, the researcher and the teacher
decided the actions that would be implemented in Cycle 2. The actions were
formulated below.

1) Meeting |
In the first meeting of Cycle 2, the researcher and the teacher
planned to teach about a fable. The actions that would be implemented
were presented as follows.

a) Using Silent Card Shuffle Strategy (SCSS)as the learning steps of the
lesson.

b) Using cards containing characteristics of the two main characters in
the story and the students would be asked to differentiate them
according to each character’s description.

c) Giving reading comprehension worksheets containing a descriptive
text and the questions related to the text.

2) Meeting Il
In the second meeting, the researcher and the teacher planned to
teach a different kind of descriptive texts i.e. a legend. The actions that
would be implemented in the second meeting were presented in the
following.

a) Using Silent Card Shuffle Strategy (SCSS)as the learning steps of the

lesson.

b) Using a game in the teaching and learning process.
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c) Using cards containing words and pictures as clues. The words would
be taken from the text.
3) Meeting Il
In the third meeting, the researcher and the teacher planned to
give reading exercises for the students related to the material that had
been learnt before. The actions that would be implemented were
presented below.
a) Giving reading comprehension worksheets containing a descriptive
text and the questions related to the text.
b) Conducting a whole class discussion about the text and the tasks.
b. Action and Observation
Cycle 2 was also held in three meetings. The first meeting was
conducted on January 18", 2021, the second meeting was on January 20",
meeting was on January22™, 2021, and the third 2021.The researcher taught
the materials during the implementation of the actions and the teacher
became the observer. The researcher taught about different kinds of
descriptive texts in each meeting. The teacher observed the teaching and
learning process and filled in the observation sheet. The implementation of
the actions was described as follows.
1) Meeting I
The first meeting of Cycle 2 was conducted on Thursday, on
January 18" 2021.1t began at 8.20 a.m. and finished at 10 a.m. In this
meeting, the researcher taught about a fable. The text which was mainly

used in this meeting was “The Hare and the Tortoise”. First, the
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researcher began the lesson by greeting the students, asking the

students’ condition, and checking the student’s attendance.

After that, the researcher continued the last material which had
not been finished yet due to the diminution of time in the previous
meeting. The reading worksheets containing the whole story of “The
Elves and the Shoemaker” and the questions related to the text, were
distributed to the students. The researcher asked the students to do the
tasks in the worksheets. After that, the researcher discussed the tasks
with the whole class and reviewed the story of “The Elves and the
Shoemaker”.

After dealing with the last material, the researcher distributed the
next worksheets to the students containing the fable that was mainly
discussed in this meeting i.e. The Hare and the Tortoise. This meeting
was a little bit different from the previous meetings. In the previous
meetings, the students conducted the Silent Card Shuffle activities first
and then they were given the whole descriptive text. In this meeting, the
students were given the text first and asked to classify the cards. The
more complete description about the activities is described below:

a) Researcherasked student to read the text first and let them ask her if
they found some difficult words. Some student asked about the
words darted, plodded on, and boasting.

b) After they had finished reading the passage, researcher informed
them that the next activity was Silent Card Shuffle. researcher

reminded student about the steps of Silent Card Shuffle. Then, as
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usual, researcher asked student to make some groups consisting of 4-
6 student.

After that, researcher gave studeent an envelope containing some
cards about the characteristics of the hare and the tortoise. They
were asked to classify and differentiate between the characteristics
of the hare and the tortoise according to the text.

Researcher gave a command to start the first step (Silent
Classification). Then, student moved to the next step (Justify and
Refine). Many of the groups had already finished arranging their
cards. After that, researcher gave chances for student to visit other
groups and see the others’ card order (Circulate and Observe). The
next step was Return and Refine. student came back to their own
groups. The last step was Teacher Debriefing. researcher discussed
the correct classification with student. Researcherasked student to
correct the other groups’ works.

The students read the descriptive text entitled “The Hare and the

Tortoise” first and after that they did the card arranging activities in

groups to classify the characteristics of the characters in the story. After

the researcher and the students finished discussing the correct

classification of the cards, the researcher reviewed the lesson. The

researcher asked the characteristics of the hare and the tortoise and

reviewed the story of “The Hare and the Tortoise” with the whole class.

Then, the researcher ended the lesson by greeting the students and

saying goodbye.
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2) Meeting Il

The second meeting of Cycle 2 was held on wednesday, January
20" 2021. It started from 9.15 a.m. to 10 a.m. The researcher opened
the lesson by greeting the students and checking the students’
attendance. After that, she reviewed the materials in the last meeting.
The students were given the opportunity to answer the questions related
to the text “The Hare and the Tortoise”. After the discussion of last
materials had finished, the researcher told the students that they would
learn a descriptive text entitled “The Legend of Dewi Sri”.

The researcher asked the students whether they have heard about
this story before or not. Next, the researcher told the students that there
would be a silent card shuffle game. The game was the one proposed by
the student. The detailed explanation about the activity was described in
the following.

a) Researcher told more details about the rule of the game. The game
was a group competition among 4 rows. Each row consisted of 8-10
student. Each group chose one of their members to sit in the front
chair on each row. She/he would be blindfolded. This student’s duty
was to pick one by one cards, which contained pictures as clues, and
passed them to his/her friends in the back. The other student must
match the pictures with the cards.

b) Researcherwrote the steps of the Silent Card Shuffle Strategy in the
whiteboard. There were only two steps used, namely Silent

Classification and Justify and Refine. First, researcher gave 100
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points for each group as the starting points. If there was a group
whose students were found cheating or talking during Silent
Classification step, their score would be reduced.

After student were ready in their positions, researcher gave a
command to start the game. The first is Silent Classification step.
Researchertogether with teacher observed student while they were
working together in their groups. Student really obeyed the rule of
the game. They worked silently in their groups. This condition
seemed very different with the beginning of the lesson. Their
behavior was more controlled.

After all the cards (which contained pictures) were all distributed,
the students who sat in the front chairs could open their blindfolding
and join their friends in the back to classify the cards. Then,
researcher gave the third paper and blu-tack for each group to stick
the cards.

Researchergave a command to continue to the second step i.e.
Justify and Refine. Student might discuss with their friends about the
card order. After that, student competed to be the fastest group in
sticking their paper on the whiteboard.

After all groups had stuck their works on the board, researcher
checked the card one by one. The result showed that the fastest
group was not the winner. The second group to stick their work on
the board had the most correct answers. Group 2 became the winner

of the game. Then, researcher gave the rewards to this group.
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3) Meeting Il

The third meeting was conducted on Friday, January 22",
2021meeting was the part of “The Legend of Dewi Sri” activity. In the
second meeting, a game was conducted. Meanwhile, for this meeting the
activity focused more on the reading comprehension. The researcher and
the students discussed the whole text of “The Legend of Dewi Sri” and
the questions related to the text.

Researcher distributed the worksheets to student. The worksheets
contained the whole text of “The Legend of Dewi Sri” with the
questions related to the text. The first task was filling the missing words
by using the words in the box. Because of the limited time, researcher
discussed the answers together with student. Researcher let student ask
her if they had any difficult words from the text. Many student asked
about the meaning of some words, such as sought, hatched, and demand.
Researcher helped student deal with the difficult words. For other
difficult words, researcher opened the opportunities for the whole class
to answer. Many of student knew the meanings of those words. Many
student actively answered.

After having a discussion about the reading exercises with the
students, the researcher summarized the lesson. Then, the researcher
greeted the students and said goodbye.

c. Reflection
In Cycle 2, Silent Card Shuffle Strategy (SCSS)was also

implemented in the classroom activities. The researcher applied a different
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step order of SCSS when the game was used in the learning activities.
Because the activity was a competition, the researcher omitted the third step
(Circulate and Observe) and the fourth step (Return and Refine), just the
same as the Silent Card Shufflecompetition in the third meeting of Cycle 1.
There was an improvement related to the students’ behaviors in the
activities. The students’ results of card arrangement were also improved.

In relation to the activities in the first meeting of Cycle 2, the
students found it easier than the activities in the third meeting of Cycle 1.
Many students enjoyed the card arranging activities done in the Silent Card
Shuffle Strategy (SCSS). However some students seemed like getting bored
because they felt that the activities were only arranging cards. Therefore, it
was necessary to have a variation of activities in the teaching and learning
process. Then, one student suggested a game to be used in the learning
activities.

The students got some improvements related to their motivation and
ability in comprehending descriptive texts. The different types of activities
and reading tasks could develop the students’ reading skills because they
needed to apply different reading strategies for each activity. Furthermore,
the students could increase their vocabulary. It was helpful for the students
to study the texts by using cards and pictures. They preferred the cards which
contained pictures to the cards which contained words only. They could
understand better from the pictures that were included in the cards.

The students were engaged in the activities of arranging the cards.

However the students still got difficulties to do the reading tasks. They found
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it difficult to deal with Simple Past Tense. The materials about Simple Past
Tense had been taught by their teacher in the previous material, yet they still
got confused to deal with it. Many students still asked the researcher about
the task instruction, whereas it had been clearly written in the worksheets.

In the second meeting, the researcher used a silent card shuffle
competition. This game was proposed by one of the students after having the
interview with her. From the implementation of the actions in the second
meeting, there was an improvement related to the students’ engagement in
the teaching and learning process.

In the third meeting, the English lesson was only conducted in one
session because the school committee was doing the preparation for National
Examination. In this meeting, the teaching and learning process focused on
discussing the text about “The Legend of Dewi Sri”.The following field
notes showed the teaching and learning process of the third meeting.

The first task was filling the missing words by using the words in the
box. Because of the limited time, researcher discussed the answers together
with student. Researcher let student ask her if they had any difficult words
from the text. Many studnt asked about the meaning of some words, such as
sought, hatched, and demand.

researcher helped student deal with the difficult words. For other
difficult words, researcher opened the opportunities for the whole class to
answer. Many of student knew the meanings of those words. Many student

actively answered.
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The researcher provided more opportunities for the students to be
actively involved in the discussion. When they found some difficult words in
the text and they asked the meanings of those words to the researcher, she
gave chances back to the students who wanted to answer. Many students
seemed to be more active.

Based on the interviews done to some students, there were some
improvements of the teaching process. The cards which were designed in
various types and contents became a variation of learning media. The
students like learning using various kinds of activities and media. The use of
games in the form of a group competition of Silent Card Shuffle was also
effective to build the students’ motivation to the lesson.

The students thought that the most interesting activity was arranging
the cards which contained pictures. Furthermore, it was also enjoyable for
them to learn by using games. The learning activities were comprehensive
enough for them.

The Result of the Pre-test and the Post-test

To support the results of the observation, a pre-test was done to gain
the students’ scores of reading comprehension. The pre-test had been
designed involving some topic areas of reading comprehension namely
determining the topic of the text or paragraph (topic), determining synonyms
or antonyms (vocabulary), finding reference, determining detail information
from the text, making inferences, and understanding moral values from the
text. Those aspects were taken from the micro skills proposed by Brown

(2001: 307).
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Table 4.1: The Blueprint of Reading Comprehension Test

No Topic Areas Item Numbers | Total

1 | Topic 21, 27 2

2 | Vocabulary 3,9, 13, 24, 28 5

3 | Finding Reference 8, 14, 18, 23, 29 5

4 | Detail Information 1,2,4,7,11,12, 16, 17, 12

19, 20, 22, 26

5 | Inferences 6, 15 2

6 | Moral Values 5, 10, 25, 30, 4
30

The mean score of the pre-test was compared with the mean score of
the post-test. This aimed to find out if there was an improvement after
implementing the actions. This quantitative data were used to support the
qualitative data of the research. The students’ mean scores of the pre-test and
the post-testate presented in the following table.

Table 4.2: The Mean Scores of the Reading Comprehension Pre-test and

Posttest
No Tests The Mean Scores
1 | Pre-test 65.54
2 | Post-test 73.97

There was an improvement of the mean score of the pre-test and the
post-test. The mean score increased 8.43. In percentage terms it increased
12.86 %. This improvement showed the influence of Silent Card Shuffle
Strategy (SCSS) to student motivation and ability in comprehending
descriptive texts. As the final reflection, the researcher and the English
teacher discussed the result of the research. Both of them agreed that the

actions which had been implemented were successful to improve the student
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motivation and ability in comprehending descriptive texts. In other words,

the objective of the research was achieved. Therefore, after the result of the

last cycle had shown a good improvement related to student motivation and

ability in comprehending descriptive texts, they decided to stop the cycle.

B. Research Discussion

According to observation done at the reconnaissance stage, it could be
identified that there were many problems related to the teaching of reading were
identified. The first problem was related to the teaching technique that the teacher
usedin the classroom. The English lesson lacked variation of learning activities.
Theactivities mostly focused on books or Student Worksheets or Lembar Kerja
Siswa(LKS). After getting the explanation, the students were asked to complete
theexercises. Most of the learning materials were taken from books.The second
problem was related to the learning media. The teachingactivities lacked the use of
media, whereas the variation of media was importantin gaining the students’
interests to the teaching and learning process.Those problems related to the
teaching process gave impacts on thestudents’ motivation and ability in
comprehending descriptive texts. Based on the interviews conducted by the
researcher, some students said that theylacked reading practices. The students’
reading habits were still low. They did notlike reading, even reading the books
written in their native language.The next problem was related to the students’ lack
of vocabulary. They gotdifficulties in understanding meanings of some words and
how to pronouncethem. When they did not understand about the meanings of

particular words, theywere reluctant to look up in the dictionary or ask the

82



83

meanings of those words tothe teacher. They preferred asking their friends to
asking their teacher.

In relation to the problems above, it is essential to use a particular
learningstrategy in teaching reading. There are many kinds of learning strategies
whichcan be applied for teaching reading. The selection of learning strategy is
adjustedto the students’ characteristics and needs. The learning strategy should
provide thestudents with meaningful activities combined with the variation of
learning media.Realizing the facts above, the researcher believes that the problems
relatedto the teaching of reading need to be solved

To improving students’ motivation and ability in comprehending descriptive
texts, some actions were implemented. The main action was implementing Silent
Card ShuffleStrategy (SCSS)as the main activity. SCSS was chosen because it
could provide more opportunities for the students to work in groups. Furthermore, it
could provide the students with vocabulary inputs for the texts. This strategy
consists of five steps of learning, namely Silent Card Classification, Justify and
Refine, Circulate and Observe, Return and Refine, and Teacher Debriefing. Those
steps could be adjusted to the time allocation of the lesson. If there was limited
time, the “Circulate and Observe” and “Return and Refine” steps could be omitted.
The steps should be adjusted to the activities as well.

The implementation of Silent Card Shuffle Strategy (SCSS)was combined
with other actions i.e. using various media (cards and pictures), using games, and
giving reading exercises. This aimed at improving the students’ reading skills.
From the reading exercises, the students could practice their reading ability and

they could improve their vocabulary as well.
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The actions were conducted in two cycles consisted of three meetings for
each cycle. Based on the reflection of Cycle 1, the problems related to the students’
motivation and ability in comprehending descriptive texts could be overcome. The
learning activities were more enjoyable. The students were motivated in doing the
Silent Card Shuffle activity in the class. The cards were designed differently in
every meeting. The cards were used for the activities such as matching words and
definitions; matching words, definitions, and pictures; and arranging jumbled
paragraphs into a good story. The researcher used pictures to present the story plot.
Besides, a silent card shuffle game was also used in Cycle 1. The students joined
the game enthusiastically. Rewards were used to maintain the students’ interest of
the learning activity. After doing the Silent Card Shuffle activities, the students
were given the reading exercises to develop their reading skills.

Cycle 2 was conducted to solve the problems which emerged in Cycle 1 and
to improve the students’ motivation and vocabulary as well. The Silent Card
Shuffle Strategy (SCSS)was also implemented in Cycle 2. The cards were more
varied and were adjusted to the learning activities. The cards were used for the
activities such as classifying the characteristics of the main characters of the story
and matching words and pictures. A game was also used in Cycle 2. It was a silent
card shuffle competition, but was conducted in larger groups than in Cycle 1. The
students enjoyed learning using a group competition. After that, the reading
exercises were given to the students.

The reflection showed that the implementation of the Silent Card Shuffle
Strategy (SCSS)and the accompanying actions were successful to improve the

students’ motivation and ability in comprehending descriptive texts. The following
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discussion showed how the Silent Card Shuffle Strategy (SCSS)improved the

students’ motivation and ability in comprehending descriptive texts.

1. The Silent Card Shuffle Strategy (SCSS) was useful to improve students’
motivation and ability in comprehending descriptive texts. This learning
strategy became one variation of learning activities. When the students did the
Silent Card Shuffle activities, they enjoyed working in groups. Moreover, from
those activities they gained vocabulary inputs for the whole texts. It was helpful
for the students to learn using cards which contained pictures rather than words
only.

2. The materials that were used in the teaching and learning activities before were
mostly taken from Lembar Kerja Siswa (LKS) so the learning activities mostly
depended on books. By applying SCSS, the researcher could make the learning
activities less monotonous.

3. The use of pictures both in the presentation stage and reading worksheets made
the students understand the texts easily. It facilitated the students to understand
the story plot of the narrative texts.

4. From the finding, it could be inferred that the use of games made the students
think faster. They became more challenged. The games could increase their
motivation and ability in comprehending descriptive texts. They were more
engaged in the learning activities if the games were applied. The competition
among the groups made the classroom atmosphere more enjoyable. The rewards
also motivated them to have a good team-work during the game.

5. The reading exercises gave the students chances to practice their reading skills.

The reading exercises were designed using different kinds of reading tasks such
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as answering questions related to the texts, multiple choices, and filling the
blanks with suitable words. By completing the reading tasks, the students could

develop their micro-skills of reading.

CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusions

This research was aimedimproving students’ motivation and ability in
comprehending descriptive texts by using silent card shuffle strategy (SCSS) at The
Eighth Grade Students of MTsN 3 Kerinci. In this research, SCSS was
implemented in two cycles. This strategy consists of five steps, namely Silent Card
Classification, Justify and Refine, Circulate and Observe, Return and Refine, and
Teacher Debriefing. Besides the main activities i.e. card arranging activities, the
researcher also implemented some additional actions such as using pictures,
applying games, and giving various reading exercises.

In relation to the discussion in the previous chapter, it can be concluded that
the implementation of SCSS and the supporting actions could improve students’
motivation and ability in comprehending descriptive texts. To support the result of
the research, there were two kinds of data used in this research i.e. qualitative data
and quantitative data. Both data were described as follows.

The qualitative data were obtained from observation. From the qualitative
data, the results show that the implementation of SCSS could make improve

students’ motivation and ability in comprehending descriptive texts. The teaching
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activities become more well-planned and structured. Besides, SCSS provided the
opportunities for the students to work in groups. From the group work activities, the
students could build their cooperation and participation in the learning activities.
They enjoyed learning more by working in groups. Furthermore, the use of cards
could facilitate the students to understand the texts. The students also got easier to
understand the texts by using the pictures which were used in the cards and in the
reading exercises. They could get visual images about the story plot of the texts.
The students were more engaged when they were joining the games. Silent card
shuffle games were done in the form of group competition. The students could
actively participate in those activities. In addition, various reading exercises were
given to the students. It could give opportunities for the students to develop their
reading skills.

In terms of quantitative data, the improvement of the students’ motivation
and ability in comprehending descriptive texts could be seen from the result of the
pre-test and the post-test. Based on the results of the pre-test and the post-test, the
mean score of the post-test was higher than the mean score of the pre-test. The
mean scores increased from 65.54 to 73.97. It increased 8.43. The improvement on
the students’ mean scores showed that the improvement of the students’ motivation
and ability in comprehending descriptive texts gave impacts to the students’
achievement.

Suggestions
After conducting this research, the researcher proposes some suggestions for

the English teacher and other researchers like in the following.
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1. For the English teacher

There should be a variation of the classroom learning activities. The use
of media and the selection of the materials are very important. Besides, a good
preparation for the teaching activities is needed as well. The activities which are
well-designed will influence the teaching and learning process. It is necessary
for the English teacher in MTsN 3 Kerinci to improve the students’ motivation
and ability in comprehending descriptive texts. Therefore, it is recommended
for the English teacher to apply the Silent Card Shuffle Strategy as the teaching
technique. The result of this research shows that this learning strategy could
improve the students’ motivation and ability in comprehending descriptive
texts.

However, to implement the Silent Card Shuffle Strategy the teacher
needs a proper preparation. The teacher needs to design the cards and adjust
them to the material. For that reason, this learning strategy can be used as a
variation of learning activities.

2. For future researchers

This research only focuses on the improving the students’ motivation

and ability in comprehending descriptive texts. Therefore, other researchers

may conduct research on other text genres or other language skills.
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OBSERVATIONCHECKLIST

TeachingandLearningActivities

92

Data
Time
Class
Observer
NO TEACHER’SACTIVITIES YES | NO NOTES
A.Pre-teaching
1 Theresearcher greets the students.
2 Theresearcher checks the students’ attendance.
3 Theresearcher outlines the lesson.
4 Theresearcher explains thegoal ofthe lesson.
5 Theresearcher explains thesteps of the lesson.
B. Whilst-teaching
SilentCard Classification
Theresearcher shows some sets of cards.
7 Theresearcher divides the students into some
groups(each group consists of 4-5 students).
3 Theresearcher distributes a set of cards for
each group.
9 Theresearcher asks the students to match the
cards without talking to each other.
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Challenge,Justify,andRefine

Theresearcher asks the students to discuss

10 theircard orders.

11 Theresearcher lets the students to changetheir
card orders.

CircleandObserve

12 Theresearcher asks the students to visitother
groups.

13 Theresearcher asks onestudent to stayin
his/hergroup as the representative.
Theresearcher lets the students to discuss and

14 | askquestions but without anychanges to their
card orders.

ReturnandRefine

15 Theresearcher asks the students to come back
totheir groups.

16 Theresearcher lets the students to make
changes to theircard orders.

17 Theresearcher monitorsthe students during
theactivities.

TeacherDebriefing

18 Theresearcherexplains the correct orders of
thecards.

19 | Theresearcher gives a whole narrative text.

20 Theresearcher gives exercises related to the
text.

21 Theresearcher discusses the answers with the
students.

C. Post-teaching

22 | Theresearcher summarizes the lesson.

23 | Theresearcher gives reward and motivation.

24 | Theresearcher saysgoodbye.

NO

STUDENTS’ACTIVITIES YES | NO NOTES
A.Pre-teaching
1 | Thestudents respond to the greeting.
2 | Thestudents payattention on the explanation.

B. Whilst-teaching
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SilentCard Classification

Thestudents divide themselves into some

3
groups.
4 | Eachgroup gets a set ofcards.
5 Thestudents match the cards into the correct
orders.
6 | Thestudents work silentlywithout talking.
Challenge,Justify,andRefine
7 Thestudents discuss their card orders with the
otherstudents in their group.
8 | Thestudents changetheir card orders.
CircleandObserve
9 | Thestudents visit other groups.
10 | Thestudents observe the other groups.
11 Onestudent stays .in his/her own group as the
group representative.
Thestudents ask question to the other groups
12 :
abouttheir card orders.
13 | Thestudents maynotchangetheir card orders.
ReturnandRefine
14 | Thestudents come back to their groups.
15 | Thestudents change their card orders.
TeacherDebriefing
16 Thestudents payattention to the teacher’s
explanation.
17 | Thestudents read the narrative text carefully.
18 | Thestudents do the exercises.
19 Thestudents discuss the answers with the
teacher.
20 Thestudents ask questions if theydo not
understand.
C. Post-teaching
21 | Thestudents reflect the learning.
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BLUEPRINTOFREADINGCOMPREHENSIONPRETESTANDPOST-TEST

No. TopicAreas ItemNumbers Total
1. Topic 21,27 2
2. Vocabulary 3,9, 13, 24,28 5
3. FindingReference | 8,14, 18, 23, 29 5
1,2,4,7,11, 12,16, 17, 19,
4. Detaillnformation 12
20,22, 26
5. Inferences 6,15 2
6. MoralValues 5,10, 25, 30 4
30
ANSWERKEYFORPRE-TESTANDPOST-TEST
1. C 6. D 11.C 16.C 21.A 26.C
2. B 7. C 12.B 17.A 22.B 27.D
3. B 8. B 13.A 18.A 23.A 28.B
4. A 9. A 14.D 19.D 24.C 29.C
5 D 10. D 15.B 20.B 25.D 30.D

Totalanswers:

A =7
B=8
C=7
D=8

Totalquestions: 30 items
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READINGCOMPREHENSIONPRE-TESTANDPOST-TEST

Choosethecorrectanswersbycrossing(x)a,b,c,ord.
Text1(forquestions1-5)

TheGrasshopperandtheAnts

wheatandcorn.Helaughedattheantsandsaid,“Howdull!'Whydon’t
singanddancewithmeinsteadofworkingunderthehotsun?”
“Wearestoringawayfoodforthewinter,”theyexplained.

aboutthewinter?lhaveplenty  toeatfornow.”Thenhehoppedawayto
forsomeonetoplaywith.

Shivering,heknockedattheants’door. “Canyouspareme
seeds?’hebegged.“l amcoldandhungry!”

“Weworked hardallsummertostoreawayfood,’theyanswered.
wereyoudoing?”

“lwasbusysinginganddancing,”’hesaid.

“Thensinganddanceforusnow!”theytoldhim.“It’stimeforyou
workforyourdinner.”

Onesummer, agrasshopperspenthisdaysmerrilysingingand
dancing.He  hoppedeverywhere,while  antswerebusygatheringgrainsof

shoulddothesame.”Thegrasshopper laughedandreplied,“Whyworry

However,whenthewintercame,thegrasshoppercouldfindno morefood.

1.Whydidthegrasshopperlaughatthe ants?ltwasbecause... a.
theantswereveryfunny.
b. theantsmadesomejokes.
c. hethoughttheantsweredull.
d. theantsdanced andsangsongs.
2.Whatdidtheantswantthegrasshoppertodofor hisdinner?
a. Tohopaway. c.Tocollectthefood.
b. Tosinganddance. d.Toknockatthedoor.
3.“Howdull!”...(paragraph1)
Theantonymofthe underlinedwordis... a.
stupid c.foolish
b. clever d.boring
4.Whathappenedwhenthe wintercame?
a.ltwashardfor thegrasshoppertofindfood.
b.ltwasabeautifulseasonforthegrasshopper.
c.ltwasnoteasyforthegrasshoppertofindthe shelter.
d.ltwashardfor thegrasshoppertofindsomeonetoplaywith.
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5.Whatis themoralvalueofthestory?
a. Eatingseedsisveryimportant. b.
Wemustsinganddancealot.
c. Wemustbegreedyto saveourlives.

d. Itiswisetoplanaheadforhardtimes.

Text2(forquestions6-10)

TheThreeFishes

Once, three fishes lived in a pond. One evening, some fishermen
passedbythepondandsawthefishes. "Thispondisfulloffish',theytold
eachotherexcitedly. 'Wehaveneverfishedherebefore. Wemustcomeback
tomorrowmorningandcatchthesefishes!'

Whentheeldestofthethreefishesheardthis,hewastroubled.He
called theotherfishestogetherandsaid,'Didyouhearwhatthefishermen
said?Wemustleavethispond atonce.The fishermanwillreturntomorrow and
killusall?’

Thesecondofthethreefishesagreed.“Youareright”,hesaid.“We  mustleave

thepond.”Buttheyoungestfishlaughed.“Youare worrying
withoutreason,”hesaid.“Wehavelivedinthispond allofourlivesandno
fishermanhasevercomehere. Whyshould thesemenreturn?lamnotgoing

anywhere-myluckwillkeepmesafe.”
Theeldestofthefishesleftthepondthateveningwithhisentire

family.Thesecondfishsawthefishermencominginthedistance earlynext
morningandleftthepondatoncewithallhisfamily. Thethirdfishrefused to
leaveeventhen.

Thefishermenarrivedandcaughtallthe fishleft inthepond. Thethird fish's
luckdidnothelphim-hetoowascaughtandkilled.
Thefishwhosawtroubleaheadandactedbeforeitarrivedaswellas thefishwho
acted assoonasitcamebothsurvived. Butthe fishwho relied only
onluckanddidnothing atalldied.lthappenedinlifeaswell.
(adaptedfrom http://www.longlongtimeago.com/llta_fables_fishes.html)

6.Fromthisstory,weknowthat...
a.thethreefishesweresafe.
b.thefishermendidnotreturntothepond.
c.thefishermancaughttheeldestfish.
d.thesecondfishleftthepondwithallhisfamily.

7.Atlast,whathappenedwiththe youngestfish?
a.Hewassafe.
b.Heleftthepondwithhisentirefamily.
c.Hewascaughtandkilled.
d.Hehadagoodluck.
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8.“Hecalledtheotherfishestogether...”(paragraph?2) The
word“he’refersto......
a.thefisherman c.thesecondfish
b.theeldestfish d.theyoungestfish
9. “...myluckwillkeepme safe.”(par.3)
Theunderlinedwordhasthesimilarmeaningto...
a.fortune c.destiny
b.fate d.food
10.Whatcanwelearnfromthestory?
a. Weshoulddependon ourluck.
b. Weshouldnotleaveourhomewithourfamily. c.
Wedonotneedother’shelpto survive.

d. Wemustdoan actionwhentheproblemcomes.

Text3(forquestions11-15)
ThelLegendofBanyuwangi

Once uponatime,therewas alocalrulernamedKingSulahkromo.The
kinghadaPrimeMinisternamedRadenSidopekso.ThePrimeMinisterhada

wifenamedSriTanjung.ShewassobeautifulthattheKingwantedhertobehis wife.

Oneday,theKingsenthisPrimeMinistertoalongmission.Whilethe

PrimeMinisterwasaway,theKingtriedtogetSriTanjung.However,hefailed.

Hewasveryangry.Thus,whenSidopekso wentback,theKingtoldhimthathis
wifewasunfaithfultohim.ThePrimeMinister wasveryangrywithhiswife.Sri
Tanjungsaidthatitwasnottrue.However,Sidopeksosaidthathewouldkill her.

Hebroughthertotheriverbank.Beforehekilledherandthrewherintothe river, she
saidthatherinnocencewouldbeproven.

AfterSidopeksokilledher,hethrewherdeadbody intothedirtyriver.The
riverimmediatelybecamecleanandbegantospreadawonderful fragrance. Sidopekso
said,“Banyu...Wangi...Banyuwangi.” This means“fragrant water”.

Banyuwangiwasbornfromtheproofofnobleandsacredlove.

(adoptedfromthebook“ScaffoldingEnglishforJuniorHighSchoolStudents GradeVIII”)

11.WhowasRadenSidopekso?
a. theking c.theprimeminister

b. theking’sson d.theprimeminister’swife
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12.WhydidtheKingwantSriTanjungtobehis wife?ltwasbecause...
a. shewasunfaithful.
b. shewassobeautiful.
c. Sidopeksodidnotlikeher.
d. Sidopeksowentforalongmission.
13.“The riverimmediately becameclean....”(lastparagraph)
The underlinedwordhasthesamemeaningas...
a. instantly c.slowly
b. endlessly d.totally
14.“However,hefailed.”(paragraph?2)

The word“he”refersto...

a. RadenSidopekso c.Sri Tanjung

b. ThePrimeMinister d.KingSulahkromo
15.Whatwasfinallyprovedinthisstory?

a. Thekingwasright. c.Thewifewasunfaithful. b.

Thewifewasinnocent. d.Thehusbandwasangry.

Text4(forquestions16-20)

TheKin

ThelLegendofNyiRoroKidul
(TheQueenofSouthOcean)

Onceuponatime,therewasabeautiful princessnamedKadita.
BecauseofherbeautyshewascalledDewi Srengenge.ltmeans“thegoddess
ofsun”.HerfatherwasKingMunding Wangi.Althoughhehadabeautiful daughter,
hewasunhappybecausehealwaysexpectedtohaveason.

gdecidedtomarryDewiMutiara.Hehadasonfromher.Dewi

Mutiarawantedherson tobecomeakinginthefuture.She askedtheKingto send his
daughteraway.TheKingdidnotagree.

Dewi MutiaracalledablackwizardtocurseKadita. Shewanted Kadita’s
beautifulbodyfullofulcer.Then Kadita’s bodywas fullofulcer.ltsmelled
bad.Thebeautifulprincess cried.TheKingwasverysad.Noonecouldcure
hisdaujghter’sillness.TheKingdidnotwantherdaughtertobearumorso he
senthisdaughteraway.

Thepoprprincess didnotknowwheretogo.However,shehadanoble
heart.§hedidnothaveanybadfeelingsaboutherstepmother. Shewalked foralmost
sevendaysandsevennights. Then,shecame totheSouthOcean.
Theocg¢anwassocleanandclear.Shejumpedintothe waterandswam.
Suddenly,therewasamiracle.Theoceanwatercuredherillness.She
becamgemorebeautifulthanbefore. Shealsohadapowertocommandthe
whole§outhOcean.ShebecameafairycalledNyiRoroKidulorTheQueen of SouthOcean.

(adoptd

dfromthebook“ScaffoldingEnglishforjuniorHighSchoolStudents GradeVIII”)
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16.WhywasKaditacalledDewiSrengenge?

a. Beca

useshelookedlikethesun. b.

Becausesheshonelike thesun. c.

Becauseofherbeauty.

d. Becauseshehadapower.

17 .WhowasKadita’sstepmother?

a. DewiMutiara c.KingMundingWangi

b. Dew

iSrengenge d.NyiRoroKidul

18.“She askedtheKingtosend....” (paragraph?2).

Theword“she’refersto.... a. DewiMutiara c.Kadita
b. theKing d.theson
19.Whatdidtheblack magiciandoto Kadita?

a. HehelpedKadita. b. Hesenther

away.

c. HecuredKadita’sillness.

d. Hecursedherbodyfullofulcer.

20.Whatwasthemiraclethathappenedto Kadita?

a. Theoceanwasclear. c.Herbodywasfullofulcer. b.

Herillnesswascured. d.Herbodywasill.

Text5(forquestions21-25)

One

day,whileamousedeerwaswalking intheforest, hesawabig blacksnake

sleepin
wasfrid
fellont
wokeu
wasgoi
“Ihaves
“Look,’
stayhe
thesna
mouse
“Oh,all
thetige
itselftig

deerto

gunderthetree.Whenhesawthesnake,themousedeer
htened.Whenhewantedtorunawayfromthesnake,hesuddenly
bpofatigerwhichwassleeping notfarfromthesnake.Thetiger
pandtookholdofthemousedeer.Hetoldthemousedeer thathe
ngtoeathimforlunch.“Pleasedon’t eatme now,”said themouse deer.
omethingimportanttodo.”

saidthemousedeer.“Thatistheking’sbelt.Heaskedmeto
eandwatchitwhilehewasawayintheforest.”Thetiger lookedat
keandsaid,“Thatisabeautifulbelt.Ineedabeltlikethat.Canl  wear it?’heaskedthe

Hdeer.

right,”saidthemouse deer.Sohepickedupthesnakeand windeditaround
r.Then, thesnakewokeupandsawthetiger.The snaketwisted
jhterandtighteruntilthetigercouldnotbreathe.The tigeraskedthemouse

helphim,butthemousedeerturnedandran away intotheforest.
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21.Whatdoesthetexttell usabout? a.
themousedeerandthetiger b.
themousedeerandthe snake c.
themousedeerandtheking d.
themousedeerandthebelt
22.Whathappenedtothemousedeerwhenhewantedtorunawayfromthe snake?
a. Hewatchedtheking’sbelt.
b. Hefeltontopofasleepingtiger. c.
Thetigeratehim.
d. Thesnaketwisteditselftohim.
23.“...and windeditaroundthetiger.(lastparagraph).
Theword“it’refersto...
a. thesnake
b. themousedeer c. thetiger
d. thebelt
24.Whenhesawthesnake, themousedeerwasfrightened. (paragraph1) The
underlinedwordis bestreplacedbytheword...
a. astonished b. amazed
c. terrified d. shocked
25.Afterreadingthisstory,wecanlearn that...
a. wehavetobehavelikeamousedeer.
b. asleepingblacksnakecanbe dangerous.
c. wehavetobecarefulwiththe mousedeer.

d. wehavetofinda waytosaveourselvesfromdanger.
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Text6(forquestions26-30)

Amilkmaidhadbeen inthemeadow tomilkher
cows.Nowshewasreturninghome with apailofmilkon her head.

Shethought,"lwillmakecream andbutteroutof
thismilk.Then,aftersellingthemlwillbuyeggs.and
whentheyhatch,lshallhaveagoodpoultryfarm.”

Shefurtherthought,"Ishallsell some ofmychickensandbuyafine
dress.Seeingitonmybodyattheparty,alltheboyswilladmireme.Butl will turnthemaway."

Lostondaydreaming,sheforgotaboutthepailonherhead.She
movedherheadsuddenlyandthepailofmilkcametumblingdown.ltwas
brokenandallthe milkspilt.

"DearO dear!"she cried,"lhave lost mineall."

(adaptedfrom:http://www.kidsgen.com/moral_stories/dreamy_milkmaid.htm)

26.Whatdidthemilkmaidcarryonherhead?

a. Somecream. c.Apailofmilk. b.
Somebutter. d.Apailof eggs.
27.Whatdoesth e texttellusabout?

a. Spiltmilk. c.Ahardworking girl.

b. Apailofmilk. d.Adreamymilkmaid.
28.“But, | will turn them away.” (paragraph 3). The phrase “turn away”
means...

a. call c.accept

b. refuse d. admire

29.“Then, aftersellingthem....”(paragraph?2).
Theword“them”hererefersto...
a. theeggs b. thecows c.thecreamandbutter d.

the milkandbutter
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30.Whatcanwelearnfromthisstory?
a. Don’tcryoverthe spiltmilk.
b. Don'tput allofyoureggsinonebasket. c.

Don’tdreamwhenyouaresleeping.
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RENCANAPELAKSANAANPEMBELAJARAN (RPP)

NamaSekolah : MTsN 3 Semerah
Mata Pelajaran : Bahasa Inggris
Kelas/Semeste : VIlI(Delapan) / 2
PertemuanKe 01

Aspek/Skill : Membaca(Reading)
Alokasi Waktu : 2 x40 menit
StandarKompetensi :

11. Memahami makna dalam esei pendek sederhana berbentuk recount dan

deskriptiveuntuk berinteraksi dengan lingkungan sekitar

KompetensiDasar :
11.3Meresponmaknadanlangkahretorikadalameseipendeksederhanasecara
akurat,lancar, danberterimayang berkaitan denganlingkungan sekitardalamteks

berbentuk recountdandeskriptive

Indikator :
1. Siswa dapat mengidentifikasi ciri kebahasaan dari teksdeskriptive.
2. Siswa dapat merespon makna dalam teks deskriptive.
3. Siswa dapat memaknai kata-kata sulit dalam teksdeskriptive.
4

. Siswa dapat mengidentifikasi informasi rinci dalam teks deskriptive.

1. TujuanPembelajaran
Padaakhir pembelajaran, siswa dapat mengidentifikasi informasi dalam
teksdeskriptivesederhana.
2. MateriPembelajaran
a. A deskriptivetext
Adeskriptivetexttellsastory.ltspurposeistoentertainthereaderswith
our stories.In a deskriptive text,you will find:

1) Specific participants or characters
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e.g. the little mouse, the donkey, the dog, and the cat.
2) The settingof the story(time and place)

e.g. ina beautiful little house
3) The use ofpast tense

e.g. Little Mouse lived ina beautiful little house.

4) Problems to be solved by the characters.

. Vocabulary
a. acoin (n) > a small round piece of metal used as money
b. abow (n) : @ knot with two curved parts used as a decoration
c. pretty (adj.) : beautiful
d. brayed (v) : made noise like a donkey
e. barked (v) : made noise lie a dog

f. frightened (adj.) : feeling scared

marry (V) : become a husband and a wife
h. awedding (n) : @ marriage ceremony
i. ate (v) : put the food into the mouth
j. vain (adj.) : too interested in your own appearance

. Anexampleof deskriptivetext
TheVainLittleMouse

Little Mouse lived in a beautiful little house. One day, when she
was sweeping the floor, she found a coin.

Shesaid,“Withthiscoin,’mgoingtobuyaniceredbowformyhair.I’11
lookbeautiful!” She wasreallybeautifulwiththe red bowinher hair. She sat
next to the window so that everybodycould see her.

“Little mouse,you do look pretty,” said the donkey.“Willyou
marryme?”

Then,sheasked,“Whatwillyoudoatnight?”*I’llbraylikethis,’saidthe
donkey, and he brayed. Oh, no,I’ll get frightened,” said the mouse.

Then,thedogaskedher, “Littlemouse,youdolookbeautiful. Whydon’t

you marryme?”’
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“What
willyoudoatnight?”’askedthemouse.“I’llbarklikethis,”’saidthe dog, and he
barked. “Oh, no,I’1l get frightened,” said the mouse.

Finally, the catasked her. “Beautiful little mouse, will you
marryme?”

“Whatwillyoudoatnight?”’askedthemouse.“I’llsinglikethis,’saidthe
cat.Then, he sanga beautiful song. “Yes,I’ll marryyou,” said the mouse.

Finally,theygotmarried.However,ontheirweddingnight,thecatdidno

t sing his beautiful song.He ate the vain little mouse instead.

MetodePembelajaran:SilentCard ShuffleStrategy

Kegiatan

Langkah-langkahKegiatan
KegiatanAwal (5°)

a.
b.

C.

GreetingandPrayers
Checkingattendence
Addressingthe topic
1) Menjelaskan tentang silent cardshufflestrategy.

2) Tanya jawab singkat tentangdeskriptivetext.

KegiatanInti(SilentCardShuffle)(60°)

a.

SilentCard Classification (10°)

1) GurumenunjukkanbeberapapaketkartuyangberisilOkatabeserta
definisinya. Kata-
katatersebutdiambildariteksdeskriptive“TheVainLittle Mouse™.

2) Gurumembagi siswa menjadi beberapa kelompok (tiap kelompok
terdiri dari 4-5anak).

3) Guru membagikan satu paket kartu untuk masing-masingkelompok.

4) Guru memberi instruksi pada siswa untuk memasangkan Kkata-
katatersebutdengandefinisinya,namundilarangberdiskusiatauberbicara

dengan siswa lain.

b. JustifyandRefine(5”)
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1) Setelahselesaimengklasifikasikankartu-kartutersebutkemudianguru
memperbolehkan siswa untuk berbicara dan berdiskusi dalam satu
kelompok.

2) Siswa diperbolehkan untuk mengganti susunan kartu mereka.

c. CirculateandObserve(5)

1) Memberi instruksi pada siswa untuk berkeliling dan melihat milik
kelompok lain.Satusiswatetaptinggaldalamkelompok,sementara yang
lain mengamati kelompok lain.

2) Siswa diperbolehkanbertanya dan  berdiskusi, tetapi tidak
diperbolehkan mengganti susunan kartu mereka.

d. ReturnandRefine(5”)

1) Siswa kembali ke kelompok mereka masing-masing.

2) Berdasarkanhasil observasi dari kelompok lain, siswa menentukan
apakahakan merubah susunan kartu mereka atautidak.

e. Teacher Debriefing(35”)

1) Guru menunjukkan jawaban yang benar dari pasangan kata-kata
tersebut dan siswamengoreksi susunan kartu mereka.

2) Guru memberikan soal latihan tentangteksTheVainLittleMouse.

3) Guru mendiskusikan jawaban dari soal latihan tersebut dengan siswa.

4) Gurumenjelaskanisi dari teks deskriptive tersebut
danmendiskusikannya bersama siswa.

Kegiatan Penutup(5)
a. Gurumenyimpulkan materi pelajaran.
b. Guru menyampaikan materi yangakan dipelajari selanjutnya.
c. Guru menutup pelajarandengan berdoa dan salam.
Sumber belajar
LKS: Haejanti, A.N., dkk. Pioneer: berdasarkan Pendekatan Berbasis
Text (GenreBased Approach).
MediaPembelajaran

Kartu, Gambar, dan Lembar Kerja.
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Penilaian
IndikatorPencapaian Teknik Bentuk
Instrumen/ Soal
Kompetensi Penilaian | Instrumen
Siswa dapat mengidentifikasi|  Testulis Soaluraian |Answer the following

informasi rinci dalam teks

deskriptive.

questions.

Instrumen Penilaian/ Soal:

Read thetext carefully. Then,answerthefollowing questions.

Instrumen Penilaian/ Soal:

Read thetext carefully. Then,answerthefollowing questions.

Where did the mouse live?

What was she going to buy?
Whoasked her to marry?

© 00 N o 0 B~ w Db PE

Who are the characters of the story?

When did the little mousefind the coin?

What would the donkeydo at night?
What would the dog do at night?

What did the cat do on their wedding night?
Did the mouse get frightened bythe dog?

10. What can welearn from this story?

Pedoman Penilaian

1. Untuk tiap nomor, tiapjawaban benar skor = 2

2. Nilai maksimal= jumlah skor maksimal x 5 =100

3. Nilai siswa =Skor Perolehan x 5




RubrikPenilaian
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Uraian Skor
Isi benar,tata bahasa kurangtepat 2
Isi dan tata bahasa kurang tepat 1
Tidak menjawab 0

Semerah, Januari 2020
Mahasiswa,

FEIMMY

PEBRIAUTHAMI
NIM : 1610203043
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RENCANAPELAKSANAANPEMBELAJARAN(RPP)

NamaSekolah : MTsN 3 Semerah
Mata Pelajaran : Bahasa Inggris
Kelas/Semester : VIlI(Delapan) / 2
PertemuanKe 2

Aspek/Skill : Membaca(Reading)
Alokasi Waktu : 2 x40 menit
StandarKompetensi:

11. Memahami makna dalam esei pendek sederhana berbentukrecount

dandeskriptiveuntuk berinteraksi dengan lingkungan sekitar

KompetensiDasar:
11.3Meresponmaknadanlangkahretorikadalameseipendeksederhanasecara
akurat,lancar,  danberterimayangberkaitandenganlingkungansekitardalam  teks

berbentuk recountdandeskriptive

Indikator:
a. Siswa dapat mengidentifikasi ciri kebahasaan dari teksdeskriptive.
b. Siswa dapat merespon makna dalam teks deskriptive.
c. Siswa dapat memaknai kata-kata sulit dalam teksdeskriptive.

d. Siswa dapat mengidentifikasi informasi rinci dalam teks deskriptive.

1. TujuanPembelajaran
Padaakhirpembelajaran,siswadapatmengidentifikasiinformasidalamtek
s deskriptivesederhana.
2. MateriPembelajaran
a. A deskriptivetext
Adeskriptivetexttellsastory.ltspurposeistoentertainthereaderswith
our stories.In a deskriptive text,you will find:

1) Specific participants or characters
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e.g. The wife, the husband, Rapunzel, The witch, the prince
2) Thesetting of the story(time and place)

e.g. ina house next door to a witch.
3) The use ofpast tense

e.g. Theylived happilyever after in his kingdom.

4) Problems to be solved by the characters.

. Vocabulary

a. lettuces(n) :akind of vegetablewith large green leaves

b. tosteal(v) :to take something without the permission of the

c. awitch(n) :a woman who hasmagical powers anduses them to
dobad things

d. atower(n) :a tall narrow building, often square or circular

e. aforest(n)  :alargearea of land covered with trees and plants

f. aprince(n)  :ason of the kingorthequeen

g. tricked(v) :deceived someone

h. thorns(n) :small sharp pointedparts grownona plant

I. Dblind(adj.) :unable to see

j. tears(n) :drops of liquid from the eye

Anexampleof deskriptivetext
RAPUNZEL

Onceuponatime,acouplelivedinahousenextdoortoawitch. Thewife
was pregnant and longed to eat the lettuces in the witch’s beautiful
garden.

Thewifewantedthelettucessomuchthatherhusbanddecidedtosteal
thembuthewascaughtbythewitch.““Havethelettucesbutsoonyouwillhave a
babyandyou mustgive meyour child when she is born,” she said.

Themanwassoscaredthatheagreedtoeverythingsheasked.Whenthe

little girl was born, the witch took her awayand named herRapunzel.
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WhenRapunzelgrewupthewitchlockedherawayinatowerinthe
middleof aforestwithone windowrightat the top. WhilstRapunzellived in
the tower, her golden hairgrew longer and longer.

Whenthewitchvisitedshewouldcall,“Rapunzel!Rapunzel! Letdown
your long hair”. Rapunzel let down her hair and the witch climbed up.

Oneday,ahandsomeprincerodethroughthewoodandfoundthetower.
HeheardsingingandsawRapunzelatthewindow.Hewatchedthewitchcome to
the tower and climb up Rapunzel’s hair and decided to do the same.

TheprincevisitedRapunzeleverydaybutwhenthewitchfoundoutshe
trickedthe princeandthrewhimoutthetower.Hefellonsomethornsand
scratched his eyes.

TheprincewasblindforalongtimeuntilonedayheheardRapunzel.
Whenshesawitwasherprince,shecriedwithhappiness.Hertearstouchedhis

eyes and he could see again! Theylived happilyever after in his kingdom.

3. MetodePembelajaran:SilentCard ShuffleStrategy

4. Kegiatan

Langkah-langkahKegiatan

KegiatanAwal (5°)

a.
b.
C.
d.

€.

GreetingandPrayers
Checkingattendence
Addressingthe topic
Menjelaskan tentang silent cardshufflestrategy.

Tanya jawab singkat tentangdeskriptivetext.

KegiatanInti(SilentCardShuffle)(60°)

a.

SilentCard Classification(10°)
1) Menunjukkan beberapapaket kartu yang berisi 10 kata beserta
definisinya. Kata-kata  tersebut diambil dari

teksdeskriptive“Rapunzel”.
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2) Membagisiswamenjadibeberapakelompok(tiapkelompokterdiri dari 4-
5 anak)

3) Membagikan satu paket kartu untuk masing-masingkelompok

4) Memberiinstruksipada siswa untukmemasangkankata-kata tersebut
dengan definisinya,namun dilarang berdiskusi atau berbicara dengan

siswa lain.

b. JustifyandRefine(5)

1) Setelah selesaimengklasifikasikankartu-kartu tersebut kemudian guru
memperbolehkansiswauntukberbicaradanberdiskusidalam satu
kelompok.

2) Siswa diperbolehkan untuk mengganti susunan kartu mereka.

c. CirculateandObserve(5’)

1) Memberiinstruksipadasiswauntukberkelilingdanmelihatmilik
kelompoklain.Satusiswatetaptinggaldalamkelompok,sementara
yanglain mengamati kelompok lain.

2) Siswadiperbolenkan bertanya dan  berdiskusi, tetapi tidak
diperbolehkan mengganti susunan kartu mereka.

d. ReturnandRefine(5”)

1) Siswa kembali ke kelompok merekamasing-masing.

2) Berdasarkanhasilobservasidarikelompoklain,siswamenentukan
apakahakan merubah susunan kartu merekaatautidak.

e. TeacherDebriefing(35)

1) Guru menunjukkan jawaban yang benardaripasangankata-kata
tersebut dan siswamengoreksisusunan kartu mereka.

2) Guru memberikan soal latihan tentangteksRapunzel.

3) Guru mendiskusikan jawaban dari soal latihan tersebut dengan siswa.

4) Guru menjelaskan isi dari teks deskriptive tersebut dan
mendiskusikannya bersama siswa.

Kegiatan Penutup(5)

a. Gurumenyimpulkan materi pelajaran.



114

b. Guru menyampaikan materi yangakan dipelajari selanjutnya.

c. Guru menutup pelajarandengan berdoa dan salam.

Sumber belajar
www.bbc.co.uk/cbeebies
MediaPembelajaran

Kartu, Gambar, danLembar Kerja.

Penilaian

Indikator Pencapaian e Bentuk
Instrumen/ Soal

Kompetensi Penilaian |Instrumen
Siswa dapat mengidentifikasiTestulis True/False |Readthe story carefully.
informasi  rincidalam  teks WriteTifthe statement ig
deskriptive. trueand Fif it isfalse.

Instrumen Penilaian/ Soal:
TRUE/FALSE

Readthe story carefully. WriteTifthe statement is trueandFifit isfalse.

No. Statements T/F
Thewifewanted to eat the lettucesin the witch’s garden.

Thehusband agreed to give his baby to the witch.

Thecouple namedher daughterRapunzel.

el SN .

Thewitch locked away Rapunzel in a castlein themiddleof a forest.

o

Rapunzelhad a long golden hair.

6. [Thewitch climbedup the tower using a ladder.

7. [Theprince imitated what the witch haddone andclimbedup the

tower.
8.  [Thewitchtricked the princeand threw him out of the

tower.
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0.

Theprince fell on some thorns and hurt his eyes.

10.

Thestory of Rapunzelhas a sadending.

RubrikPenilaian:

No. Uraian Skor
1. Jawaban benar 2
2. Jawaban salah 0

Nilai: jumlah scorex{L0

:100

Skormaksimal: 100

Semerah, Januari 2020
Mahasiswa,

FEIMMY
PEBRIAUTHAMI
NIM : 1610203043
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RENCANAPELAKSANAANPEMBELAJARAN (RPP)

NamaSekolah : MTsN 3 Semerah
Mata Pelajaran : Bahasa Inggris
Kelas/Semester : VIlI(Delapan) / 2
PertemuanKe 3

Aspek/Skill : Membaca(Reading)
Alokasi Waktu : 2 x40 menit
StandarKompetensi :

11.Memahami makna dalam esei pendek sederhana berbentuk recount dan

deskriptiveuntuk berinteraksi dengan lingkungan sekitar

KompetensiDasar :
11.3Meresponmaknadanlangkahretorikadalameseipendeksederhanasecara
akurat,lancar,  danberterimayangberkaitandenganlingkungansekitardalam  teks

berbentuk recountdandeskriptive

Indikator:
a. Siswadapatmengurutkanbagian-bagianteksdeskriptivesehinggamenjadi
sebuah teksyang utuh.
b. Siswa dapat mengidentifikasi ciri kebahasaan dari teksdeskriptive.
c. Siswa dapat menggunakansimplepasttensedalam kalimat.
d. Siswa dapat mengidentifikasi informasi rinci dalam bacaan.

1. TujuanPembelajaran
Padaakhirpembelajaran,siswadapatmengidentifikasiinformasidalamtek
sdeskriptivesederhana.
2. MateriPembelajaran
a. A DeskriptiveText(TheElvesandtheShoemaker)
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THEELVESAND THESHOEMAKER

Onceuponatime,therewasavery  poorshoemakerwholivedinasmall
city.Heonlyhadenoughleatherlefttomakeonepairofshoes.Hecutoutthe shoes
and left them on the table. The next morning, the shoemaker was
surprised. Therewasabeautifulpairofshoesonthetable. Theshoeswereso
beautiful that the womanbought them and paid theshoemaker a lot of
money.

Now,hecould  buyleather ~ for  twomore  shoes.Before
hewenttobed,he
laidtheleatheronthetable. Againhewassurprised.Whenhewokeupthenext
morning, hefound two beautiful shoes on the table.

Soon,the shoemaker became a rich man. One night, he decided to
hide to
knowwhocreptintomakebeautifulshoes. Atmidnight,twoelvescametothe
shopandstitchedthe  shoestogetherverycarefully.Yet,therewassomething
strangeaboutthem. Theyworestrangeanddirtyclothes. Theshoemaker’swife,
then,madethemclothesbecauseshewantedtothankthem.Aftershefinished
sewingtheclothes,sheleftthemonthetable. Theelveswereveryhappytosee all
the clothes. Theyput them on, sang and leaptabout happily.

Theshoemakerandhiswifeneversawtheelvesagain.But,theywould
neverforget them. The elves had showed them how to make beautiful
shoes.

Latihansoal
Changethe verbs into pasttense forms.

a. The shoes (are)___made of leather.

=

The shoemaker (wake) __up in the morningandgot surprised
He (find) _a pair of beautiful shoes on the table.

o o

The elves (come) at midnightto make a pair of shoes.

@

He (lay)__the leather on the table.

—h

A woman (buy) _the beautifulshoes.

g. The elves (wear) _strange and dirtyclothes.
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h. The shoemaker’s wife (make) a pair ofclothes for the elves.

J-

The elves (put) __on the clothes and sanghappily.

Theynever (see) _the elves again.

3. MetodePembelajaran:SilentCards ShuffleStrategy

4. Kegiatan

Langkah-langkahKegiatan
KegiatanAwal(5’)

a.
b.

C.

GreetingandPrayers

Checkingattendenc

Reviewingthe previous material

Addressingthe topic

1) Tanya jawab singkat tentang deskriptivetext “The Elvesand
theShoemaker”

2) Memberitahu siswa bahwa akan diadakan permainan

3) Menjelaskan tentang peraturan permainan

4) Menjelaskan tahapan-tahapanSilentCardShuffleStrategyyang akan

dipakai dalam permainan

KegiatanInti(60)
a. SilentCard Classification (10’)

1) Menunjukkan beberapa paket kartu yang berisi bagian-bagian
deskriptivetextyang sudah diacak.

2) Membagisiswamenjadibeberapakelompok(tiapkelompokterdiri dari
4-6 anak)

3) Membagikan satu paket kartu untuk masing-masing kelompok,
kertas tebal sebagaipapanuntukmenempel kartu, danblu-tackuntuk
menempel kertas tersebut di papan tulis.

4) Memberiinstruksipadasiswauntukmenyusunkartu-kartutersebut
sehingga menjadisebuahteksyangutuh,tetapidilarangberdiskusi atau

berbicara dengan siswa lain.

b. JustifyandRefine(5)
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1) Setelah selesai mengurutkan kartu-kartu tersebut menjadi sebuah
teksyangutuh,kemudiansiswadiperbolehkanuntukberbicaradan
berdiskusi dalam satu kelompok.

2) Siswa diperbolehkan untuk mengganti susunan kartu mereka.

3) Setelahselesaiberdiskusi,merekadiharuskanmenempelkartu-kartu
merekadi kertasyang telah disediakan.

4) Kelompokyangtelahselesaimenempelkankartunyadikertasharus
berlomba menjadi yang tercepat menempelkan pekerjaannya di
papan tulis.

c. Teacher Debriefing(45”)

1) Gurumenunjukkanurutanyangbenardariteksdeskriptiveyangtelah
diacak sebelumnyasambilmengoreksi susunan kartu dari tiap
kelompokyang telah ditempel di papan tulis.

2) Gurumenentukankelompokmanayangmerupakanpemenangdari
permainan tersebut.

3) Guru memberikan hadiah untuk kelompok yang keluar sebagai
pemenang.

4) Gurumemberikanlembarkerjayangberkaitandenganteks“TheElvesa
nd the Shoemaker”.

5) Guru menginstruksikan siswa untuk membaca teks tersebut dan
mengerjakan soal latihan.

6) Guru menjelaskan isi dari  teks  deskriptive  tersebut dan
mendiskusikannya bersama siswa.

7) Guru memberikan beberapa pertanyaan terkait teks tersebut dan
membahasnya bersama-sama dengan siswa.

8) Guru memberi penjelasan tentang penggunaan simple past
tensedalamteks deskriptive.

Kegiatan Penutup(5°)
a. Guru menyimpulkan materi pelajaran.
b. Guru menyampaikan materi yangakan dipelajari selanjutnya.

c. Guru menutup pelajarandengan berdoa dan salam.
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6.

Sumber belajar

120

a. Mukarto,dkk.2007.EnglishonSky2:forJuniorHighSchoolStudents Year

VIII. Jakarta: Erlangga.

b. www.bbc.co.uk/cbeebies

MediaPembelajaran
Kartu,Gambar,LembarKerja.

Penilaian

IndikatorPencapaian

Kompetensi

Teknik Bentuk

Penilaian | Instrumen

Instrumen/ Soal

Siswa

dapatMengidentifikasiinformasi

estulis Menjawab

pertanyaan

[]Answer the
following questions.

Instrumen Penilaian/Soal:

Readtextcarefully. Then,answerthe followingquestions.

1. How manycharacters are there in the text?Who are they?

2. Whydid thewoman buythe shoes and paid a lot of money?

3. What was strange about the elves?

4. Whydid the shoemaker’s wife make the clothes for the elves?

5. What had the elves showed to the shoemaker and his wife?

Pedoman Penilaian

1. Untuk tiap nomor, tiap jawaban benarskor = 2

2. Nilai maksimal= jumlah skor maksimal x 10 =10

3. Nilai siswa =Skor Perolehan x 10

RubrikPenilaian

Uraian Skor
Isi benar, tata bahasa kurang tepat 2
Isi dan tata bahasa kurang tepat 1
Tidak menjawab 0



http://www.bbc.co.uk/cbeebies
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Semerah, Januari 2020
Mahasiswa,

FEIMMY
PEBRIAUTHAMI
NIM : 1610203043
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DOCUMENTATION AT MTsN 7 KERINCI
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e KEMENTERIAN AGAMA
i INSTITUT AGAMA ISLAM NEGER! (IAIN) KERINCI
mm,.!w, % FAKULTAS TARBIYAH DAN ILMU KEGURUAN
KERINCI Alamat : Jalan Kapten Muradi Sungai Penuh Telp. 0748 - 21065Faks : 0748 - 22114

KodePos . 37112.Website: www.stainkerinci.ac.ide-mail :info@stainkerinci.ac.id

SURAT KEPUTUSAN
DEKAN FAKULTAS TARBIYAH DAN ILMU KEGURUAN
INSTITUT AGAMA ISLAM NEGERI (IAIN) KERINCI
Nomor : ;S(’Tahun 2019

TENTANG
PENETAPAN DOSEN PEMBIMBING SKRIPSI

MAHASISWA IAIN KERINCI
TAHUN 2019/2020
Menimbang : 1. Bahwa untuk memperlancar mahasiswa menyusun skripsi, mahasiswa program strata satu
(S.1) JAIN Kerinci, maka perlu menet n dosen pembimbing skripsi mahasiswa.
2. Bahwea dosen yang nama nya ters Surat Keputusan ini dipadang cakap dan mampu
melaksanakan tugas tersebut.
Mengingat 1. Keputusan Menteri Agan ng Statuta JAIN Kerinci
2. Peraturan Menteri A Organisasi dan Tata Kerja IAIN
Kerinci
3. Buku Pedoma aha : 1 qtn 2017
Memperhatikan : 1. Keputusan D iyah § mu Keguruan tentagg Pengangkatan Pembimbing
1 dan II dalam Penulisan Skripsi mah: a JAIN Kerinci
2.Usul Ketua J idi ahasa Inggris Nomor. . In 31/J5.1/PP.00.9/04932019
Tanggal, 16-Segp-19 & R
Menetapkan

PERTAMA  : Menunjuk dan menugasl

KEDUA

Tembusan :

Sebagai Pembimbing I
2.Nama  :Heri Mudra, M.Pd

Sebagai Pembimbing IT
Untuk membimbing mahasiswa penyusun skripsi/TugasAkhir :
Nama t{ Feilﬁlyyf": P {Yz N {\ %
¥ niy Pepria Uthami : % L, |
NIM : 1610203043
Jurusan : Pendidikan Bahasa Inggris
JudulSkripsi

Improving the Teaching of Reading by Using Silent Card Shuffle
Strategy (SCSS) to the Seventh Grade Students of MTsN 3
Semerah

: Keputusan ini mulai berlaku sejak tanggal ditetapkan.

DITETAPKAN DI : SUNGAI PENUH

PADA TANGGAL : 19-Sep-19

Dekan,

X akil Dekan Bidang Akademik dan
Spygmbangan Lembaga

1. Waki! Dekan Bidang Akademik dan Pengembangan Lembaga
2. Ketua Jurusan .

3. Dosen Pembimbing

4. Pertinggal
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>~ KEMENTERIAN AGAMA REPUBLIK INDONESIA
X INSTITUT AGAMA ISLAM NEGERI(IAIN) KERINCI
| FAKULTAS TARBIYAH DAN ILMU KEGURUAN

;(—E "i“”i'é’l Jl.KaptenMuradiKec.Pesisir Bukit Sungai Ponuh'ltdp. (0748) 2196§ Fax; (0748 22114

Kode Pos 37112Webwww.iainkerinci.ac.idEmail: info@iainkerinci ac.id

Nomor : In.31/D.1/PP.00.9/ 865/2020 30 November 2020
Lampiran : -

Perihal . Mohon Izin Penelitian

Kepada

Yth Kepala Mts Negeri 3 Kerinci

Di

Tempat

Assalamualaikum w.w,

Dalam rangka menyelesaikan tugas akhir program sarjana (S1) maka setiap mahasiswa
diwajibkan menyusun skripsi sehubungan dengan hal tersebut kami mengharapkan dengan hormat atas
kesediaan Bapak/Ibu untuk memberikan izin kepada mahasiswa berikut ini:

Nama : FEIMMY PEBRIA UTHAMI
NIM : 1610203043

Jurusan . Tadris Bahasa Inggris

Fakultas . Tarbiyah Dan Ilmu Keguruan

Untuk melakukan penelitian di instansi/lembaga Bapak/Ibu, dengan judul skripsi:
IMPROVING STUDENTS' MOTIVATION AND ABILITY IN COMPREHENDING
DESCRIPTIVE TEXTS BY USING SILENT CARD SHUFFLE STRATEGY (SCSS) AT THE
EIGHTH GRADE STUDENTS OF MTSN 3 KERINCIL. Waktu penelitian yang diberikan kepada
yang bersangkutan dimulai pada tanggal 30 November 2020 s.d 30 Januari 2020,

Demikian surat ini kami sampaikan, atas perhatian dan kesediaan Bapak/Ibu diucapkan terima
kasih.
Wassalamualaikum w.w

Tembusan: .
4. Rektor IAIN Kerinci (sebagai laporan)
5. Arsip
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KEMENTERIAN AGAMA REPUBLIK INDONESIA
KANTOR KEMENTERIAN AGAMA KABUPATEN KERINCI
MADRASAH TSANAWIYAH NEGERI SEMERAH

Jin. Lapangan Telaga Bertuah Semerah Kerinci 37171
T sssinsiansesiason E-mail mtsn3kerincisemerah@gmail.com

SURAT KETERANGAN PENELITIAN
Nomor : B. 21 /Mts.05.01.04/TL.00/11 /2020

Berdasarkan surat permohonan izin penelitian dari IAIN Kerinci Nomor:
In..31/D.1/PP.00.9/865/2020 Tanggal 30 November 2020, maka dengan ini Kepala
Madrasah Tsanawiyah Negeri Semerah menerangkan bahwa :

NAMA : FEIMMY PEBRIA UTHAMI
NIM 1 1610203043

JURUSAN : TARBIYAH

PRODI . Tadris Bahasa Inggris

Telah melaksanakan penelitian di MTsN 3 Kerinci mulai tanggal 01 Desember
2020 s.d 01 Februari 2021 dengan judul “/MPROVING STUDENTS’ MOTIVATION
AND ABILITY IN COMPREHENDING DESCRIPTIVE TEXTS BY USING SILENT
CARD SHUFFLE STRATEGY(SCSS)AT THE EIGHITH GRADE STUDENTS OF
MTsN 3 KERINCI”.

Demikian surat keterangan ini dibuat untuk dapat dipergunakan sebagaimana
mestinya.
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KEMENTERIAN AGAMA REPUBLIK INDONESIA
KANTOR KEMENTERIAN AGAMA KABUPATEN KERINCI

MADRASAH TSANAWIYAH NEGERI SEMERAH
Jin. Lapangan Telaga Bertuah Semerah Kerinci 37171
TP Sravorssnseamrsen E-mail mtsn3kerincisemerah@gmail.com

SURAT KETERANGAN TELAH SELESAI PENELITIAN
Nomor : B.42 /Mts.05.01.04/TL.00/02/2021

Berdasarkan surat permohonan izin penelitian dari IAIN Kerinci Nomor:
In..31/D.I/PP.00.9/865/2020 Tanggal 30 November 2020, maka dengan ini Kepala
Madrasah Tsanawiyah Negeri Semerah menerangkan bahwa :

NAMA : FEIMMY PEBRIA UTHAMI
NIM : 1610203043

JURUSAN : TARBIYAH

PRODI . Tadris Bahasa Inggris

Telah selesai melaksanakan penelitian di MTsN 3 Kerinci mulai tanggal 01
Desember 2020 s.d 01 Februari 2021 dengan judul “/MPROVING STUDENTS’
MOTIVATION AND ABILITY IN COMPREHENDING DESCRIPTIVE TEXTS BY USING
SILENT CARD SHUFFLE STRATEGY(SCSS)AT THE EIGHITH GRADE STUDENTS
OF MTsN 3 KERINCI”.

Demikian surat keterangan ini dibuat untuk dapat dipergunakan sebagaimana
mestinya.

emerah, 02 Februari 2021
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PEMERINTAH KABUPATEN KERINCI

BADAN KESATUAN BANGSA DAN POLITIK

JIn. Jend Basuki Rahmat Telp/Fax : (0748) 21980
SUNGAI PENUH

nperhatikan

apat Penelitian

gan Ketentuan

: Surat dari

mberi Izin Kepada :

Bapak Bupatl Kenncn (Sebagan laporan)
Sdr. Kepala MTsN 3 Kerinci
Sdr. Yang Bersangkutan

TR0 =2
REKOMENDASI PENELITIAN

Nomor: 071/ &\{9 / Kesbang-Pol

: IAIN-KERINCI
: 30 November 2020

Nomor :
Perihal

In.31/D.1/PP.00.9/865/2020

Tanggal : Izin Penelitian

: 1 Undang - Undang Nomor 18 Tahun 2002 tentang Sistem Nasional Penelitian Pengembangan dan

Penerapan IImu Pengetahuan dan Teknologi;

2. Peraturan Pemerintah No 41 Tahun 2006 Tentang Perizinan Melakukan Kegiatan Penelitian Dan
Pengembangan Bagi Perguruan Tinggi Asing, Lembaga Penelitian Dan Pengembangan Asing, Badan
Usaha Asing Dan Organisasi Asing;

3. Peraturan Menteri Dalam Negeri RI Nomor 64 Tahun 2011 tentang Pedoman Penerbitan Rekomendasi
Penelitian;

4. Peraturan Daerah Nomor 11 Tahun 2009 Tentang Pembentukan Organisasi Tata Kerja Perangkat
Daerah Kabupaten Kerinci sebagai mana telah diubah Terakhir dengan peraturan Daerah Nomor 6
Tahun 2013 Tentang Perubahan ketiga atas Peraturan Daerah Nomor 11 Tahun 2009 Tentang
Pembentukan, Organisasi dan Tata Kerja Perangkat Daerah Kabupaten Kerinci;

5. Peraturan Bupatl Nomor 6 Tahun 2014 tentang Uralan Pokok, Fungsi dan Tata Kerja Badan Kesatuan
Bangsa dan Politik Kabupaten Kerinci;

: Proposal yang bersangkutan

Nama : FEIMMY PEBRIA UTHAMI

NIM/NPM : 1610203043

Agama : ISLAM

Kebangsaan : INDONESIA

Alamat : Desa Bungan Tanjung Kec. Sitinjau Laut

: Mengadakan Penelitian
* IMPROVING STUDENTS' MOTIVATION AND ABILITY IN COMPREHENDING DESCRIPTIVE TEXT BY

USING SILENT CARD SHUFFLE STRATEGY ( SCSS ) AT THE EIGTH GRADE STUDENTS OF MTSN 3
KERINCI

: MTsN 3 Kerinci

Desember 2020 s/d Januari 2021

: 1. Sebelum melakukan Penelitian terlebih dahulu melaporkan kepada Kaban/ Kadis/ Kakan/ Instansi

yang bersangkutan untuk mendapat petunjuk seperlunya.

2. Wajib menjaga tata tertib dan mentaati ketentuan dan adat istiadat yang berlaku di Daerah Penelitian.

3. Tidak dibenarkan melakukan Penelitian yang tidak ada kaitannya dengan Judul Penelitian dimaksud.

4. Hasil penelitian disampaikan kepada Bupati Kerinci melalui Badan Kesbang & Politik Kab. Kerinci.

5. Tidak menggunakan Surat Izin Penelitian ini untuk tujuan tertentu yang dapat mengganggu kestabilan
Pemerintah.

6. Surat Izin Penelitian ini akan di cabut kembali apabila pemegangnya tidak mentaati ketentuan tersebut
diatas.

Demikianlah untuk dapat dipergunakan sebagaimana mestinya.
Sungai Penuh, 07 Desember 2020/ 18 Rabi'ul Akhir 1442 H

Plt. KEPALA BADAN KESATUAN BANGSA DAN POLITIK
KABUPATEN KERINCI




KEMENTERIAN AGAMA REPUBLIK INDONESIA
,A, INSTITUT AGAMA ISLAM NEGERI KERINCI

IxY; FAKULTAS TARBIYAH DAN ILMU KEGURUAN
| JURUSAN TADRIS BAHASA INGGRIS
KERINGI Jalan Kapten Muradi Sumur Gedang Kec. Pesisir Bukit Kota Sungai Penuh

Telp. (0748 ) 21065 Fax. ( 0748 ) 22114 Kode Pos.37112
Website www.iginkerinci.ac.id Email: in ‘o@iainkerinci.ac.id

SURAT KETERANGAN
LULUS UJI PLAGIASI

Ketua Jurusan Tadris Bahasa Inggris menerangkan bahwa Skripsi Mahasiswa:

Nama . FEIMMY  peepa  utham
NIM : 1610203043
Judul : IMPROVING  €TUDENTS” MOTVATION AND  ABWTY |N

COMPREUENDING DECCRIDTWE TEXTS  BY USING

SLENT Caep suuppie  stpategy  (sess) At

THE FlouTH GRADE oF NN 3 Ke Rt

Pembimbing1 :.Jr. PApuoag, S-pd Ma

Pembimbing2 :..HEM Mupga , M.pd

Telah diuji plagiasi dengan tingkat kemiripan dengan karya tulis lainnya sebesar
............. % dan dinyatakan dapat diagendakan untuk Ujian Skripsi.

Demikian surat keterangan ini dibuat untuk dipergunakan sebagaimana
mestinya.

Catatan:
Tingkat kemiripan maksimal 30 % di luar daftar pustaka
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e Curriculum vitae/ riwayat hidup

Personal details

e Nama: Feimmy Pebria Uthami

e Tempat, tanggal lahir : Bunga tanjung ,07 februari 1999
e Alamat :RT 03 Bunga Tanjung , Kecamatan Sitinjau Laut ,Kabupaten Kerinci Jambi
e Jenis kelamin : perempuan

e Marital status : single
L]

°

°

°

Agama : islam f
Nationality : Indonesia |
Cellphone : 085325792704 |

Email : Feimmyfebriauthami@gmail.com

Pendidikan

SD bunga tanjung nomor 138/Iil Bunga tanjung 2004-2010
MTsN 3 kerinci 2010 — 2013
SMAN 1 kerinci 2013 - 2016

Institut agama islam negeri kerinci,IAIN ( tadris bahasa inggris ) 2016 -2021

Pengalaman organisasi

e OSIS SMAN | KERINCI (anggota ) 2014 - 2015
®  HMI himpunan mahasiswa islam cabang kerinci (pengurus cabang) 2019- 2020




