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Toni Indrayadi, Daflizar, Yoki Irawan, & Helty

Indonesian EFL Students’ Experiences
in Recognizing English Letters

Toni Indrayadi, Daflizar, and Yoki Irawan
Institut Agama Islam Negeri Kerinci, Indonesia

Helty
Universitas Jambi,Indonesia

The purpose of this qualitative study was explore hhe experiences of Indonesian
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undergraduate students in recognizing English letters at one public Islamic
higher education institution in Jambi Province, Indonesia. Thlsstudyemployed
the qualitative mehtthod with a[case study design
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The data were collected through demographic background and semi- structured
in-depth interviews with 4 participants. The interviews were analyzed and
compared through thematic analysis by discovering themes that emerge that
involves a detailed categorization of all major points of each participant, then
comparing the focal points throughout all of the participants. -Four themes of
EFL English pronunciation mastery factors emerged;: e-motivation, attitude,
first language pronunciation interference, and phonetic ability. The findings of
this study provide evidence for lecturers on the importance of introducing
pronunciation class in the English study program in the earlier years of study
to improve students' English pronunciation ability. Implication and limitation
of research are provided.

Key Words: EFL University Students, English Letters.

Introduction

All English as a foreign language (EFL) and English as a second language (ESL) learners
in the world would hope to be able to pronounce English correctly like native speakers of English.
Having correct pronunciation is important as it can lead to more efficient communication
(Kaharuddin & Ahmad, 2018; Zhang, 2009) and support personal and professional development
in speaking (Gilakjani, 2012; Kosasih, 2017; Poposka, 2016; Rivas et al, 2013. However, many
learners have difficulties in producing correct English pronunciation, including Indonesian
learners. According to Carruthers (1987, p. 191), among the reasons why learning another
language pronunciation is difficult is_the inexistence of some sounds of the target Ianguage as

omgared to in-the Iearners natlve Ianguage

In |ndonesna Engllsh has Iong been the only forelgn Ianguage that is taught as a compulsory
subject i in schools and universities. However, there has beena wide- ranglng dlsappomtment over

Andi and Arafah (2017) reported that among the major problems faced by Indonesmn EFL
learners in speaking are the mother tongue interference and the limited linguistic resources such
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as poor pronunciation and limited vocabulary, which hinder effective communication. In terms
of pronunciation, one of the causes of the difficulties faced by Indonesian learners is the different
sound systems of their native language as compared to English sound systems (Andi-Pallawa &
Alam, 2013). Yusriati and Hasibuan (2019) argue that English silent letters create problems for
EFL learners and make the pronunciation more difficult because the spelling and its pronunciation
do not match. The learners tend to generalize the foreign language or second language sounds
based on their mother tongue. For example, Indonesian students pronounce the English silent
letter [K] in know in the same way as they pronounce the first letter of Indonesia consonant [K] in
kaki without the absence of the /k/ sound. The mispronunciation of the silent consonant letter
above could be the result of the over-practice of the first language, a process of fossilization
(Hasan, 2014). In second language acquisition, fossilization refers to “the inability of a person to
attain native-like in the target language" (Lowther, 1983, p. 127). Ellis (1985) further explained:

If, when fossilization occurs, the learner has reached a stage of development in which
feature x in his interlanguage has assumed the same form as in the target language, then
fossilization of the correct form will occur. If, however, the learner has reached a stage in
which feature y still does not have the same form as the target language, the fossilization
will manifest itself as error. (p. 48)
Several studies have been conducted related to pronunciation difficulty of EF learners (Abugohar
& Yunus, 2018; Bardakgi, 2015; Ercan 2018 Keshavarz, 2017 Poposka 2016 Shak et al 2016
Sumbayak, 2009). Howey ;
El;teameps—the—study—snu—mwals—a—eommon—eoneem—These studles however were only
concerned with identifying the types of mispronunciation EFL learners have in general.

To date, several studies have been conducted to investigate pronunciation difficulties
encountered by EFL learners (Almagrn & Alshabeb, 2017; Cakir & Baytar, 2014; Donal, 2016;
Elliot, 1995; Farrah & Halahlah, 2020; Gilakjani , 2012; Luo, 2014; Masgoret, & Gardner, 2003;
Mathew, 1998; Rivas et al., 2011; Tambunsaribu & Simatupang, 2021; Utami, 2020). These
previous studies allow us to gain a better understanding of the experience in pronouncing
unrecognizablezing English phonetic sounds. Yet, most of these studies have been conducted
outside of Indonesia; with only four studies conducted in Indonesia to the for-the-best_of our
researchers™knowledge.; hewevernNo research to date has been done on Indonesia EFL learners’
experience in recognizing English consonant silent letters [b], [d], [g]. [h], [K], [1], [m], [n]. [pl,
[s], [t], and [w] in terms of ?motivation, attitude, language interference, and phonetic ability].
Regarding the importance of English pronunciation accuracy, the present study attempted to fill
these gaps by examining the experiences of Indonesian tertiary EFL students in recognizing
English consonant silent letters. Understanding learners' difficulties in pronouncing English
consonant silent letters is important as it will enable teachers to better assist the learners to cope
with the difficulties. This study was conducted to fill the gap in the literature on students’
difficulties in recognizing English silent consonant letters and how pronunciation class should be
introduced at the tertiary level. The question of inquiry for this study was “What is the experience
of undergraduate students in recognizing English consonant silent letters?”

Literature Review

/As mentioned previously, the phonological systems of Indonesian and English are very
different. English has 22 vowels and diphthongs and 24 consonants while Indonesian has only 6
vowels, 3 dlphthongs and 19 consonants The I|terature review of thls study is the mtersectlon of

Silent Letters

A silent letter is a letter that exists in the spelling of a word, but is not pronounced
(Mahaputra, 2017; Yusriati & Hasibuan, 2019). As mentioned earlier, this study focused on [b],
[d], [al, [h1, [K1, [11, [m], [n], [p], [s], [t],and [w] consonants. These consonants are categorized in
terms of their manner and place of articulation based on Roach's (2009) classification, as
presented in the following.
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[p1, [b], [t], [d], [K], and [g] belong to plosive consonants. These consonants are produced
completely by stopping the airflow. However, they have different places of articulation. [p] and
[b] are bilabial plosives that are produced by pressing the lips together. These bilabial plosives are
absent either in the initial, middle, or final positions of some words, for example, psychological
/sarka'lpdzikl/, pneumonia /nju:'moovnia/, cupboard /'kabad/, receipt /ri'si:t/, bomb /bvm/, and
thumb /Bam/. Consonants [t] and [d] are alveolar plosives. These two consonants are produced
when the tongue blade touches the alveolar ridge. In several words, these sounds are silent, for
example, listen /lisan/, handkerchief /heenkatfif/, and Wednesday /'wenzdel/.

Ipl,/bl, It/,/dl, /k/, and /g/ belong to plosive consonants.These consonants are produced
completely by stopping the airflow. However, they have different places of articulation.
Ip/and/b/are bilabial plosives that are produced by pressing the lips together. [p] and [b] are
bilabial plosives that are produced by pressing the lips together. These bilabial plosives are absent
either in the initial, middle, or final positions of some words, for example, psychological
/sarka'lpdzikl/, pneumonia /nju:'movnia/, cupboard /'kabad/, receipt /ri'si:t/, bomb /bvm/, and
thumb /6am/ It/ and /d/ are alveolar plosives, These two consonants are produced when the tongue
blade touches the alveolar ridge, for example; listen /lison/, handkerchief /haenkat(if/, Wednesday
/’wenzdey/. Finally, /k/ and /g/are velar plosive that are produced by pressing the back of the
tongue against the hard palate, for example; knife /naif/, knock /nok/, gnome /novm/, gnash /nzf/,
foreign /*foron/, and sovereign /’sovrim/. Thus, if the active and passive articulators actually touch,
stopping air-flow through the oral cavity completely for a brief period, the sound articulated is a
stop/plosive (McMahon, 2002). These six plosivesare not pronounced in certain positions .

Both /s/ and /h/ are fricatives. /s/ belongs to alveolar fricative. It has the same place of
articulation as /t/ and /d/ in which the air escapes through a narrow chanel of the mouth (Roach,
2009). It is the result of two articulators being in close with each other, and the air passes between
them. This alveolar fricative is usually absent in the middle and final of the English words,for
example island /’arlond/, aisle /a1l/, debris /debri:/. However, /h/ is glotal fricative that is produced
by moving the vocal folds from wide apart to close together (Roach, 2009). This consonant is
mostly absentin the initial position of the words that are followed by certain vowels in English,for
example heir /ea/,herbivore /’h3:biva:/,honest /’pnist/, what/wpt/, and when /wen/.

/ml/is bilabial nasal and /n/ is alveolar nasal that are produced by escaping air through the
nose. Both of the nasal consonants involve complete closure in the mouth by lowering the back
of the velum to allow airflow escape through the nose (Hayes, 2009). These two nasal consonants
are produced quite similar. /m/ is produced by escaping air through the nose totally or air does
not pass through the mouth./m/ is only absent at the beginning of English words for example
mnemonic /ni’monik/. However, /n/ is a different matter. n is produced by no escaping the air
through thenose totally. This nasal consonants are usually absent in the middle and final of the
English words, For example; government /’gavenmant/, column /’knlom/, damn /dem/.

N/, Ir/, and /w/ are approximants. /I/is a lateral approximentthat is made by using tongue and
alveolar ridge. It is formed by raising the soft palate, and the side of the tongue does not make
contact with the side of the palate, the round the central obstruction formed by the tip and blade
of the tongue and so out of the mouth (O’connor, 1980). /I/ comes in two variations — a clear /I/
and a dark /I/ which are in allophonic relation, but the variations do not change the meaning of
the words (Vancéova, 2016)./l/ is not pronounced in the middle position of English words with
certain conditions, for example calm /ka:m/, and half /ha:f/. However, /t/ is a post-alveolar
approximantthat is produced by approaching the tip of the tongue to the alveolar as the way to
produce /t/ or /d/, but never actually makes contact with any part of the roof of the mouth (Roach,
2009). These silent consonant letters perhaps only occur in standard British English
pronunciation, not in American English,for example car /ka:/, far /fa:/ card /ka:d/, fork /fa:k/,
father /’fa:ds/, and where />wea/.

Iwl is velar approximant. It is pronounced like a vowel. This means that it is phonetically
like vowels but phonologically like consonants (Roach, 2009). There is an interference of vowel
/u/ in producing /w/ in English. It is pronounced without any real obstacle in the air stream, the
articulating organs (lips) come to proximity, but they never touch (Vancova, 2016). Similarly,
Iwl is produced by approximating the lips, though not enough to cause friction or obstruct the air-
flow, and the back of the tongue also bunched up (McMahon, 2002). Bilabial glide/w/ is absent
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at the beginning, middle, and final of the English words, for example wrap /raep/, write /rait/,
answer /'a:nsa/, hawk /’ho:k/, raw /’ra:/, and draw /’drg/‘

Researchers Positioning

As the first author, | firsthybecame interested in silent letters when | taught a pronunciation class
inat the English department. As an English lecturer, | found that any students who face difficulties
in recognizing English consonants silent letters; realize all of the English consonant letters that
where they are supposed to be silent. I, therefore, decided to research the students' experiences in
recognizing English consonant letters to find the difficulties of the students. The second author
has the same lecture specification as the first author. He started to teach pronunciation class after
finishing his study in Australia. He found the same problem with the first author when teaching
pronunciation class, he stated that the students tend to spell out the consonant silent letters as they
pronounce their first language consonant letter. The third author is the assistance of the first author
in pronunciation class. He admitted that Indonesian as the first language of the students influenced
the English pronunciation; they did not recognize the silent letter in English that may not be
realised in its pronunciation. The fourth author experienced be English lecturers who teach in the
Englisr department for 3 years. She also interests in pronunciation after he teaches pronunciation
class.

Methodology

A [case study approach was adopted in this study. This qualitative research approach is

employed to obtain in-depth information, phenomenon, and issue of an individual, group,
institution, and community in a natural real-life context (Crowe et al, 2011; Flick, 2009). The
direct answers related to information and issue can be obtained from the participants face to face
as the survey research may not give in-depth information (Creswell, 2007; Johnson & Larry,
2008; Merriam, 1998; Patton, 1990). Specifically, the case study aims to understand specific
issues (Stake, 1995); the specific issues in this study is English silent consonant letters
recognition. Therefore, this qualitative research approach is considered appropriate to be adopted
as this study approach because it can describe the students' difficulties in recognizing English
consonant silent letters. Moreover, the instrument of the case study can support the researchers to
explore the research question that seeks to describe the students’ experiences in recognizing
English consonants silent letters.

Research Site and Sampling Procedures

This study was conducted at the teachers training and education program at one state
Islamic institute in Jambi, Indonesia that has more than 100 students. Purposive sampling was
used in selecting the participants in this study as we ean-selected the participants based on our
knowledge and understanding. Etikan and Babatope (2019) argued that cased study is time and
cost-effective because it can narrow the subject of interest. This sampling technique is usually
used by the researchers of case study research to focus on participants who experience,
knowledge, or insight into the topic observed (Max et al., 2005). In other words, the participants
are based on specific criteria and goal of the study (Fadillah et al., 2020). Creswell (2012) viewed
that purposive sampling select individuals and sites to learn or understand the central
phenomenon. These criteria aim to ensure that the selected sample had common experiences
regarding the studied phenomenon (Padilla-Diaz, 2015).[This sampling also enables to provide
the researchers with issues that are found in the research. They were selected when one of the
authors taught pronunciation in an English program class. All of the students in his pronunciation
class were tested to pronounce English consonant silent letters. The pronunciation test showed
that six students got a score below 32 (a quarter of the total test score conversion) in the silent
consonant letter test. Therefore, six students were selected as the participants of this study. To

ensure the confidentiality of the participants involved in the research in giving the real answers
needed for the study, pseudonyms were used in reporting the results. However, permission was
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asked to the Rector of the Islamic higher education institution about involving students in
researching English consonant silent letters.

lTable 1. Participants’ Background Information

No Names Gender Age Major

1 Nur Female 20 English Education Program
2 Rani Female 21 English Education Program
3 Fitri Female 20 English Education Program
4 Doni Male 21 English Education Program
5 Ani Female 20 English Education Program
6 Budi Male 20 English Education Program

Data Collection

The data of this study were collected individually through semi-structured interviews with
each lasting 45 and 60 minutes at the location of each student choice over feu+4 months starting
from June to December 2020. \Each student iwas interviewed more than once in a different
location. The semi-structured questions ranged from participants’ background information as to
their motivation in improving English pronunciation, attitude in practising English with other
people], first language pronunciation interference which always influences their English
pronunciation, and phonetic ability as the students' main knowledge in English pronunciation.
We began to ask the students to talk about their experiences related to English consonants silent
letters during the interview. For example, we asked, “How long you have studied English?”. Me
then asked them specific questions related to our research inquiry, motivation in improving their
English pronunciation, attitude in practising English, first language interference, and phonetic
ability. For example “Do you consider pronunciation rule and accuracy in pronouncing English
letters?” JThe interview was conducted in Indonesia for each participant to gather in-depth
information and to make them easy to respond the interview questions. Digital voiced recorder
was used to record the participants’ response and transcribed |
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Data Analysis

The data of this study were collected individually through semi-structured interviews with
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from June to December 2020. Each student is interviewed more than once in a different location.
The semi-structured questions ranged from participants’ background information as to their
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motivation in improving English pronunciation, attitude in practising English with other people,
first language pronunciation interference which always influences their English pronunciation,
and phonetic ability as the students' main knowledge in English pronunciation. We began to ask
the students to talk about their experiences related to English consonants silent letters during the
interview. For example, we asked, “How long you have studied English?”. We then asked them
specific questions related to our research inquiry, motivation in improving their English
pronunciation, attitude in practising English, first language interference, and phonetic ability. For
example “Do you consider pronunciation rule and accuracy in pronouncing English letters?” The
interview was conducted in Indonesia for each participant to gather in-depth information and to
make them easy to respond the interview questions. Digital voiced recorder was used to record
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the participants’ response and transcribed. |
Trustworthiness of the Study

To ensure the trustworthiness of the study, validators rvelement-and member-checking
were used in this study. Validators who are experienced in conducting the qualitative research
were asked to review the interview protocol before it was used to interview the participants'
experiences in pronouncing English consonants silent letters. While, mMember-checking ensures
the interview transcript accuracy verification, confirmability, transferability of the data, and
provides necessary suggestions for the researchers (Bingham et. al, 2021; Smith, 2017). rThe
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opportunity was given for the participants to rechecked their interview recording results to ensure
the data representation by returning the interview transcripts to each participant. lMoreover, the
trustworthiness of the data also involved the colleagues as member-checking to ensure the

credibility of the data gathered. At last, the findings of the study were presented in integration
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Findings

This study aimed to examine the experiences of students in recognizing English silent
consonant letter at one Islamic higher education institution in Jambi, Indonesia. They are [b], [d],
[al, [h], [K]. [1], [m], [n], [p], [s]. [t].and [w] consonants in English words. As stated previously
that there were six students as the participants of the study, however, two students were not
willing to be interviewed because of personal reason. Thus, four students were interviewed in this
study. Each of them was interviewed in different places depending on the agreement before
conducting the interviews. The language used in conducting the interviews was the Indonesian
language. Four themes of EFL English pronunciation mastery that emerged in this research were
motivation, attitude, first language pronunciation interference, phonetic ability.

Motivation

One of the main factor that impacts students’ difficulties in recognizing English sound,
especially English consonant silent letters was their motivation to improve and develop English
pronunciation. All the participants stated that English pronunciation accuracy is not important for
them. For example,
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Nur:_I don’t care of English pronounciation rules, because it never taught when | was
at Junior high school until second semester at English program.
Budi:_| just focus on mastering vocabulary as many as possible, not pronunciation
accuracy. A good pronunctaion is not a guarantee inmastering English.
Fitri:l expect that little beat error in pronuncing English as foreign language is not a
serious case because it is impossible for me to be a native-like. Different phonetic rule
of English and Indonesia make me more confuse, that’s why I decide that correct
prounciation is not important.
Doni:_I don’t think that pronunciation accuracy is very important in conveying oral
message._This thought make me unmotivated to learn pronunciation accuracy.

The examples of excerpts above describe that the participants did not have the concept in
their mind about the importance of the English pronunciation accuracy, they focused on the
vocabulary and other speakers understanding their oral messages. This problem lead them to
ignore English pronunciation accuracy and might demotivate them to improve and develop their
English pronunciation accuracy

Attitude

Another factor that seemed to be impacted on students’ difficulties in recognizing English
consonant silent letters was the attitude to practice English with other people who can speak

English. Several participants avoided using English in the teaching and learning process in the
classroom. For example,

Nur:l never practice my English with native speaker of English during studying
English, because | have many problems with my English grammar, prunciation, and
vocabularies.

Budi:|I just keep silent in the process of teaching and learning, I mean I don’t speak
if the lecturer does not ask me to speak. | just listen to my classmate asking questions.
Fitri:l avoid to use English in the process of teaching and learning. | just use
Indonesia in communicating with my classmate and lecturers.

Additionally, one participant reported different statement related to practising English with
other people. For example,

Doni: I don’t care of pronunciation accuracy in communicating with my classmates
and lecturers. | just pronounce English as I learn from my English teachers in Senior
High School.

The participants' statement above indicated that the attitude of practising English with other
people is not important for improving and developing pronunciation accuracy. They prefer to
keep silent rather than practising English with their classmates and lecturers, underestimated
pronunciation accuracy, and even use Indonesia in communicating with their classmates and
lecturers.
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First Language Pronunciation Interference

The first language interference appeared to be another factor that influences the students'
difficulty in recognizing English consonant silent letters. Most participants did not realize the
absence of certain consonants in pronouncing English words. They thought that all the existing

Ietters in Enqllsh words are pronounced They reflected%s%hemeeneap%ﬂa{edrm%pamem
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Nur:_I pronounce all of existed English consonant letters as | do in in my language. |
don’t suspect that certain consonants are absent in English.

Budi:_I just followed my first language rule in pronouncing English consonants letter,
because consonants are pronounced in my first language.

Doni:_| transfer my language pronunciation rule in pronouncing English consonants
letterbecause my first language does like that. |1 seldom corrcected by my
lecturersrelated to pronunciation accuracy.

In contrast, one participant of this study reported that there was no problem with their
pronunciation. They reflected,

Fitri: 1 think that there is no problem with |my_English consonants (c d [BL48]: Missing space.

pronunciation.That’s why I never try to improve my English pronunciation.

The data indicated that the rules of Indonesian as the participants’ first language influence

their English pronunciation. They ktransfefred\their first language pronunciation rules into English [f‘- d [BLA49]: Review spelling.

pronunciation, and lecturers did not correct their students’ mistakes in pronunciation.

Phonetic Ability

Phonetic ability is the main factor for the students in recognizing English consonant silent
letters. All participants perceived that there was no problem with their English phonetic when
pronouncing Enqllsh Ietters espeually consonant silent Ietters They reﬂectedPheneﬂeabHﬂy

Nur:_l do not realize that certain English consonants are not pronounced although
they are existed in words. Such as /k/in initial of know and knock. I expect that /k/ in
initial of know and knock pronounciation similar to pronounce /k/ in kick and key.
Budi:_ My lecturers never tell me that certain consonants position in a words influence
the sounds. | expect that all | pronounce for English consonants are correct.

Fitri:_I do not expectthat there are any mistakes in my English pronunciation. My
lecturers never make any correction on my English pronunciation practice.

Doni:_| do not know that English have different pronunciation with my first language.
I pronounce all of English consonants as | pronounce my fisrt language.
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The examples of excerpt above described that participants were not provided enough basis
of English phonetic ability by their lecturers. They expect that all English consonants are
pronounced in a similar way to the consonants in_Bahasa Indonesia as their first language. This
makes the participants unrealize that certain consonants are absent in English pronuncation.

Discussion

The data finding provided more complex information understanding of the participants’
experiences toward English consonant silent letters recognition on Islamic higher education
institution. Furthermore, Four themes identification within the findings were used as the basis of
structuring the discussion. The participants did not focus on the pronunciation accuracy in
pronouncing English, especially consonant silent letters. They expected that English
pronunciation accuracy is not essential when making conversation with other people. Therefore,
they demotivated to improve and develop their English pronunciation. The responses of the
participants are contradicted with Cakir & Baytar (2014), Gilakjani (2012), and Masgoret, and
Gardner (2003). Cakir & Baytar (2014) found that preparatory school of a state university in
Turkey more focused on English pronunciation accuracy because they realize that pronunciation
is very important in communication. According to Gilakjani (2012), motivation the EFL students
to be native-like pronunciation is essential for the students to improve and develop their target
language. Moreover, Masgoret, & Gardner (2003) stated that strong learning L1 or L2 motivation
affect more learning success.

The findings of our study also indicated that participants have a negative attitude related to
use English in the process of teaching and learning in the class. Most participants avoided
practising their English with their classmates, lecturers, and even native speakers. They just listen
and keep silent in the process of teaching and learning. Avoiding taking part in English activities
in the classroom make students lost their opportunities to practice their phonetic ability (Senel,
2006). In other words, attitude toward English as the target language can support pronunciation
development (Silva, 2011). This finding contradicts with the previous study (Almagrn and
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Alshabeb, 2017; Elliot, 1995; Gilakjani, 2012; Masgoret, & Gardner (2003; Tambunsaribu &
Simatupang, 2021). The study conducted by Almagrn and Alshabeb (2017) on 23 English
department students of Imam University, Saudi Arabia revealed that EFL students were more
concerned about native-like pronunciation to gain self-confidence. Elliot (1995) found that the
EFL students who were more concerned about their pronunciation practised had the better
pronunciation of foreign language compared to unconcerned students. Gilakjani (2012) argued
that most students were more focused on acquiring a good pronunciation of English. Masgoret,
& Gardner (2003) revealed that the attitude of practising L1 and L2 is very important for its
pronunciation improvement. Tambunsaribu and Simatupang (2021) revealed that the EFL
students of the university in Jakarta, Indonesia confused to pronounce some English words
because of the inconsistency of the pronunciation of vowel letters, vowel-letter combinations,
silent letters, and the sounds of two or three combinations of consonant letters. one of their reason
is lack of training in pronunciation.

Regarding the first language pronunciation theme, the participants tended to follow the rules
of their L1 pronunciation in pronouncing English, especially English consonant silent letters. The
interference of the first language in pronouncing English is similar to previous studies conducted
by (Chaira, 2015; Farrah & Halahlah, 2020; Luo, 2014; Mathew, 1998; Rivas et al., 2011). Chaira
(2015) found that the students of Islamic Boarding School in Aceh pronounced English with no
aspirated as they pronounce their L1. such as sound [ph] as in “pen” is pronounced as [pen] instead
of [phen] by the students, and also for [th] and [kh] without any aspiration. Farrah and Halahlah
(2020) revealed that English major students of Hebron University have difficulties in pronouncing
English consonants that are not part of Modern Standard Arabic (MSA) such as /n/, /p/, A/, /1/
/3/, /t[/, the mispronunciation are interference from Arabic. According to Luo (2014), Chinese
students transfer their first language pronunciation rules in pronouncing English. Mathew (1998)
found that Gayo, and Acehnese, Indonesian EFL learners transfer and developmental factors,
spelling interference, learning and communication strategies influence English pronunciation,
especially final stops and sibilants and initial and final affricates and interdental. Moreover, Rivas
et al (2011) found that Elsavador students faced the most common mispronunciation of fricative




Toni Indrayadi, Daflizar, Yoki Irawan, & Helty
and affricate consonant phonemes / [/, /t[/, /0/, /6/ et the end of the words, they adopted their L1
structures and phonemes in pronouncing L2.

Concerning phonetic ability, Participants did not know about the absence of some
consonant sounds in certain positions. They just pronounce English in the same way they
pronounce their first language. This may be due to the perception that English phonetics is similar
to their first language phonetics. This study finding is similar to Donal (2016), 35 students at the
University of Pasir Pengaraian, Riau Province, Indonesia find difficulties in pronouncing English
diphthong [av] as the effect of students lack knowledge of English sound systems. Utami (2020)
revealed that postgraduate students from china who aware of her English pronunciation difficulty
in pronouncing /r/ and /v/, and /&/, and /6/ sound, however, she wish to be a native-like in English
pronunciation.

The implication of this study can be drawn from the finding of this study for English
department students. The finding of this study indicated that the students demotivated to have
native-like pronunciation, negative attitude to use English in communication, tended to follow
their first language rules in pronouncing English, and no English phonetical background. As a
result, they make mistakes in pronouncing English. Decision-makers of Islamic higher education
institution, especially the English department should introduce pronunciation class at the
beginning when students firstly learnt at English department as the basis of recognizing English
phonetic. This would help the students to produce accurate English pronunciation. Moreover,
higher education institution should provide training or workshop to train the lecturers in teaching
pronunciation for EFL students. Providing the lecturers with training or workshop related to
teaching pronunciation can help them to teach an appropriate strateqy for introducing English
phonetic to students.

Some limitations should be considered related to the finding of this study. Although this
study can contribute to the evidence of necessary for introducing pronunciation class at the
beginning of the semester of English department and providing a workshop for English
pronunciation lecturers at Islamic higher education institution. The participants of this study may
not be representative of all English department students in Indonesian higher education and
maybe there are any different problems faced by English department students in other Indonesian
higher education institutions. Further research related to students experiences in recognizing
English consonant silent letters with larger participants is hoped to be conducted by other
researchers in other higher education in Indonesia.
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Appendix 1
Pronunciation Observation Test

No Words

1 Psychology
2 Pneumonia
3 Cupboard
4 Receipt
5 Doubt

6 Subtle

7 Bomb

8 Thumb

9 Christmas
10 Fasten
12 Handkerchief
13 Wednesday
14 Knee
15 Knock
16 Gnaw
17 Gnash
18 Sovereign
19 Campaign
20 Island
21 Viscount
22 Debris
23 Heir
24 Honor
25 What
26 While
27 Mnemonic
28 Solemn
29 Autumn
30 Palm
31 Salmon
32 Almond
33 Chart
34 Fork
35 Father
36 Car

37 Mother
38 Wrap
39 Write
40 Answer
41 Hawk
42 Raw
43 Draw
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Appendix 2
Score of Pronunciation Observation Test
No Name Raw Score Conversing Score

1 Meri 33 76
2 Noni 30 70
3 Nur 11 25
4 Vepi 30 70
5 Budi 5 70
6 Moli 34 79
7 Titi 36 84
8 Fitri 7 16
9 Rohida 35 81
10 Novita 33 76
11 Yeni 35 81
12 Rani 8 19
13 Bela 32 74
14 Mona 36 84
15 Doni 10 23
16 Ela 34 79
17 Ani 9 21

*The scoring technique of each student by totaling item by item, then conversingl it into ( commented [BL64]: Should this read “converting 2

0 to 100by using the formula below:
The Number of Correct Items

The Total of Item x 100

Value =
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Indonesian EFL Students’ DifficultiesExperiences
in Recognizing English Letters

Toni Indrayadi, Daflizar, and Yoki Irawan
Institut Agama Islam Negeri Kerinci, Indonesia

Helty
Universitas Jambi,Indonesia

The purpose of this qualitative study was exploreexamine the difficulties
experiences—of Indonesian undergraduate students in recognizing English
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letters at one public Islamic higher education institution in Jambi Province,
Indonesia_as the ba5|s in_designing pronunuaﬂon teaching stratem for
English Iecturer

Using qualltatlve case study methodology 4 part|C|pants were
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demographic-hackground-and-semi- structured interview questions. in-depth
interviews—with-4-participants—The interviews were analyzed and compared
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pronunciation class in the English study program in the earlier years of study
to improve students' English pronunciation ability. Implication and limitation
of research are provided.

Key Words: EFL University Students, English Letters.

Introduction

All English as a foreign language (EFL) and English as a second language (ESL) learners
in the world would hope to be able to pronounce English correctly like native speakers of
English. Having correct pronunciation is important as it can lead to more efficient
communication (Kaharuddin & Ahmad, 2018; Zhang, 2009) and support personal and
professional development in speaking (Gilakjani, 2012; Kosasih, 2017; Poposka, 2016; Rivas et
al, 2013). However, many learners have difficulties in producing correct English pronunciation,
including Indonesian learners. According to Carruthers (1987, p. 191), among the reasons why
learning another language pronunciation is difficult is_the inexistence of some sounds of the
target Ianguage as compared to in-the Iearners natlve Ianguage ;

speakmg—skHJrsrRlswanto and Haryanto (2012) revealed that age, phonetlc ablllty, Iack of

practice, and attitude is factor that make the Indonesian students difficult to pronounce English.
Moreover, Andi-Pallawa and Alam (2013) argued that different sound system of Indonesia with
English as target Ianquaqe is dlfflcultv factor for Indonesian students in reconlzmq Enqllsh
letter and sound -~
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Enghsh%eund%ystem%%nd&—%ﬂ&m%am—z@l%} Yusrlatl and Ha5|buan (2019) who

focused their research on silent letters argued that English silent letters create problems for EFL

learners and make the pronunciation more difficult because the spelling and its pronunciation do
not match. The learners tend to generalize the foreign language or second language sounds
based on their mother tongue. For example, Indonesian students pronounce the English silent
letter [K] in know in the same way as they pronounce the first letter of Indonesia consonant [k]
in kaki without the absence of the /k/ sound. The mispronunciation of the silent consonant letter
above could be the result of the over-practice of the first language, a process of fossilization
(Hasan, 2014). In second language acquisition, fossilization refers to “the inability of a person
to attain native-like in the target language" (Lowther, 1983, p.127). Ellis (1985) further
explained_“If, when fossilization occurs, the learner has reached a stage of development in
which feature x in his interlanguage has assumed the same form as in the target language, then
fossilization of the correct form will occur. If, however, the learner has reached a stage in which
feature y still does not have the same form as the target language, the fossilization will manifest
itself as error”. (p. 48)

Regarding silent letter, it is a letter that exists in the spelling of a word, but is not
pronounced (Mahaputra, 2017; Yusriati & Hasibuan, 2019). As mentioned earlier, this study
focused on [b], [d], [a], [h], [K], [1], [m], [n], [p], [s], [t],.and [w] consonants. These consonants
are categorized in terms of their manner and place of articulation based on Roach's (2009)
classification, as presented in the following.

[p], [b], [t], [d], [K], and [g] belong to plosive consonants. These consonants are produced
completely by stopping the airflow. However, they have different places of articulation. [p] and
[b] are bilabial plosives that are produced by pressing the lips together.These bilabial plosives
are absent either in the initial, middle, or final positions of some words, for example,
psychological /satka'lvdsikl/, pneumonia /nju:'maovnia/, cupboard /'kabad/, receipt /ri'si:t/, bomb
/bvm/, and thumb /6am/. Consonants [t] and [d] are alveolar plosives. These two consonants are
produced when the tongue blade touches the alveolar ridge. In several words, these sounds are
silent, for example listen /llsan/ handkerchzef /haeykatf f/ and Wednesday /'wenzdel/.

Wedﬂesday—/—wenzéeh@Flnally, l[k]l and l[g]_lare velar pIoswe that are produced by pressmg
the back of the tongue against the hard palate, for example; knife /nasf’, knock /nvk/, gnome,

/naom/, gnash, /ng/], foreign /’foran/, and sovereign /’sovrin/. Thus, if the active and passive

articulators actually touch, stopping air-flow through the oral cavity completely for a brief \

period, the sound articulated is a stop/plosive (McMahon, 2002). These six plosives_are not
pronounced in certain positions .

Both /[s]# and /[h]/ are fricatives. /s/ belongs to alveolar fricative. It has the same place of
articulation as /t/ and /d/ in which the air escapes through a narrow chanel of the mouth (Roach,
2009). It is the result of two articulators being in close with each other, and the air passes
between them. This alveolar fricative is usually absent in the middle and final of the English
words, for example island /’aslond/, aisle /azi/, debris /debri:/. However, /h/ is glotal fricative
that is produced by moving the vocal folds from wide apart to close together (Roach, 2009).
This consonant is mostly absentin the initial position of the words that are followed by certain
vowels in English,for example heir /eal,_herbivore /’hs:brvo.l,_honest /’vnist/, what/wnt/, and
when /wen/.
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/[m],.is bilabial nasal and #[n]# is alveolar nasal that are produced by escaping air through
the nose. Both of the nasal consonants involve complete closure in the mouth by lowering the
back of the velum to allow airflow escape through the nose (Hayes, 2009). These two nasal
consonants are produced quite similar. /m/ is produced by escaping air through the nose totally
or air does not pass through the mouth./m/ is only absent at the beginning of English words for
example mnemonic /ni’'monik/. However, /n/ is a different matter. n is produced by no escaping
the air through thenose totally. This nasal consonants are usually absent in the middle and final
of the English words, For example; government /’gavanmoant/, column /’kvlom/, damn /daem/.

[1]. [r], and #[w]/ are approximants. #[|]/ is a lateral approximent_that is made by using+
tongue and alveolar ridge. It is formed by raising the soft palate, and the side of the tongue
doesnotmake contact with the side of the palate, the round the central obstruction formed by the
tip and blade of the tongue and so out of the mouth (O’Ceonnor, 1980). /I/ comes in two
variations — a clear £[|]# and a dark #[|]# which are in allophonic relation, but the variations do ;
not change the meaning of the words_(Vancova, 2016)._[l]/ is not pronounced in the middle
position of English words with certain conditions, for example calm /ka:m/, and half /ha:f/.
However, /r/ is a post-alveolar approximantthat is produced by approaching the tip of the tongue
to the alveolar as the way to produce /t/ or /d/, but never actually makes contact with any part of
the roof of the mouth (Roach, 2009). These silent consonant letters perhaps only occur in
standard British English pronunciation, not in American English,for example car, /ka./, far, ffa;/ )/
card /ka:d/, fork /fo:k/, father /’fa:8a/, and where, /*wea/.
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phonetically like vowels but phonologically like consonants (Roach, 2009). There is an |
interference of vowel /u/ in producing /w/ in English. It is_pronounced without any real obstacle
in the air stream, the articulating organs (lips) come to proximity, but they never touch
(Vancova, 2016). Similarly, /w/ is produced by approximating the lips, though not enough to
cause friction or obstruct the air-flow, and the back of the tongue also bunched up (McMahon,
2002). Bilabial glide/ w/ is absent at the beginning, middle, and final of the English words, for
example wrap /reep/, write /rast/, answer / ‘a:nsa/, hawk /'ho:k/, raw /'ro.l, and draw /’dro:|]

Several studies have been conducted related to pronunciation difficulty of EF learners<
(Abugohar & Yunus, 2018; Bardakgi, 2015; Ercan, 2018; Keshavarz, 2017; Poposka, 2016;
Shak et aI 2016 Sumbayak 2009) Hewever—dese#e—the—s&@y—aepea;ed—ewelenee—e#
encern—These studies |
however were only concerned W|th |dent|fy|ng the types of mlspronunC|at|0n EFL learners
have in general.

A

To date, several studies have been conducted to investigate pronunciation difficulties+
encountered by EFL learners (Almagrn_& Alshabeb, 2017; Cakir & Baytar, 2014; Chaira, 2015;
Donal, 2016; Elliot, 1995; Farrah & Halahlah, 2020; Gilakjani , 2012; Luo, 2014; Masgoret, &
Gardner, 2003; Mathew, 1998; Rivas et al., 2011; Tambunsaribu_& _Simatupang, 2021; Utami,
2020). These previous studies allow us to gain a better understanding of the experience in
pronouncing unrecognizablezing English phonetic sounds. Yet, most of these studies_have been
conducted outside of Indonesia; with only fiveeur studies conducted in Indonesia to the forthe
best of our researchers’knowledge. ;hewever-nNo research to date has been done on Indonesia
EFL learners’ experience in recognizing English consonant silent letters [b], [d], [g], [h], [K],
[11, [m], [n]. [Pl [s], [t], and [w]. Chaira (2015) conducted the research entittle “Inference of
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First Language in Pronunciation of English Sugmental Sounds” by classifying and comparing
Indonesian pronunciation as the participants first language with English pronunciation. She
found that participants’ first language can cause English phnonological errors, especially Jph],
[th], [kh], [f] for grapheme “ph”, [v], [0], [0], [z] for grapheme “‘s”, [[], [ks] for grapheme “x”
[1:], [u:], [ee], and [e].

Donal (2016) investigated students' difficulties in pronouncing English diphthongs
involving thirty-five students at the University of Pasir Pengaraian, Riau Province, Indonesia.
The study employed a mix-method and the data were collected using a pronunciation test and
classroom observation to describe the factors that influence students' difficulties. The results
showed that the English diphthong [av] was the most difficult sound pronounced by the
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students. From the observation, the researcher suggested that the factors that affected students'
problems were mother tongue intrusion, students' lack of knowledge of English sound systems,

and unsuccessful usage of borrowed English words. ,

( Formatted: Indonesian

Mathew (1998) who conducted the research on the mispronunciations of English
consonants by Indonesian EFL learners. The study involved a total of 24 EFL learners from
three different first language groups (Indonesian, Gayo, and Acehnese). Using a qualitative
method, the study aimed to describe errors made by each first language group. The data were
collected through an aural discrimination test, a word repetition test, a reading passage test, and
interviews. The findings showed patterns of errors in the realization of certain English
phonemes. The errors made by the students were mainly limited to final stops and sibilants and
initial and final affricates and interdentals. Based on the findings, the researcher concluded that
transfer and developmental factors, spelling interference, learning and communication
strategies, and interaction of these all factors were attributed to the mispronunciations.

A more recent study was undertaken by Tambunsaribu and Simatupang (2021) to
investigate the errors of English pronunciation among Indonesian university students. Using a
qualitative method, the data were collected from 50 students of a university in Jakarta. The data
were obtained through students' talk when they introduced themselves in the first meeting of an
English class. The researchers typed all the mispronounced words and recorded the students'
voices. The researchers then made a list of the mispronounced words and asked the participants
again to pronounce them in front of the class in the following meeting. The participants were
also interviewed to explore the reasons for their difficulties. The findings revealed that the
students faced many types of problems in pronouncing English words. The students were
confused to pronounce some English words because of the inconsistency of the pronunciation of
vowel letters, vowel-letter combinations, silent letters, and the sounds of two or three
combinations of consonant letters. The interview results showed that there are several reasons
why the students have problems pronouncing the English words although they have learned
English for more than 12 years. Among the reasons are lack of training on pronunciation and
English speaking and reading-aloud practice, more grammar-oriented and teacher-centred
English instruction.

A research entittled “EFL Learner’s Pronunciation Problems” by Utami (2020) who
anayze chinese post graduate student problems in pronunciation /d/, /0/, /r/, and /1/ sounds
through case study. The participant began to study English as compulsary subject since primary
school until university. Using interview, the data of her study was collected to provide
information related to o/, /0/, /r/, and /1/ sounds. Her study found that chinese post graduate

student faced difficulty in pronouncing /d/, /0/, /r/, and /lI/ sounds.

The findings of the studies presented above showed that English pronunciation errors
appeared to be specific to speakers of a certain language. While several studies on English
pronunciation have been conducted in the Indonesian contexts, most of the studies have focused
on identifying common errors made by the students. Although influencing factors were
identified in the studies, some were only based on observations rather than interview results.
The present study is different from the above-mentioned studies as it specifically investigated
Indonesian undergraduate students' difficulties in recognizing English consonant silent letters in
which the data were coIIected usinq interviews.

importance of English consonant S|Ient Iettersprenuneiation recognition aeeuitaey the present
study aims to explore the difficulties of English department students in Islamic higher education
institution in Jambi, Indonesia. The research related to English consonant silent letters is very
important because the research is still rare, especially at English department in Indoensia. This
study would also attempted to fill gap related to students’ difficulties in recognizing English

consonant silent Ietters these—gaps—by—emimmng—me—e*penenees—oﬁmdonesmHemary—EFE

prenunemueweiass—sheuid—be—mtredueed—auhe%emapy—leveii—The questlon of |an|ry for this
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study was “What is the difficulties experienee-of undergraduate students in recognizing English
consonant silent letters?”

——The As-thefirst, second and the third author -autherof this study is an English lecturers of
English department in Institut Agama Islam Negeri Kerinci;. While the fourth author is an
English lecturer of Universitas Jambi who interested in pronunciation. Most of the authors were
experienced in teaching pronunciation class. As English lecturers, we often discussed related to
pronounciation problems faced by EFL learners, especially Indonesia learners. Based on the
result of our discussion, we decided to conduct research on English silent letters to explore the
Indonesian EFL learners difficulties in recognizing English consonants silent letters. We
believed that this research result can be supplemantary for the English lecturers to find
appropriate teaching technique or strategy to teach pronunciation class.

Methodology

A [case study approach was adopted in this study to examine the participants’ difficulties

in recognizing English consonant silent letters as it can be a basis of finding what a researcher |

want to find in a case (Kumar, 2011). This qualitative research approach is employed to obtain
in-depth information, phenomenon, and issue of an individual, group, institution, and
community in a natural real-life context (Crowe et al, 2011; Flick, 2009). The direct answers
related to information and issue can be obtained from the participants face to face as the survey
research may not give in-depth information (Creswell, 2007; Johnson & Larry, 2008; Merriam,
1998; Patton, 1990). Specifically, the case study aims to understand specific issues (Stake,
1995); the specific issues in this study is English silent consonant letters recognition. Therefore,
this qualitative research approach is considered appropriate to be adopted as this study approach
because it can describe the students' difficulties in recognizing English consonant silent letters.
Moreover, the instrument of the case study can support the researchers to explore the research
question that seeks to describe the students’ experiencesdiffculties in recognizing English
consonants silent letters.

Research Site and Sampling Procedures

This study was conducted at the teachers training and education program in at-one state
Islamic—institute-Islamic higher education institution in Jambi, Indonesia that has more than
15600 students. Purposive sampling was used in selecting the participants in this study as we
ean-selected the participants based on our knowledge and understanding. Etikan and Babatope
(2019) argued that cased study is time and cost-effective because it can narrow the subject of
interest. The selected participants in this study were obtained according to the research needs.
The citeria of the participants involved in this study were participants who had difficulty in
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recognizing English consonant silent letters. Six students were selected as the participants of the
study because they got score below 32 (a quarter of the total test score convertion) which tested
through English consonants silent letters recogntion test. However, two students were not
willing to be interviewed because of personal reason. Thus four students were interviewed in
thls study namely; Nur, Bud| F|tr| and Don|

ensure the confldentlallty of the participants |nvolved in the research in glvmg the real answers
needed for the study, pseudonyms were used in reporting the results. However, permission was
asked to the Rector of the Islamic higher education institution about involving students in
researching English consonant silent letters.
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background. Nur was a student of economic state Islamic school. She never studies English at
English course as their friend did because of economic problem. Nur used her time helping her
parents bussiness after coming back from school, therefore she did not have more time to take
extra English learning class. Then, Budi. Budi is a students who has no background of English
phonetic recognition because he was taught by mismatch teacher when he was at senior high
school. His English teachers never explain him about the importance of English phonetic
recognition. This problem made him studying to recgnize English phonetic him self. Morever,

Fitri who participate in the study as the third participant. Fitri had no intention of studying in the
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English language study program when she took proficiency test at an Islamic higher education

institution in Jambi Indonesia. English was as the choice after Biology, but his parents forced

him to take an English study program. This problem makes Fitri less enthusiastic about learning

English which has an effect on the lack of mastery of pronunciation, skills in English, and other

aspects of the English . The fourth participant is Doni who has good skills and other aspects of

English, except pronunciation. Budi finds it difficult to recognize English phonetics, especially

English consonant silent letters, so Doni pronounces English silent letters like he pronounces
English consonants as his first language.

Data Collection

The data of this study were collected individually through semi-structured interviews with
each lasting 45 and 60 minutes at the location of each student choice over feur4 months starting
from June to December 2020. [Each student iwas interviewed more than once in a different
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recognition with English consonant silent letters, such as “Do you recognize English consonant
silent letters?”. After cordial question had been established with the participants, we began to
ask a relevant questlon W|th research questlon and thems of the study, such as—ﬁpst—langeage

“How do you pronounce English consonant silent letters”.

Do-you-consider-pronunciation-rule
and-aceuracy—in-pronouncingEnglish-letters2The interview was conducted in Indonesia for

each participant_to gather in-depth information and to make them easy to respond the interview
questions. Digital voiced recorder was used to record the participants’ response and transcribed.u

Data Analysis

IA thematic analysis was used in analyzing participants interview. The data analysis was
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began with coding technique which identify themes resulted related English consonants silent
letters recognition. The transcripts were reread line-by-line several times to obtain an overall
response about the students’ difficulties in recognizing English consonant silent letter. Then, the
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words and statements related to difficulties in recognizing English consonant silent letter were
identified and coded. After that, we started to cluster the categorizing code into themes to help
us to explain the research questions. The overlapping and repetitive data were removed during
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this process. The categorizing code themes were then translated into English. |

Trustworthiness of the Study

To ensure the trustworthiness of the study, validaters-invelvement-and-member-checking
were used in this study by recorded and transcribed -the interview. Then, the copy of transcript
were provided to participants to review the interview transcript. The opportunity was provided
to the participants to add and remove something necessary in interview transcript. The member
checking was considered very important to ensure the partmpants V|ew related to single
consonant S|Ient Ietters recoqnltlon i
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Findings

This study aimed to examine the difficultiesexperiences of students in recognizing
English silent consonant letter at one Islamic higher education institution in Jambi, Indonesia
namely; 4hey—a¥eL[b] [d] [q] [h] [KI, [I] [m] [n] [p] [s]. [t] and [W] consonants in Enqllsh

words

the—mtemens—was#mndenesta#Hanquaqe—Four themes of EFL Enqllsh pronunC|at|0n mastery
that emerged in this research were motivation, attitude, first language pronunciation
interference, phonetic ability.

Motivation

fer—them—Fer—exampl&Thls sectlon prowde the result of the studv on partlcmants demotlvatlnq
to recognize the English consonant silent letters. The case study result revealed that participants
demotivated by negative assumption of English pronunciation recognition, especially English
consonant silent letters. They did not expect that English prounciation recognition can help
them to pronounce English accurately. This remark was made by all participants:

Nur:I don’t care of English pronounciation rules, because it never taught when | was
at Junior high school until second semester at English program.

Budi:l just focus on mastering vocabulary as many as possible, not pronunciation
accuracy. A good pronunctaion is not a guarantee in_mastering English.

Fitri:l expect that little beat error in pronuncing English as foreign language is not a
serious case because it is impossible for me to be a native-like. Different phonetic
rule of English and Indonesia make me more confuse, that’s why I decide that correct
prounciation is not important.

Doni:I don’t think that pronunciation accuracy is very important in conveying oral
message. This thought make me unmotivated to learn pronunciation accuracy.

- [Formatted: Indent: First line: 1 cm
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remarks above showed that negative assumption of English pronunciation recoqnitFn,

especially single consonant silent letter resulting the participants demotivation to recognize
English single consonant silent letters.

Attitude

This section reports the study finding regarding negative attitude of practicing English
with other people who can speak English. Most participants reflected that they avoid practicing
English in the process of teaching and learning because of less English pronunciation
recognition. This remark was made by three participants:

hama a ad an gde da tn n
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Nur:l never practice my English with native speaker of English during studying
English, because | have many problems with my English grammar, pronunciation,
and vocabularies.

Budi:I just keep silent in the process of teaching and learning, I mean I don’t speak
if the lecturer does not ask me to speak. | just listen to my classmate asking
questions.

Fitri:l avoid to use English in the process of teaching and learning. | just use
Indonesia in communicating with my classmate and lecturers.

Additionally, one participant reported different statement related to practising English
with other people:

Doni: T don’t care of pronunciation accuracy in communicating with my classmates
and lecturers. | just pronounce English as I learn from my English teachers in Senior
High School.

It was seen in the remark above that negative attitude of practicing English in the process
of teaching and learning caused by some English factors, especially pronunciation recognition.
it indicated that prounciation recognition lead the participants to avoid using English as they
way to practice their English pronunciation recognition. Moreover, they prefer to keep silent
rather than practising English with their classmates and lecturers, underestimated pronunciation
recognition, and even use Indonesia in communicating with their classmates and lecturers

First Language Pronunciation Interference

The first language interference appeared to be another factor that influences the students'
difficulty in recognizing English consonant silent letters. Most participants did not realize the
absence of certain consonants in pronouncing English words. They thought that all the existing

Formatted: Indent: Before: 0 cm, First line: 1 cm, After: 0
cm, Don't adjust space between Latin and Asian text, Don't
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Ietters in Enqllsh Words are pronounced This was made by three parﬂcmantsT—MHheme

Nur:1 pronounce all of existed English consonant letters as | do in in my language. |
don’t suspect that certain consonants are absent in English.

Budi:l just followed my first language rule in pronouncing English consonants
letter, because consonants are pronounced in my first language.

Doni:l transfer my language pronunciation rule in pronouncing English consonants
letterbecause my first language does like that. |1 seldom corrcected by my
lecturersrelated to pronunciation accuracy.

In contrast, one participant of this study reported that there was no problem with their
pronunciation. They reflected,

Fitri: | think that there is no problem with [my_Eninsh\ consonants

Commented [BL42]: Please review word choice. Did you mean
“existing”?
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pronunciation.That’s why I never try to improve my English pronunciation.

The data indicated that the rules of Indonesian as the participants’ first language
influence their English letters recognitionprenunsiation. They transferred their first language

[Commented [BL44]: Review spelling.

pronunciation rules into English—prenunciation, and lecturers did not correct their students’
mistakes. ir-.propunciation.

Phonetic Ability

Phonetic ability is the main factor for the students in recognizing English consonant silent
letters. All participants perceived that there was no problem with their English phonetic

recognition when pronouncmq Enqllsh Ietters especially consonant S|Ient letters. Thls remard

Nur:l do not realize that certain English consonants are not pronounced although
they are existed in words. Such as /k/in initial of know and knock. I expect that /k/ in
initial of know and knock pronounciation similar to pronounce /k/ in kick and key.
Budi:My lecturersnever tell me that certain consonants position in a words
influence the sounds. | expect that all I pronounce for English consonants are
correct.

Fitri:l do not expectthat there are any mistakes in my English pronunciation. My
lecturers never make any correction on my English pronunciation practice.

Doni:l do not know that English have different pronunciation with my first
language. | pronounce all of English consonants as | pronounce my fisrt language.

The remark examples—ef-excerpt-above described that participants were not provided
enough basis in recognizing ef-English consonant silent letters phonetic—abHity—by their
lecturers. They expected that all English consonants are pronounced in a similar way to
Indonesiathe consonants inBahasa-thdenesia-as their first language. This makes the participants
unrealize that certain consonants are absent in English.-pronuneation.
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Discussion

The data finding provided more complex information understanding of the participants’
difficulties toward English consonant silent letters recognition on Islamic higher education
institution. Furthermore, Four themes identification within the findings were used as the basis of
structuring the discussion. The participants did not focus on the English letters recognition,
especially English consonant silent letters. They expected that English letters recognition is not
essential when making conversation with other people. Therefore, they demotivated to
recognize English pronunciation. The responses of the participants are contradicted with Cakir
& Baytar (2014), Gilakjani (2012), and Masgoret, and Gardner (2003). Cakir & Baytar (2014)
found that preparatory school of a state university in Turkey more focused on English
pronunciation accuracy because they realize that pronunciation is very important in
communication. According to Gilakjani (2012), motivation the EFL students to be native-like
pronunciation is essential for the students to improve and develop their target language.
Moreover, Masgoret, & Gardner (2003) stated that strong learning L1 or L2 motivation affect
more learning success.

The findings of our study also indicated that participants have a negative attitude related
to use English in the process of teaching and learning in the class. Most participants avoided
practising their English with their classmates, lecturers, and even native speakers. They just
listen and keep silent in the process of teaching and learning. Avoiding taking part in English
activities in the classroom make students lost their opportunities to practice their phonetic
recognition ability (Senel, 2006). In other words, attitude toward English as the target language
can support pronunciation recognition development (Silva, 2011). This finding contradicts with
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the previous study (Almagrn and Alshabeb, 2017; Elliot, 1995; Gilakjani, 2012; Masgoret, &
Gardner (2003; Tambunsaribu & Simatupang, 2021). The study conducted by Almagrn and
Alshabeb (2017) on 23 English department students of Imam University, Saudi Arabia revealed
that EFL students were more concerned about native-like pronunciation to gain self-confidence.
Elliot (1995) found that the EFL students who were more concerned about their pronunciation
recognition practised had the better pronunciation of foreign language compared to unconcerned
students. Gilakjani (2012) argued that most students were more focused on acquiring a good
pronunciation of English. Masgoret, & Gardner (2003) revealed that the attitude of practising
L1 and L2 is very important for its pronunciation recognition improvement. Tambunsaribu and
Simatupang (2021) revealed that the EFL students of the university in Jakarta, Indonesia
confused to recognize some English words because of the inconsistency of the pronunciation of
vowel letters, vowel-letter combinations, silent letters, and the sounds of two or three
combinations of consonant letters. One of their reason is lack of training in pronunciation
recogntion.

Regarding the first language pronunciation theme, the participants tended to follow the
rules of their L1 recognition in pronouncing English, especially English consonant silent letters.
The interference of the first language in recognizing English letters is similar to previous studies
conducted by (Chaira, 2015; Farrah & Halahlah, 2020; Luo, 2014; Mathew, 1998; Rivas et al.,
2011). Chaira (2015) found that the students of Islamic Boarding School in Aceh pronounced
English with no aspirated as they pronounce their L1. Such as sound [ph] as in “pen” is
pronounced as [pen] instead of [phen] by the students, and also for [th] and [kh] without any
aspiration. Farrah and Halahlah (2020) revealed that English major students of Hebron
University have difficulties in recognizing English consonants that are not part of Modern
Standard Arabic (MSA) such as /y/, /p/, A/, /3/, /3/, /t[/, the mispronunciation are interference
from Arabic. According to Luo (2014), Chinese students transfer their first language
pronunciation rules in pronouncing English. Mathew (1998) found that Gayo, and Acehnese,
Indonesian EFL learners transfer and developmental factors, spelling interference, learning and
communication strategies influence English pronunciation, especially final stops and sibilants
and initial and final affricates and interdental. Moreover, Rivas et al (2011) found that
Elsavador students faced the most common mispronunciation of fricative and affricate
consonant phonemes / [/, /t[/, /8/, /0/ et the end of the words, they adopted their L1 structures
and phonemes in pronouncing L2.
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Concerning phonetic ability, Participants did not recognize consonant silent letters [b],
[d], [9], [h], [K]. [1]. [m], [n], [p]. [s]. [tl.and [w] are absence in English for certain positions.
They just recognize English consonant silent letters the same way they recognize consonant in
their first language . This may be due to the perception that English consonants silent letters are
similar to their first language. This study finding is similar to Donal (2016), 35 students at the
University of PasirPengaraian, Riau Province, Indonesia find difficulties in pronouncing
English diphthong [av] as the effect of students lack knowledge of English sound systems.
Utami (2020) revealed that postgraduate students from china who aware of her English
pronunciation difficulty in pronouncing /r/ and /v/, and /&/, and /6/ sound, however, she wish to
be a native-like in English pronunciation.

The implication of this study can be drawn from the finding of this study for English
department students. The finding of this study indicated that the students demotivated to have
native-like pronunciation, negative attitude to use English in communication, tended to follow
their first language recognition in pronouncing English, and no English phonetical background
recognition. As a result, they make mistakes in recognizing English, especially English
consonant silent letters. Decision-makers of Islamic higher education institution, especially the
English department should introduce pronunciation class at the beginning when students firstly
learnt at English department as the basis of recognizing English phonetic. This study would help
the students to recognize English letters. Moreover, higher education institution should provide
training or workshop to train the lecturers in teaching pronunciation for EFL students. Providing
the lecturers with training or workshop related to teaching pronunciation can help them to teach
an appropriate strateqy for introducing English phonetic to student, as a result the students can
recognize all English letters.

Some limitations should be considered related to the finding of this study. Although this
study can contribute to the evidence of necessary for introducing pronunciation class at the
beginning of the semester of English department and providing a workshop for English
pronunciation lecturers at Islamic higher education institution. The participants of this study
may not be representative of all English department students in Indonesian higher education and
maybe there are any different problems faced by English department students in other
Indonesian higher education institutions. Further research related to students experiences in
recognizing English consonant silent letters with larger participants is hoped to be conducted by
other researchers in other higher education in Indonesia.
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Appendix 1

Pronunciation Observation Test
No Words
1 Psychology
2 Pneumonia
3 Cupboard
4 Receipt
5 Doubt
6 Subtle
7 Bomb
8 Thumb
9 Christmas
10 Fasten
12 Handkerchief
13 Wednesday
14 Knee
15 Knock
16 Gnaw
17 Gnash
18 Sovereign
19 Campaign
20 Island
21 Viscount
22 Debris
23 Heir
24 Honor
25 What
26 While
27 Mnemonic
28 Solemn
29 Autumn
30 Palm
31 Salmon
32 Almond
33 Chart
34 Fork
35 Father
36 Car
37 Mother
38 Wrap
39 Write
40 Answer
41 Hawk
42 Raw
43 Draw
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Appendix 2
Score of Pronunciation Observation Test
No Name Raw Score Conversing Score
1 Meri 33 76
2 Noni 30 70
3 Nur 11 25
4 Vepi 30 70
5 Budi 5 70
6 Moli 34 79
7 Titi 36 84
8 Fitri 7 16
9 Rohida 35 81
10 Novita 33 76
11 Yeni 35 81
12 Rani 8 19
13 Bela 32 74
14 Mona 36 84
15 Doni 10 23
16 Ela 34 79
17 Ani 9 21

*The scoring technique of each student by totaling item by item, then

gconverting it into 0 to 100by using the formula below: ( commented [BL59]: should this read “converting”?

The Number of Correct Items
The Total of Item x 100

Value =
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Indonesian EFL Students’ Experiences
in Recognizing English Letters

Toni Indrayadi, Daflizar, and Yoki Irawan
Institut Agama Islam Negeri Kerinci, Indonesia

Helty
Universitas Jambi,Indonesia

The purpose of this qualitative study was to examine the experiences of
Indonesian undergraduate students in recognizing English letters at one
public Islamic higher education institution in Jambi Province, Indonesia.
Theoretical frameworks of English letters were used to guide this study. The
data were collected through demographic background and semi-structured in-
depth interviews with 6 participants. The interviews were analyzed and
compared through comparative thematic analysis bydiscovering themes that
emerge that involves a detailed categorization of all major points of each
participant, then comparing the focal points throughout all of the participants
(Goodroe, 2010; Weis, Zoffmann, & Egerod, 2013). Four themes of EFL
English pronunciation mastery factors emerged, i.e. motivation, attitude, first
language pronunciation interference, and phonetic ability. The findings of this
study provide evidence for lecturers on the importance of introducing
pronunciation class in the English study program in the earlier years of study
to improve students’ English pronunciation ability.

Introduction

All English as a foreign language (EFL) and English as a second language (ESL) learners
in the world may expect to be able to pronounce English correctly like native speakers of
English. Having correct pronunciation is important as it can lead to more efficient
communication (Kaharuddin & Ahmad, 2018) and support personal and professional
development in speaking (Rivas et al, 2013). Correct pronunciation also enables to embody the
learners speaking ability that affects the communication in a conversation (Zhang, 2009).
Pronunciation is the basis for speaking skills in understanding spoken English (Kosasih, 2017;
Poposka, 2016) and it can affect self-confidence when making conversation (Gilakjani, 2012).]
However, many learners have difficulties in producing correct English pronunciation, including
Indonesian learners. According to Carruthers (1987, p. 191), among the reasons why learning
another language pronunciation is difficult are-isthe inexistence of some sounds of the target
language in the learner's native language and the difference of distribution between the target
language and the native language.

In Indonesia, English has long been the only foreign language that is taught as a
compulsory subject in schools and universities. However, there has been a wide-ranging
disappointment over the English learning outcomes of university students, especially their
speaking skills. A study by Andi and Arafah (2017) reported that among the major problems
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faced by Indonesian EFL learners in speaking are the mother tongue interference and the
limited linguistic resources such as poor pronunciation and limited vocabulary, which hinder
effective communication. In terms of pronunciation, one of the causes of the difficulties faced
by Indonesian learners is the different sound systems of their native language as compared to
English sound systems (Andi-Pallawa & Alam, 2013). Yusriati and Hasibuan (2019) argue that
English silent letters create problems for EFL learners and make the pronunciation more
difficult because the spelling and its pronunciation do not match. The learners tend to generalize
the foreign language or second language sounds based on their mother tongue. For example,
Indonesian students pronounce the English silent letter [k] in know in the same way as they
pronounce the first letter of Indonesia consonant [K] in kaki without the absence of the /k/
sound. The mispronunciation of the silent consonant letter above could be the result of the over-
practice of the first language, a process of fossilization (Hasan, 2014). In second language
acquisition, fossilization refers to “the inability of a person to attain native-like in the target
language" (Lowther, 1983, p.127). Ellis (1985;5-48) further explained:
If, when fossilization occurs, the learner has reached a stage of development in which
feature x in his interlanguage has assumed the same form as in the target language, then
fossilization of the correct form will occur. If, however, the learner has reached a stage in
which feature y still does not have the same form as the target language, the fossilization
will manifest itself as error. (p. 48)
In other words, the learners' mother tongue mostly influences the ability to produce the target
language (Subandowo, 2017), |

The present study was stimulated by the observation data in a pronunciation class that was
taught by one of the researchers. It was noticed that some students still faced difficulties in
identifying English consonant silent letters, which include [b], [d], [a], [h], [K]. [1], [m]. [n], [p],
[s], [t], and [w]. Each of these twelvwel? single consonant silent letters usually became a
problem for students when they produced them orally. Many students spelt out these consonants
in words where they are supposed to be silent.

To date, several studies have been conducted to investigate pronunciation difficulties
encountered by EFL learners (e.g., Abugohar & Yunus, 2018; Bardakgi, 2015; Ercan, 2018;
Liang, 2015; Shak et al., 2016). However, many of these studies only focused on identifying the
types of mispronunciation EFL learners have in general. Limited research has focused on
investigating factors that cause the problems. In addition, scarce studies on this issue have been
conducted in the Indonesian context, especially on English consonant silent letters. Regarding
the importance of English pronunciation accuracy, the present study attempted to fill these gaps
by examining the experiences of Indonesian tertiary EFL students in recognizing English
consonant silent letters. Understanding learners' difficulties in pronouncing English consonant
silent letters is important as it will enable teachers to better assist the learners to cope with the
difficulties. This study was conducted to fill the gap in the literature students’ difficulties in
recognizing English silent consonant letters and how pronunciation class should be introduced
at the tertiarry level. The question of inquiry for Fe-guide-this study was;-genreal-guestions-are
designed “how\What is the experience of undergraduate students in recognizing English
consonant silent letters?”

Literature Review

|As mentioned previously, the phonological systems of Indonesian and English are very
different. English has 22 vowels and diphthongs and 24 consonants while Indonesian has only 6
vowels, 3 diphthongs, and 19 consonants. In spoken language, Indonesian words are spelt the
way they are pronounced. Therefore, English words in which the spelling does not match the
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A silent letter is a letter that exists in the spelling of a word, but is not pronounced
(Mahaputra, 2017; Yusriati & Hasibuan, 2019). As mentioned earlier, this study focused on [b],
[d], [9], [h], [K], [, [m], [n], [p]. [s], [t],and [w] consonants. These consonants are categorized
in terms of their manner and place of articulation based on Roach's (2009) classification, as
presented in the following.

[p1, [b], [t], [d], [K], and [g] belong to plosive consonants. These consonants are produced
completely by stopping the airflow. However, they have different places of articulation. [p] and
[b] are bilabial plosives that are produced by pressing the lips together.These bilabial plosives
are absent either in the initial, middle, or final positions of some words, for example,
psychological /satka'lvdzikl/, pneumonia /nju.'maovnia/, cupboard /'kabad/, receipt /ri'si:t/, bomb
/bom/, and thumb /6am/. Consonants [t] and [d] are alveolar plosives. These two consonants are
produced when the tongue blade touches the alveolar ridge. In several words, these sounds are
silent, for example, listen /lison/, handkerchief /heenkatfif/, and Wednesday /'wenzder/.

Ipl./bl, It//dl, /k/, and /g/ belong to plosive consonants.These consonants are produced
completely by stopping the airflow. However, they have different places of articulation.
Ip/and/b/are bilabial plosives that are produced by pressing the lips together. [p] and [b] are
bilabial plosives that are produced by pressing the lips together. These bilabial plosives are
absent either in the initial, middle, or final positions of some words, for example, psychological
/sarka'lpdzikl/, pneumonia /nju:'moovnia/, cupboard /'kabad/, receipt /ri'si:t/, bomb /bvm/, and
thumb /Gam/.Jt/ and /d/ are alveolar plosives, fthese two consonants tongue blade touching the
alveolar ridge, for example; listen /lisan/, handkerchief /hankot(if/, Wednesday /’wenzdevr/.
Finally, /k/ and /g/are velar plosive that are produced by pressing the back of the tongue against
the hard palate, for example; knife /narf/, knock /nok/, gnome /navm/, gnash /n&f/, foreign
/’foran/, and sovereign /’sovrin/. Thus, if the active and passive articulators actually touch,
stopping air-flow through the oral cavity completely for a brief period, the sound articulated is a
stop/plosive (McMahon, 2002). These six plosivesare not pronounced in certain positions and
conditions.

Both /s/ and /h/ are fricatives. /s/ belongs to alveolar fricative. It has the same place of
articulation as /t/ and /d/ in which the air escapes through a narrow chanel of the mouth (Roach,
2009). It is the result of two articulators being in close with each other, and the air passes
between them. This alveolar fricative is usually absent in the middle and final of the English
words,for example island /’arlond/, aisle /ail/, debris /debri:/. However, /h/ is glotal fricative
that is produced by moving the vocal folds from wide apart to close together (Roach, 2009).
This consonant is mostly absentin the initial position of the words that are followed by certain
vowels in English,for example heir /ea/,herbivore /’h3:brva:/,honest /’pnist/, what/wot/, and
when /wen/.

/m/is bilabial nasal and /n/ is alveolar nasal that are produced by escaping air through the
nose. Both of the nasal consonants involve complete closure in the mouth by lowering the back
of the velum to allow airflow escape through the nose (Hayes, 2009). These two nasal
consonants are produced quite similar. /m/ is produced by escaping air through the nose totally
or air does not pass through the mouth./m/ is only absent at the beginning of English words for
example mnemonic /ni’'mpnik/. However, /n/ is a different matter. n is produced by no escaping
the air through thenose totally. This nasal consonants are usually absent in the middle and final
of the English words, For example; government /> gavonmont/, column /’kolom/, damn /deem/.

N/, Irl, and /w/ are approximants. /I/is a lateral approximentthat is made by using tongue
and alveolar ridge. It isformed by raising the soft palate, and the side of the tongue doesnot
contact with the side of thepalate, the round the central obstruction formed by the tip and blade
of the tongue and so out of the mouth (O’connor, 1980). /I/ comes in two variations — a clear /I/
and a dark /I/ which are in allophonic relation, but the variations do not change the meaning of
the words(Vancova, 2016)./l/ is not pronounced in the middle position of English words with
certain conditions, for example calm /ka:m/, and half /ha:f/. However, /t/ is a post-alveolar
approximantthat is produced by approaching the tip of the tongue to the alveolar as the way to
produce /t/ or /d/, but never actually makes contact with any part of the roof of the mouth
(Roach, 2009). These silent consonant letters perhaps only occur in standard British English
pronunciation, not in American English,for example car /ka:/, far /fa:/ card /ka:d/, fork /fa:k/,
father /’fa:99/, and where /’wea/.

[ Commented [ssg13]: Is a word missing here?

Commented [ssg14]: We can absolutely see how difficult
English is. Even many native speakers would say that.



https://en.wikipedia.org/wiki/Near-open_front_unrounded_vowel
https://en.wikipedia.org/wiki/Voiceless_postalveolar_fricative
https://en.wikipedia.org/wiki/Open-mid_front_unrounded_vowel
https://en.wikipedia.org/wiki/Mid_central_vowel
https://en.wikipedia.org/wiki/Close-mid_back_rounded_vowel
https://en.wikipedia.org/wiki/Open-mid_back_rounded_vowel
https://en.wikipedia.org/wiki/Open-mid_back_rounded_vowel
https://en.wikipedia.org/wiki/Open-mid_back_rounded_vowel
https://en.wikipedia.org/wiki/Voiced_velar_plosive
https://en.wikipedia.org/wiki/Near-open_central_vowel
https://en.wikipedia.org/wiki/Open-mid_back_rounded_vowel
https://en.wikipedia.org/wiki/Near-open_front_unrounded_vowel
https://en.wikipedia.org/wiki/Open_back_unrounded_vowel
https://en.wikipedia.org/wiki/Open_back_unrounded_vowel
https://en.wikipedia.org/wiki/Open_back_unrounded_vowel
https://en.wikipedia.org/wiki/Close-mid_back_rounded_vowel
https://en.wikipedia.org/wiki/Open_back_unrounded_vowel
https://en.wikipedia.org/wiki/Voiced_dental_fricative
https://en.wikipedia.org/wiki/Mid_central_vowel
https://en.wikipedia.org/wiki/Open-mid_front_unrounded_vowel

Toni Indrayadi, Daflizar, Yoki Irawan, & Helty

Iwl is velar approximant. It is pronounced like a vowel. This means that it is phonetically
like vowels but phonologically like consonants (Roach, 2009). There is an interference of vowel
/u/ in producing /w/ in English. It ispronounced without any real obstacle in the air stream, the
articulating organs (lips) come to proximity, but they never touch(Vancova, 2016). Similarly,
/wl is produced by approximating the lips, though not enough to cause friction or obstruct the
air-flow, and theback of the tongue also bunched up (McMahon, 2002). Bilabial glide/w/ is
absent at the beginning, middle, and final of the English words, for example wrap /raep/, write
[rart/, answer /'a:nsa/, hawk /’ha:k/, raw /°ro:/, and draw /’dro:/

Previous Studies on Pronunciation [Problems

Several studies on pronunciation problems among EFL learners have been carried out in
many different contexts (e.g.,Abugohar & Yunus, 2018; Bardakgi, 2015; Ercan, 2018; Farrah &
Halahlah, 2020; Liang, 2015; Shak et al., 2016). Shak et al. (2016) conducted a study related to
silent letter problems of ESL learners in the Malaysian context. The study aimed to identify the
sounds that are frequently mispronounced by low oral proficiency students. The data were
collected using reading aloud tests and were analyzed using thematic analysis. The results
revealed that the commonly mispronounced sounds included vowels (pure short vowels, pure
long vowels, and diphthongs), consonants (plosives, fricatives, and affricates), silent letters, and
the "-ed' form.

Farrah and Halahlah (2020) investigated common pronunciation mistakes made by
English major students in Hebron University, Palestine, and the factors that cause the problems.
The data were collected through a questionnaire and a recorded pronunciation test from 120
participants and interviews with eight of them. The findings showed that the students have
difficulties in pronouncing English consonants that are not part of Modern Standard Arabic
(MSA\) such as /y/, /p/, /¥, /v/, /3/, /4f7, problems in consonant clusters (epenthesis), silent letters,
and vowels that have more than one pronunciation. The interview results revealed that among
the reasons for the mispronunciation are interference from Arabic and the lack of correct
models, exposure to native speakers, and practice.

In the Indonesian context, an earlier study on the mispronunciations of English
consonants by Indonesian EFL learners was conducted by Mathew (1998). The study involved a
total of 24 EFL learners from three different first language groups (Indonesian, Gayo, and
Acehnese). Using a qualitative method, the study aimed to describe errors made by each first
language group. The data were collected through an aural discrimination test, a word repetition
test, a reading passage test, and interviews. The findings showed patterns of errors in the
realization of certain English phonemes. The errors made by the students were mainly limited to
final stops and sibilants and initial and final affricates and interdentals. Based on the findings,
the researcher concluded that transfer and developmental factors, spelling interference, learning
and communication strategies, and interaction of these all factors were attributed to the
mispronunciations.

Donal (2016) investigated students' difficulties in pronouncing English diphthongs
involving thirty-five35 students at the University of PasirPengaraian, Riau Province, Indonesia.
The study employed a-mixed-methods and the data were collected using a pronunciation test
and classroom observation to describe the factors that influence students' difficulties. The
results showed that the English diphthong [av] was the most difficult sound pronounced by the
students. From the observation, the researcher suggested that the factors that affected students'
problems were mother tongue intrusion, students' lack of knowledge of English sound systems,
and unsuccessful usage of borrowed English words.

A more recent study was undertaken by Tambunsaribu and Simatupang (2021) to
investigate the errors of English pronunciation among Indonesian university students. Using a
qualitative method, the data were collected from 50 students of a university in Jakarta. The data
were obtained through students' talk when they introduced themselves in the first meeting of an
English class. The researchers typed all the mispronounced words and recorded the students'
voices. The researchers then made a list of the mispronounced words and asked the participants
again to pronounce them in front of the class in the following meeting. The participants were
also interviewed to explore the reasons for their difficulties. The findings revealed that the
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students faced many types of problems in pronouncing English words. The students were
confused to pronounce some English words because of the inconsistency of the pronunciation of
vowel letters, vowel-letter combinations, silent letters, and the sounds of two or three
combinations of consonant letters. The interview results showed that there are several reasons
why the students have problems pronouncing the English words although they have learned
English for more than 12 years. Among the reasons are lack of training on pronunciation and
English speaking and reading-aloud practice_along with; more grammar-oriented and teacher-
centred English instruction.

The findings of the studies presented above showed that English pronunciation errors
appeared to be specific to speakers of a certain language. While several studies on English
pronunciation have been conducted in the Indonesian contexts, most of the studies have focused
on identifying common errors made by the students. Although influencing factors were
identified in the studies, some were only based on observations rather than interview results.
The present study is different from the above-mentioned studies as it specifically investigated
Indonesian undergraduate students' difficulties in recognizing English consonant silent letters;
in-which the data were collected using interviews,

Methodology

A lcase study approach |wasaddopted in this study.This qualitative approach

examinedstudents’ experiencesrelated to English silent consonant letters recognition at a
publiclslamic institute in Jambi, Indonesia as the survey research may not give in-depth
information (Creswell, 2007; Johnson & Larry, 2008; Merriam, 1998; Patton, 1990). The case
study is a qualitative research approach that attempts to describe a phenomenon or social unit of
an individual, group, institution, and community (Flick, 2009). Specifically, the case study aims
to understand specific issues (Stake, 1995); the specific issues in this study is English silent
consonant letters recognition. This qualitative research approach is considered appropriate to be
adopted as this study approach because it can describe the students' experiences in recognizing
English consonant silent letters. Moreover, the instrument of the case study can support the
researchers to explore the research question that seeks to describe the phenomena related to
consonants silent letters recognition.

Research Site and Sampling Procedures

This study was conducted at the teachers training and education program at one state Islamic
institute in Jambi, Indonesia that has more than 700 students. [Purpossive sampling was used in
selecting the participants. !This sampling technique isusually used by the researchers of case
study research to focus on participants who experience, know, or insight into the topic observed
(Max, Woodsong, Mackqueen, Guest, &Namey, 2005). In other words, the participants are
based on specific criteria and goal of the study (Fadillah, Wahab, & Ayriza, 2020). Cresswell
(2012) viewed that purposive sampling select individuals and sites to learn or understand the
central phenomenon.These criteria aim to ensure that the selected sample had common
experiences regarding the studied phenomenon (Padilla-Diaz, 2015).Thissampling enables to
provide the researchers with issues that arefound in the research. They were selected when one
ofthe authors taught pronunciation in an English program class. Six of them got score below 32
(a quarter of total test score conversion) in silent consonant letter test. [To ensure confidentiality
of the participants involved in the research in giving the real answers needed for the study,
pseudonyms were used in reporting the results. |

Table 1. Participants’ Background Information

No Names Gender Age Major

1 Nur Female 20 English Education Program
2 Rani Female 21 English Education Program
3 Fitri Female 20 English Education Program
4 Doni Male 21 English Education Program
5 Ani Female 20 English Education Program
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6 Budi Male 20 English Education Program

Data Collection

The data of this study were collected through semi-structured interviews.Semi-structured
interviews areoften used when the researcher wants to delve deeply into a topic and to
understand thoroughly the answers provided (Harell, 2009). Choosing this technique was based
on the consideration that this interview type is more suitable for the exploration of the students’
experience in producing silent consonant letters. This technique of the data collection was used
in the study of one phenomenon being observed by the researcher, when they want to get in-
depth answers from the participants. It is used to obtain unique information or interpretation
held by the person interviewed, to collect a numerical aggregation of information from many
persons, to find out about “a thing” that the researchers were unable to observe themselves
(Stake, 2010). |

The participants were asked to talk about their experiences related to English consonants
silent letter. For example, we asked, "How do you pronounce English consonant silent letters?"
then, we asked some specific questions related to our research inquiry, including difficulties in
pronouncing English consonants silent letters, The interviews were conducted in the Indonesian
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the study, validators involvement and member-checking were used in this study. Validators who

experienced in conducting the qualitative research were asked to review the interview protocol

before it used to interview the participants' experiences in pronouncing English consonants

silent letters. While, Member-checking ensures the interview transcript accuracy verification,

confirmability, transferability of the data, and provides necessary suggestions for the

researchers (Bingham et. al, 2021; Smith, 2017). The opportunity was given for the participants

to rechecked their interview recording results to ensure the data representation by returning the

interview transcripts to each participant. Moreover, the trustworthiness of the data also involved

the colleagues as member-checking to ensure the credibility of the data gathered. At last, the

findings of the study were presented in integration with the research aims and supported with

participants' interview quotations.,

[ Formatted: English (United States)

Findings

phenetic-ability-This study aimed to examine the experiences of students in recognizing English
silent consonant letter at one Islamic higher education institution in Jambi, Indonesia. They are
[bl, [d], [g], [h], [K], [11, [m], [n]. [p]. [S]. [tl.and [w] consonants in English words. As stated
previously that there were six students as the participants of the study, however, two students
were not willing to be interviewed because of personal reason. Thus, four students were
interviewed in this study. Each of them was interviewed in different places depending on the
agreement before conducting the interviews. The language used in conducting the interviews
was the Indonesian language. Four themes of EFL English pronunciation mastery that emerged
in this research were motivation, attitude, first language pronunciation interference, phonetic

ability.

Motivation
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and-develop-theirpronunciation-aceuracy—Motivation can influence the improvement and the
development of students' pronunciation accuracy. This means that when the students have the
motivation to improve and develop their English pronunciation, so better pronunciation will be
achieved by them. During the interviews, the participants were asked about their motivation to
improve and develop their English pronunciation. The findings of this study indicated that
although the partcipants had studied English since Junior High School, they reported that they
were still unmotivated to improve and develop their pronunciation related to English consonant
silent letters. For example,

Nur:I don’t care of English pronounciation rules, because it never taught when | was
at Junior high school until second semester at English program.

Budi:l just focus on mastering vocabulary as many as possible, not pronunciation
accuracy.A good pronunctaion is not a guarantee inmastering English.

Fitri:l expect that little beat error in pronuncing English as foreign language is not a
serious case because it is impossible for me to be a native-like. Different phonetic
rule of English and Indonesia make me more confuse, that’s why I decide that correct
prounciation is not important.

Doni:I don’t think that pronunciation accuracy is very important in conveying oral
message. This thought make me unmotivated to learn pronunciation accuracy.
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The participants’ statements above indicated that pronunciation accuracy and English
phonetic rules influence their motivation to improve and develop their pronunciation. Most
of the participants became less motivated to improve and develop their English
pronunciation because they thought that correct English pronunciation isnot important in
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This themes focused on students’ attitutde to practice English with other people who can
speak English. Several participants gave similar responses related to practicing English. In this
study, the participants reported that they avoided using English in teaching and learning process
in the classroom.For example,

Nur:l never practice my English with native speaker of English during studying
English, because I have many problems with my English grammar, prunciation, and
vocabularies.

Budi:I just keep silent in the process of teaching and learning, I mean I don’t speak
if the lecturer does not ask me to speak. | just listen to my classmate asking
questions.

Fitri:l avoid to use English in the process of teaching and learning. | just use
Indonesia in communicating with my classmate and lecturers.

Additionally, other participants reported that accuracy in pronunciation is not important.
For example,

Doni: T don’t care of pronunciation accuracy in communicating with my classmates
and lecturers. | just pronounce English as I learn from my English teachers in Senior
High School.

It was detected that practicing English in the process of teaching and learning in the
classroom is very important in improving and developing pronunciation accuracy. The findings
above indicated that the participants avoided practicing English in the process of teaching and
learning and underestimated pronunciation accuracy.

First Language Pronunciation Interference

This theme encapsulated the participants’ views related to theinfluence of first language
pronunciation intereference towards their English pronunciation. Nur, Budi, and Doni had
similar views in responding to the interviews related to first language pronunciation
interference. They did not realize the absence of certain consonants in pronouncing English
words. They thought that all the fexisteding letters in English words are pronounced. They (e (LB s G SR GRS, B e
reflected, “existing”?

Nur:I pronounce all of existed English consonant letters as | do in in my language. |
don’t suspect that certain consonants are absent in English.

Budi:l just followed my first language rule in pronouncing English consonants
letter, because consonants are pronounced in my first language.

Doni:l transfer my language pronunciation rule in pronouncing English consonants
letterbecause my first language does like that. | seldom corrcected by my
lecturersrelated to pronunciation accuracy.

In contrast, one participant of this study reported that there was no problem with their
pronunciation. They reflected,
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Fitri: | think that there is no problem with [myEninsh[ consonants
pronunciation.That’s why I never try to improve my English pronunciation.

The data indicated that the rules of Indonesian as the participants’ first language
influence their English pronunciation. They transferred their first language pronunciation rules
into English pronunciation, and lecturers did not correct their students’ mistakes in
pronunciation.

Phonetic Ability

Phonetic ability theme focused on English phonetic ability background of the participants
in pronouncing English as a foreign language. The participants were asked to describe the way
they pronounce English with limited English phonetic ability. They perceived that their
lecturers never support them to have English phonetic ability as the basis of English
pronunciation. They reflected,

Nur:l do not realize that certain English consonants are not pronounced although
they are existed in words. Such as /k/in initial of know and knock. I expect that /k/ in
initial of know and knock pronounciation similar to pronounce /k/ in kick and key.
Budi:My lecturersnever tell me that certain consonants position in a words
influence the sounds. | expect that all | pronounce for English consonants are
correct.

Fitri:l do not expectthat there are any mistakes in my English pronunciation. My
lecturers never make any correction on my English pronunciation practice.

Doni:l do not know that English have different pronunciation with my first
language. | pronounce all of English consonants as | pronounce my fisrt language.

The examples of excerpt above described that participants were not provided enough basis
of English phonetic ability by their lecturers. They expect that all English consonants are
pronounced in a similar way to the consonants inBahasa Indonesia as their first language. This
makes the participants unrealize that certain consonants are absent in English pronuncation.

Discussion

The purpose of this qualitative studywas to examine the experiences of students in
recognizing English single silent consonant letters at the teacher training program at one Islamic

pubthsmu{ehlqher educatlon |nst|tut|on|n Jambl Indonesm ihe&are&#eswe#t#and#é#and

WThev are [b], [d] [q] [h] [k] [I] [m] [n] [p] [s] [t] and [w] consonants in Enqllsh
words.The experiences of the students were described and interpreted from participants of the
study. The findings of this study explained difficulties encountered by English program students
at one public-Islamic institute-higher education institutionin Jambi, Indonesia in recognizing

Engllsh silent consonant letters.  Although—a—numbe—a—studies A imenn 2000

salient factors of EFL Engllsh pronunmatlon mastery were used as a lens include:

1)motivation,

2)attitude,

3)first language pronunciation interference,
4)phonetic ability

[ Commented [BL40]: Missing space.

[ Commented [BL41]: Review spelling.

Commented [BL42]: In your discussion section, please
make sure that all of the following elements are included:

1.Discuss your findings in terms of what was previous known
and not know about the focus of your research. Did your
findings cohere and/or contrast with previous research on
similar groups, locations, people, etc.?

2.Discuss the limitations of your study. These limitations can be
organized around simple distinctions of the choices you made in
your study regarding who, what, where, when, why, and how.
We do not think conducting a qualitative research study in lieu
of a quantitative study is a limitation so in this section we
suggest refraining from making such observations. Also, please
explain how you attempted to limit your limitations (e.g.,
assessing data saturation or utilizing theoretical sampling).

3.If anything in your results surprised you, please share that
experience. That you were able to remain open to the novel,
surprising, or unexpected is a positive sign that you worked to
maintain a sense of openness, curiosity, and discovery
throughout your study.

4.Discuss your position on the generalizability of your results.
Qualitative researchers differ as to their positions on whether or
not they hold that their findings can be generalized to other
settings or situation so it is important you make your position
overt on this matter.

5.Discuss the implications your research has for pertinent
stakeholders (e.g., future research for other investigators,
practice suggestions for practitioners, or policy considerations
for administrators).

6.In addressing any of these elements, please make sure you
discussion remains directly connected with the study you
conducted.




Toni Indrayadi, Daflizar, Yoki Irawan, & Helty

While it was not easy to get the participants’ answers related to their difficulties in
recognizing silent consonant letters-—However, through the lens of four salient factors of EFL
English pronunciation mastery and comparative analysis method, we concluded that those four
factors themes-influence the success of Indonesian students’ English pronuciation recognition.

The findings of our study indicated that although many subjectshad been introduced
related to English for the participantsat first semester at English program, they were still
difficult to pronounce certain English consonants correctly, especially silent consonantletters.
This problems occured because pronunciation class was not provided at the beginning of
teaching English at English program. Introducing pronunciation at the beginning of teaching
English to students may build students’ accurate pronunciation habit and make them appreciate
the importance of correct pronunciation (Singh, 2017). In this study, introducing participants
tothe four English skills were not able to improve and develop their pronunciation without

earlier pronunciation introduction.Earlier—prenunciation-introduction-help-students-to-improve
and-develop-their-pronunciation-ability-

Regarding participants difficulties exploration in recognizing English silent consonant
letters are very important. Each participants mostly have similar experiences in recognizing
English silent consonant letters. Indeed, it cannot be underestimated that pronunciation is the
basis of learning English as aforeign language.Accurate or understandable pronunciation is the
key of language proficiency for EFL learners (Gilakjani, 2012). In this study, all participants
reported that pronunciation accuracy is not important in learning English because error in
pronunciation is a problem of all EFL learners.

-

ﬁFGHH—HGl&HBH—FH—l-e%FS—V&Fy—Fm-BGFt&H{—MOSt partlcmants reallze the |mportance Of accurate

English pronunciation based on English received pronunciation rules. However, they did not
have the motivation to improve and develop their pronunciation.The interview results of the
participantsupbringing emerged in a variety of answersrelated to unmotivated pronunciation

|mprovement and development Nw—dtd—net—eare—abeut—Engl%h—pmnemeta&en—mles—wemakmg

prenenetatlen—Partlcmants dld not care about pronunciation accuracy because they view that
making pronunciation errors in English is a natural thing for an EFL learner. They also tend to
focus on mastering vocabulary compared to improving and developing his English
pronunciation which does not guarantee him in mastering English.Thus, these reasons is makes
them less motivated to improve and develop their English pronunciation. Motivation is a_factors
that pushes learners to learn a_foreign language (Astuti, 2013). It plays acrucial role in learning
achievement (Bernard, 2010; Lai, 2013; Mahadi&Jafari, 2012). Students’ motivation in
identifying and spending time for learning aforeign language help them to develop their native-
like pronunciation (Gilakjani, 2011). Therefore, motivation to pronounce as native-like must be
possessed by the learners of English as foreign language.
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ish- Partrcrpants also have a
neqatrve attrtude related to use Enqlrsh in the process of teachrnq and learning in the class. Each
participant has their reason for not practising their English with their classmates and lecturers in
the process of teaching and learning.Avoiding to take part in English activities in the classroom

make students lost their opportunrtres to practrce therr phonetrc abrlrty (Senel, 2006) Nur

Enqlrsh as the tarqet Ianquaqe can support pronuncratron development (Silva, 2011) Morover,
Elliot (1995) stated that the EFL students who were more concerned about their pronunciation
practised had the better pronunciation of foreign language compared to unconcerned students.
Furthermore, the student's interaction with a group of native English speakers affects the

acquisition of English pronunciation.,

( Formatted: English (United States)

study——Concerning the frrst Ianquaqe pronunciation theme the participants tended to follow the
rules of their L1 pronunciation in pronouncing English, especially English consonant silent
letters. The learner’s first language is a significant factor that influences the pronunciation of the
target language (Zhang, 2009). First language interference is one of the factors which affect the
foreign language learning (Senel. 2006).This condition occurs because ofthe different
pronunciation rules between English and Bahasa Indonesia as the participants’ first language
(Chaira, 2015; Senel, 2006). Theseis rule differenceshavea negative influence on the
participants” English pronunciation (Cassimiro, 2011) and even make learners face difficulties
in learning English as thetarget language, especially when the elements of the target language
are completely contrast and different from the first language phonology.Unfamiliarity of
learners to English phonemes realization make them transfers their own L1 phonemes into EFL

pronuncratron(Chalra 2015)Nur—8udl—and—Denl—feuewed—therr—ﬁrst—language—rulesm

pmnunerathesrdes frrst Ianquaqe mterference the partrcrpants faced a serious problem in
phonetic ability: 3 . aRcia d -

-t has been qeneral problems for all EFL Iearners

especially Indonesian students.It has been general problems for all EFL learners, especially
Indonesian_students.Chitulu _and Njemanze (2015) argued thatFthe oral rendition is very
important in foreign language learning communication, because it canbring out the correct
lexical items and consequently form approprlate and grammatrcally acceptable syntactic
structures
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consonant sounds in certain positions. They just pronounce English in the same way they
pronounce their first language. This may be due to the perception that English phonetics is
similar to their first language phonetics, and lack of English phonetic background knowledge.

~| Commented [BL43]: In APA, research reports end with the
Discussion section, so please either delete your Conclusion or
weave that information into one of your Discussion section
elements.

Implication for EFL learners pronunciation can be drawn from finding of this study. It
indicated that the participants faced problems in motivation, attitude, first language
pronunciation interference, and phonetic ability. As a result, they are difficult to pronunce
English. Decision makers of higher education must introduce pronunciation class at English
department earlier to strengthen the students knowledge of phonology. It can help the students
to cope with their pronunciation problems. Higher education institution should provide training
or workshop to train the lecturers in teaching pronunciation for EFL students. Providing the
lecturers with training or workshop related to teaching pronunciation can help them to learn

appropriate strategy for improving students’ English pronunciation.

Research Limitation

Some limitations should be considered related to the finding of this study. Although this study
can contribute to the evidence of introducing pronunciation class in earlier semesters at the
English department in non-English speaking countries, the participants of this study may not be
representative of all English department students in the Indonesia higher education and may be
there are any different problems faced by English department students in other Indonesia higher
education institutions. Therefore, further research related to students experiences and
difficulties with larger participants is hoped to be conducted by other researchers in other higher

education in Indonesia., ( Formatted: English (United States)

References




Toni Indrayadi, Daflizar, Yoki Irawan, & Helty

Abugohar, M. A., &Yunus, K. (2018). Difficulties encountered by Arab students in
pronouncing English correctly. International Journal of Education & Literacy Studies,
6(4), 93-100

Andi-Pallawa, B., & Alam, AF.A. (2013). A Comparative Analysis between English and
Indonesian Phonological Systems. International Journal of English Language Education.
1(3),103-129. Retrieved from http://dx.doi.org/10.5296/ijele.v1i3.3892.

Astuti, S.P. (2013). Teachers’ and Students’ Perception of Motivational Teaching Strategies in
an Indonesmn ngh School Context. TEFLIN Journal. 24(1) 14 31.

Bardakci, M. (2015). Turkish EFL pre-service teachers’ pronunciation problems. Educational
Research and Rewews 10(16), 2370 2378.

Bernard, J. (2010). Motivation in Foreign Language Learning: The Relationship between
Classroom Activities, Motivation, and Outcomes in a University Language-Learning
Environment. Carnegie Mellon: University Dept. of Social and Decision Sciences.

Bingham, A. J., Adams, M., &Stewart. R. L. (2021). Competency-Based Education: Examining

Educators’ Experiences. The Qualitative Report.26(3),674-695.

Carruthers. R (1987). Teaching speaking. In Methodology in TESOL. Boston. Heinle&Heinle
Publication.

Cassimiro, AJJ. (2011). Difficultiesin Dealing with the English
Pronunciation.UniversidadeEstadual de Goias Building the way - Revista do Curso de
Letras da UnU-Itapuranga. 1(1), 48-57.

Chaira, S. (2015). Interference of First Language in Pronunciation of English Segmental
Sounds. English Education Journal. 6(4), 469-483.

Chitulu, O. M., &Njemanze, Q. U. Njemanze. (2015). Poor English Pronunciation among
Nigerian ESL Students; the ICT Solution.International Journal of Language and
Literature. 3(1), 169-179.

Creswell, J. W. (2007). Qualitative inquiry & research design. Thousand Oaks, CA: Sage

Publications.
Creswell, J. W. (2012). Planning, Conducting, and Evaluating Quantitative and Qualitative
Research (4th ed) Pearsen—University-of Nebraska—LincolnBoston, US. Pearson. [Commented [BLA4]: Please review location, publisher order
_ uali iy H H H 5 . and formatting.

Donal, A. (2016). Indonesian students’ difficulties in pronouncing English diphthongs. Journal

of English Education, 2(2), 55-62.

Elliot, A. R. (1995). Foreign Language Phonology: Field independence, attitude, and the-« ( Formatted: Indent: Before: 0 cm, Hanging: 1.11 cm

success of formal instruction in Spanish pronunciation. The Modern Language Journal,
79(4), 530-542.

Ellis, R. (1985). Understanding Second Language Acquisition. Oxford, UK: Oxford University
Press.

Ercan, H. (2018). Pronunciation problems of Turkish EFL learners in Northern Cyprus.
International Online Journal of Education and Teaching (IOJET), 5(4), 877-893.

Fadillah, M., Wahab, R., Ayriza, Y. (2020). Understanding the Experience of Early Childhood
EducationTeachers in Teaching and Training Student Independence at Teachers in
Teaching and Training Student Independence atSchool School. The Qualitative Report.
25(6), 1461-1472.

Farrah, M., &Halahlah, N. (2000). Pronunciation Problems among Palestinian English Major
Students in Hebron University. International Journal of Arabic-English Studies (IJAES).
20(1), 203-226.



http://dx.doi.org/10.5296/ijele.v1i3.3892

Toni Indrayadi, Daflizar, Yoki Irawan, & Helty

Flick, U. (2009). An Introduction to Qualitative Research. (4th ed). Singapore: Sage
Publications.

Gilakjani, A. P. (2011). A Study on the Situation of Pronunciation Instruction in ESL/EFL
Classrooms. Journal of Studies in Education. 1(1), 1-15.

Gilakjani, A. P. (2012). A Study of Factors Affecting EFL Learners' English Pronunciation
Learning and the Strategies for Instruction. International Journal of Humanities and
Social Smence 2(3) 119 128

Harrell, M. C and Bradley, Melissa A. (2009). Data Collection MethodsSemi-
Structuredinterviews and Focus Groups. Rand. National Defense Reserch| Institute.

[Commented [BL45]: Missing space ]

[Commented [BL46]: Review spelling ]

Available from: www.rand.org.

Hasan, E. M. I. (2014). Pronunciation Problems. A case Study of English Language Students at
Sudan University of Science and Technology. English Language and Literature Studies.
4(4), 31-44.

Hayes, B. (2009). Introductory Phonology. lSingaporeL&: Markono Print Media Pte Ltd.

Johnson, B., & Larry B. C. (2008). Educational research: Quantitative, qualitative, and mixed
approaches. Boston, MA: Sage Publications.

Kaharuddin, Ahmad, D. (2018). English phonetics for Indonesian learners of English (An
essential guide to natural English pronunciation). Yogyakarta, Indonesia: TrustMedia

Commented [BL47]: If available, please include city and country
for non-US locations. This is an opportunity through the Reference
section.

Publishing,
Kosasih, M. M. (2017) Native Language Interference in Learning English Pronunciation: A

case study at a private university in West Java, Indonesia. International Journal of
Education and Research.5(2), 136-150.

Lai, H.Y.T. (2013). The Motivation of Learners of English as a Foreign Language.
International Education Studies; 6(10), 90-101. Retrieved from

http /ldx. d0| org/lO 5539/|es v6n10p90

[ Formatted: English (United States) ]

Commented [BL48]: There appears to be a missing ampersand.

Mahadi, [TST- &bafarl SM (2012) Motlvatlon Its Types- and Its Impacts in Language<

Learning. International Journal of Business and Social Science. 3(24), 230-235.
Mahaputra, B. P. (2017). TheProblemofSilentLettersinESL TeachingandLearning. International
Journal of Creative Research Thoughts (IJCRT). 5(4), 3032-3040.

Mason, J. (2002). Qualitative Researching.(2nd Ed). New Delhi: Sage Publications

Mathew, 1. B. (1998). Errors in pronunciation of consonants by learners of English as a foreign
language whose first languages are Indonesian, Gayo and Acehnese. Monash University
Linguistics Papers, 3(2), 29-44.

Max, N., Woodsong, C., Macqueen, K. M., [Guest, G., &Namey, E. |(2005). Qualitative

missing period and comma.

Formatted: Indent: Before: 0 cm, First line: 0 cm

( )
{Commented [BL49]: Please review. There appears to be a }
( )
( )

Formatted: Indonesian

[Commented [BL50]: There appears to be a missing ampersand. J

Research Methods: A Data Collectors Field Guide. North Carolina: Family Health
International.

McMahon, A. (2002). An Introduction to English Phonology.Edinburgh, UK: Edinburgh
University Press.

Commented [BL51]: If available, please include city and country
for non-US locations. This is an opportunity through the Reference
section.



http://www.rand.org/

Toni Indrayadi, Daflizar, Yoki Irawan, & Helty
Merriam, S. B. (1998). Qualitative research and case study applications in education. San
Fransisco, CA: Jossey-Bass.

Mirkovic, V., &Jerkovic, I. (2021). Experiences of Mothers of LGBTQ Children in Serbia:
What Comes After Coming Out? After Coming Out?.The Qualitative Report. 26(3), 652-
673.

O’cConnor, J. D. (1980). Better English Pronunciation. United—Kingdem— London, UK:

Cambridge University Press.

Padilla-Diaz, M. (2015). Phenomenology in Educational Qualitative Research: Philosophy as
Science or Philosophical Science? International Journal of Educational Excellence. 1(2),
101-110.

Patton, M. Q. (1990). Qualitative evaluation and research methods. Thousand Oaks, CA: Sage
Publications.

Poposka, V.P. (2016). Pronunciation Proficiency Level and Problematic Areas of Tertiary Level
Students-Learners of English as a Foreign Language from GotseDelchev University
Shtip- Macedonia.International Journal of Sciences: Basic and Applied Research
(IJSBAR). 30(3), 199-208.

Rivas, M.O.L., Gracia, P.C.M.G., &Mejia, N.V.U. (2011). Interference Caused by First

Commented [BL52]: Please review capitalization of this
author’s name.

Commented [BL53]: If available, please include city and country
for non-US locations. This is an opportunity through the Reference
section.

[Commented [BL54]: There appears to be a missing ampersand. ]

Language on the Pronunciation of English Voiced/Voiceless Fricative and Africate
Consonant Sound /0/, /6/, tf/, and /[/: A Literature Review Worked Supported with Field
Data Collected among Students of the B.A. in English Emphasis on Teaching of the
Foreign Languages Department of the University of EL Salvador Semester II-
2011.Undergraduate Research. University of EL Salvador.

Roach, Peter. (2009). English Phonetics and Phonology A practical course. (4th Ed).
Cambridge, UK: Cambridge University Press.

Senel, M. (2006).Suggestions for Beautifying the Pronunciation of EFL Learners in
Turkey.Journal of Language and Linguistic Studies.2(1), 112-125.

Shak, P., Lee, C. S., Stephen, J. (2016). PronunciationProblems: A Case Study on English
Pronunciation Errors of Low Proficient Students. International Journal of Language
Education and Applied Linguistics (IJLEAL). 4, 25-35.

Silva, L.P.G. (2011). Strategies to improve english pronunciation in young learners (B.S.
thesis). Pontificia Universidad Catdlicadel Ecuador Sede Ambato.

Singh, P. (2017). Spelling and Pronunciation Errors in English Language. International Journal
of Educational Research and Technology. 8(1), 25-31.

Smith, B. L. (2017). A Qualitative Study of Veteran Students' Perspectives of their Academic
Experiences. A Dissertation of Doctor of Philosophy.United Stated of America.
University of South Florida.

Stake, R. E. (1995). The art of case study research. New York, US: Sage Publication.

Stake, R. E. (2010). Qualitative Research: Studying How Things Work. London, UK: The Guil
Ford Press.

Subandowo, D. (2017). The Language Interference in English Speaking Ability for EFL
Learners. Proceedings of the Fifth International Seminar on English Language and

Teaching (ISELT-5).

D )

Tambunsaribu, G., &Simatupang, M. S. (2021). Pronunciation problems faced by Indonesian
college students who learn to speak English. European Journal of Molecular & Clinical
Medicine, 8(2), 759-766.

Vancova, H. (2016). Phonetics and Phonology: A practical Introduction to Pronunciation and

Yusriati, Y., &Hasibuan, S. H. (2019). The Analysis of English Pronunciation Errors by English
Education Students of FKIPUMSU. Journal of English Education and Teaching. 3(2),
230-448230.

Commented [BL55]: If available, please include city and country
for non-US locations. This is an opportunity through the Reference
section.




Toni Indrayadi, Daflizar, Yoki Irawan, & Helty

Zhang, F. (2009). A Study of Pronunciation Problems of English Learners in China. Journal of
Asian Social Science. 5(6), 141-146.

Author Note

Dr. Toni Indrayadi, M.Pd. is a lecturer and researcher efat the English Ddepartement at
of Instituite Agama Islam Negeri Kerinci, Jambi, Indonesia, and expert in Rresearch in English
Language Teaching, Research Methodology, Sspeaking, and Pronunciation. He holds his
Doctoral from Jambi University in English Education. Correspondence regarding this article
can be addressed directly to to-TFoni-tndrayadi-at-toniindrayadi2@gmail.com.

Daflizar, M.A., P-h.D.is-is a lecturer and researcher at the English department at-of
Instituite Agama Islam Negeri Kerinci, Jambi, Indonesia. ;ard-an-expertin-Research-inEnglish

Universitas-of-Jambi-in-English-Education—He obtained his Master’s and Ph.D. degrees from
University of Canberra, Australia. His research interests include learner autonomy, language
learning strategies,language teaching and learning, technology-based language learning, and
language learning motivation.Correspondence regarding this article can be addressed directly
to-Pafhzaratdaflizar@yahoo.com.

Yoki Irawan, M.Pd is a faculty member, Faculty of Education, Instituite Agama Islam
Negeri Kerinci, Jambi, Indonesia. Correspondence regarding this article can also be addressed
directly to—¥ekiHrawanr-atykrwn09@gmail.com.

Helty,M.Pd. is a faculty member, Faculty of Education, Jambi University, Indonesia.
Correspondence regarding this article can also be addressed directly

to:Helty-atheltyasafri@unja.ac.id.

[Formatted: Left, Indent: First line: 1.27 cm



mailto:toniindrayadi2@gmail.com
mailto:daflizar@yahoo.com
mailto:heltyasafri@unja.ac.id

TheQualitativeReport2021

Appendix 1

Pronunciation Observation Test
No Words
1 Psychology
2 Pneumonia
3 Cupboard
4 Receipt
5 Doubt
6 Subtle
7 Bomb
8 Thumb
9 Christmas
10 Fasten
12 Handkerchief
13 Wednesday
14 Knee
15 Knock
16 Gnaw
17 Gnash
18 Sovereign
19 Campaign
20 Island
21 Viscount
22 Debris
23 Heir
24 Honor
25 What
26 While
27 Mnemonic
28 Solemn
29 Autumn
30 Palm
31 Salmon
32 Almond
33 Chart
34 Fork
35 Father
36 Car
37 Mother
38 Wrap
39 Write
40 Answer
41 Hawk
42 Raw
43 Draw




Appendix 2
Score of Pronunciation Observation Test
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No Name Raw Score Conversing Score
1 Meri 33 76
2 Noni 30 70
3 Nur 11 25
4 Vepi 30 70
5 Budi 5 70
6 Moli 34 79
7 Titi 36 84
8 Fitri 7 16
9 Rohida 35 81
10 Novita 33 76
11 Yeni 35 81
12 Rani 8 19
13 Bela 32 74
14 Mona 36 84
15 Doni 10 23
16 Ela 34 79
17 Ani 9 21

*The scoring technique of each student by totaling item by item, then [conversingJitinto
0 to 100by using the formula below:

Value =

The Number of Correct Items

The Total of Item

x 100
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Indonesian EFL Students’ Difficulties
in Recognizing English Letters: A Case Study

Toni Indrayadi, Daflizar, and Yoki Irawan

Institut Agama Islam Negeri Kerinci, Indonesia:
A Case [Study

Helty

Universitas Jambi,Indonesia

The purpose of this qualitative study was to explore examinethe difficulties of
Indonesian undergraduate students in recognizing English letters at one
public Islamic higher education institution in Jambi Province, Indonesia as
the basis for designing pronunciation teaching strategi for English lecturers.
Using qualitative case study lmethodology\ that attempts to investigate and
understand human issues in a particular group (Harrison et al, 2017), -4
participants were interviewed-. through semi-structuredinterview questions.
The interviews were analyzed and compared through thematic analysis by
discovering themes that emerge that involves a detailed categorization of all
major points of each participant, then comparing the focal points throughout
all of the participants.Four themes of EFL English pronunciation mastery
factors emerged:motivation, attitude, first language pronunciation
interference, and phonetic ability. The findings of this study provide evidence
for lecturers on the importance of introducing pronunciation class in the
English study program in the earlier years of study to improve students'
English pronunciation ability. Implication and limitation of research are
provided.

Key Words: EFL University Students, English Letters: case study

Introduction

All English as a foreign language (EFL) and English as a second language (ESL) learners
in the world would hope to be able to pronounce English correctly like native speakers of
English. Having correct pronunciation is important as it can lead to more efficient
communication (Kaharuddin & Ahmad, 2018; Zhang, 2009) and support personal and
professional development in speaking (Gilakjani, 2012; Kosasih, 2017; Poposka, 2016; Rivas et
al., 2013). However, many learners have difficulties in producing correct English pronunciation,

including Indonesian learners. According to Carruthers{(1987-p—191),-among-thereasens-why

Bui (2016), among the reasons why
learning English pronunciation is difficult is strange of English phonetic for EFL learners.-
Riswanto and Haryanto (2012), revealed that age, phonetic ability, lack of practice, and
attitude isare factors that make it difficult for the-Indonesian students diffietft-to pronounce
English. Moreover, Andi-Pallawa and Alam (2013) argued that different sound systems of
Indonesian with English as target language is difficulty factor for Indonesian students in
recognizing English letter and sound Yusriati and Hasibuan (2019) who focused their research
on silent letters argued that English silent letters create problems for EFL learners and make the
pronunciation even more difficult because the spelling and its pronunciation do not match. The
learners tend to generalize the foreign language or second language sounds based on their
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mother tongue. For example, Indonesian students pronounce the English silent letter [K] in know
in the same way as they pronounce the first letter of Indonesia consonant [k] in kaki without the
absence of the /k/ sound. The mispronunciation of the silent consonant letter above could be the
result of the over-practice of the first language_and -a process of fossilization (Hasan, 2014).
seeeﬂdﬁlaﬂgaageﬂaequlsWFossmzatlon refers to#h&mab%%%p%mﬁe@t%nawe-

- repetition of incorrect phonetic of a foreign
language which affected by learners Ll (Wel 2008) Ellis (1985) further explained, “if, when
fossilization occurs, the learner has reached a stage of development in which feature x in his
interlanguage has assumed the same form as in the target language, then fossilization of the
correct form will occur. If, however, the learner has reached a stage in which feature y still does
not have the same form as the target language, the fossilization will manifest itself as error” (p.

48).

Context of the Study, “~
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l‘l’AsmemienedreameHhis study }focused on English consonant silent letters, namely [b],

[d], [9]. [h], [K], [, [m], [n], [p]. [S]. [t],.and[w] consonants. These consonants are categorized
in terms of their manner and place of articulation based on Roach's (2009) classification, as
presented in the following.

[p1, [b], [t], [d], [K], and [g] belong to plosive consonants. These consonants are produced
completely by stopping the airflow. However, they have different places of articulation. [p] and
[b] are bilabial plosives that are produced by pressing the lips together.These bilabial plosives
are absent either in the initial, middle, or final positions of some words, for example,
psychological /satka'lpdszikl/, pneumonia /nju:'mavnia/, cupboard /'kabad/, receipt /ri'si:t/, bomb
/bom/, and thumb /6am/. Consonants [t] and [d] are alveolar plosives. These two consonants are
produced when the tongue blade touches the alveolar ridge. In several words, these sounds are
silent, for example, listen /lisan/, handkerchief /heenkatfif/, and Wednesday /'wenzder/.Finally,
[k] and [g] are velar plosive that are produced by pressing the back of the tongue against the
hard palate, for example; knife /nasf/, knock /nvk/, gnome /naom/, gnash /ng/l, foreign /’foran/,
and sovereign /’sovrmn/. Thus, if the active and passive articulators actually touch, stopping air-
flow through the oral cavity completely for a brief period, the sound articulated is a stop/plosive
(McMahon, 2002). These six plosivesare not pronounced in certain positions.

Both [s] and [h] are fricatives. /s/ belongs to alveolar fricative. It has the same place of
articulation as /t/ and /d/ in which the air escapes through a narrow chanel of the mouth (Roach,
2009). It is the result of two articulators being in close with each other, and the air passes
between them. This alveolar fricative is usually absent in the middle and final of the English
words,for example island/’aland/, aisle /a:l/, debris /debri:/. However, /h/ is glotal fricative that
is produced by moving the vocal folds from wide apart to close together (Roach, 2009). This
consonant is mostly absentin the initial position of the words that are followed by certain
vowels in English,for example heir /ea/,herbivore /’hs:brvo:/honest /’vnist/, what/wpt/, and
when /wen/.

[m].is bilabial nasal and [n] is alveolar nasal that are produced by escaping air through the
nose. Both of the nasal consonants involve complete closure in the mouth by lowering the back
of the velum to allow airflow escape through the nose (Hayes, 2009). These two nasal
consonants are produced quite similarly. /m/ is produced by escaping air through the nose
totally or air does not pass through the mouth./m/ is only absent at the beginning of English
words for example mnemonic /ni’monik/. However, /n/ is a different matter. n is produced by
no escaping the air through thenose totally. This nasal consonants are usually absent in the
middle and final of the English words, For example; government /’gavanmoant/, column /’kpnlam/,
damn /deem/.

[1], [r],and [w] are approxmants [I]|s a lateral approximentthat is made by using tongue
and alveolar ridge. O :

stated that [I] is formed by not contactmq S|de of the tonque W|th S|de of the palate to escape the

air flow between them.- /[I]# comes in two variations — a clear [I] and a dark [I] which are in
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allophonic relation, but the variations do not change the meaning of the words(Vancova,
2016).[1] is not pronounced in the middle position of English words with certain conditions, for
example calm /ka:m/, and half /ha:f/. However, #[r/] is a post-alveolar approximantthat is
produced by approaching the tip of the tongue to the alveolar as the way to produce #[t]/ or /[d]/,
but never actually makes contact with any part of the roof of the mouth (Roach, 2009). These
silent consonant letters perhaps only occur in standard British English pronunciation, not in
American English,for example car /ka:/, far [fa:/ card /ka:d/, fork/fo:k/, father/ fa:8a/, and where
/'weal._[w] is velar approximant. It is pronounced like a vowel. This means that it is
phonetically like vowels but phonologically like consonants (Roach, 2009). There is an
interference of vowel /[u]/ in producing /[w]/ in English. It is_pronounced without any real
obstacle in the air stream, the articulating organs (lips) come to proximity, but they never
touch(Vancova, 2016). Similarly, /w/ is produced by approximating the lips, though not enough
to cause friction or obstruct the air-flow, and theback of the tongue also bunched up (McMahon,
2002). Bilabial glide/w/ is absent at the beginning, middle, and final of the English words, for
example wrap /rep/, write /rait/, answer /'a:nsa/, hawk /’ho:k/, raw /’ro:l, and draw /’dro:/
Several studies have been conducted related to pronunciation difficulty of EF learners
(Abugohar & Yunus, 2018; Bardakgi, 2015; Ercan, 2018; Keshavarz, 2017; Poposka, 2016;
Shak et al., 2016; Sumbayak, 2009). These studies however, were only concerned with
identifying the types of mispronunciation EFL learners have in general.

Literature Review

To date, several studies have been conducted to investigate pronunciation difficulties
encountered by EFL learners (Almagrn_& Alshabeb, 2017; Cakir & Baytar, 2014; Chaira, 2015;
Donal, 2016; Elliot, 1995; Farrah & Halahlah, 2020; Gilakjani , 2012; Luo, 2014; Masgoret, &
Gardner, 2003; Mathew, 1998; Rivas et al., 2011; Tambunsaribu_& Simatupang, 2021; Utami,
2020). These previous studies allow us to gain a better understanding of the experience in
pronouncing unrecognizable English phonetic sounds. Yet, most of these studies_have been
conducted outside of Indonesia with only five studies conducted in Indonesia to the best of our
knowledge.No research to date has been done on Indonesia EFL learners’ experience in
recognizing English consonant silent letters [b], [d], [g], [h], [K], [1], [m], [n], [p]. [S], [t], and
(w1,
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Chaira (2015) conducted the research entitttled “Inference of First Language in<
Pronunciation of English Sugmental Sounds” by classifying and comparing Indonesian
pronunciation as the participants first language with English pronunciation. The study employed
internal structural usage of language examination process by colecting the data from the
students of Islamic Boarding School in Aceh, Indonesia. She found that participants’ first
language can cause English phononological errors, especially [ph], [th], [kh], [f] for grapheme
“ph”, [v], [0], [8], [z] for grapheme “s™, [[], [ks] for grapheme “x”, [i:], [u:], [&], and [e].

Donal (2016) investigated students' difficulties in pronouncing English diphthongs
involving thirty-five35 students at the University of PasirPengaraian, Riau Province, Indonesia.
The study employed-a mixed -methods and the data were collected using a pronunciation test
and classroom observation to describe the factors that influence students' difficulties. The
results showed that the English diphthong [av] was the most difficult sound pronounced by the
students. From the observation, the researcher suggested that the factors that affected students'
problems were mother tongue intrusion, students' lack of knowledge of English sound systems,
and unsuccessful usage of borrowed English words.

Mathew (1998)whe—conducted the—research on the mispronunciations of English
consonants by Indonesian EFL learners. The study involved a total of 24 EFL learners from
three different first language groups (Indonesian, Gayo, and Acehnese) —Usi itati
methedusing experimental design. ~tThe study aimed to describe errors made by each first
language group. The data were collected through an aural discrimination test, a word repetition
test, a reading passage test, and interviews. The findings showed patterns of errors in the
realization of certain English phonemes. The errors made by the students were mainly limited to
final stops and sibilants and initial and final affricates and interdentals. Based on the findings,
the researcher concluded that transfer and developmental factors, spelling interference, learning
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and communication strategies, and interaction of these all factors were attributed to the
mispronunciations.

A more recent study was undertaken by Tambunsaribu and Simatupang (2021) to
investigate the errors of English pronunciation among Indonesian university students. Using a
case study methodolog i |, the data were collected from 50 students ofat a
university in Jakarta. The data were obtained through students' talk when they introduced
themselves in the first meeting of an English class. The researchers typed all the mispronounced
words and recorded the students' voices. The researchers then made a list of the mispronounced
words and asked the participants again to pronounce them in front of the class in the following
meeting. The participants were also interviewed to explore the reasons for their difficulties. The
findings revealed that the students faced many types of problems in pronouncing English words.
The students were confused to pronounce some English words because of the inconsistency of
the pronunciation of vowel letters, vowel-letter combinations, silent letters, and the sounds of
two or three combinations of consonant letters. The interview results showed that there are
several reasons why the students have problems pronouncing the English words although they
have learned English for more than 12 years. Among the reasons are lack of training on
pronunciation and English speaking and reading-aloud practice, more grammar-oriented and
teacher-centred English instruction.

RA—research entittled “EFL Learner’s Pronunciation Problems” 2-was conducted by
Utami (2020) who analyzed Chinese post graduate student problems in pronunciation/d/, /6/, /t/,
and /I/ soundsthrough case study. The participant began to study English as compulsary subject
since primary school until university. Using interview, the data of her study was collected to
provide information related to o/, /6/, /t/, and /l/ sounds.Her study found that the Cehinese post
graduate student faced difficulty in pronouncing /d/, /6/, /t/, and /1/ sounds.

The findings of the studies presented above showed that English pronunciation errors
appeared to be specific to speakers of a certain language. While several studies on English
pronunciation have been conducted in the Indonesian contexts, most of the studies have focused
on identifying common errors made by the students. Although influencing factors were
identified in the studies, some were only based on observations rather than interview results.
The present study is different from the above-mentioned studies as it specifically investigated
Indonesian undergraduate students' difficulties in recognizing English consonant silent letters in
which the data were collected using interviews.

Regarding the importance of English consonant silent lettersrecognition, the present study
aims to explore the difficulties of English department students in an Islamic higher education
institution in Jambi, Indonesia. The research related to English consonant silent letters is very
importantbecause the research is still rare, especially at English departments in Indoensia. This
study would also attempted to fill the gap related to students’ difficulties in recognizing English
consonant silent letters. The question of inquiry for this study was, “What isare the difficulties
of undergraduate students in recognizing English consonant silent letters?”

Authors’ Context -

The first, second, and the-third authors of this study is-anare English lecturers ofin the-
English department in Institut Agama Islam Negeri Kerinci,_while the_fourth author is an
English lecturer of Universitas Jambi who interested in pronunciation.Most of the authors were
experienced in teaching pronunciation class. As English lecturers, we often discussed related-to
pronounciation problems faced by EFL learners, especially Indonesia learners. Based on the
results of our discussion, we decided to conduct research on English silent letters to explore the
Indonesian EFL learners difficulties in recognizing English consonants silent letters. We
believed that this research result can be supplemantary for the English lecturers to find-develop
appropriate teaching techniques or strategyies_tefor teaching pronunciation class.

Methodology

A [case study approach was_adopted in this study since it attempts to investigate and

understand human issues in a particular group (Harrison et al, 2017). Kumar (2011) briefly
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stated that case study can be a basis of finding what a researcher wants to find in a case. The
case of this study is the students’ difficulties in recognizing English consonant silent letters. A
case study is considered appropriate to be used as research methdology of this study to answer
research question because it investigate phenomenon, issue of an individual, group, institution,
and community in a natural real-life context (Crowe et al, 2011; Flick, 2009). Therefore,
employing this qualitative research methdology is to obtain richer data of English department
students’ difficulties in recognizing English consonant silent letters in _one Islamic higher
education institution, Jambi, Indonesia.

Research Site and Sampling Procedures

This study was conducted at the teachers training and education program in one state
Islamic higher education institution in Jambi, Indonesia that has more than 1500 students.
Purposive sampling was used in selecting the participants in this study. In this sampling
technique, the researchers can judge the participants who are likely have information based on
the research purpose to describe a phenomenon (Kumar, 2011).
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phonetic patterns.him self Morever, Fitri- who participate in the study as the third participant.
Fitri, the third participant, had no intention of studying in the English language study program
when she took the proficiency test at an Islamic higher education institution in Jambi Indonesia.
lEninsh program was as a secondthe choice after Biology, but his parents forced him to take an
English study program.This preblem-unsurpisingly_makes Fitri less enthusiastic about learning
English which has an effect on the lack of mastery of pronunciation, skills in English, and other
aspects of the English language.The fourth participant iwas Doni who has good skills with
regards to manyand-other aspects of English learning, except for pronunciation.Budi finds it
difficult to recognize English phonetics, especially English consonant silent letters, so Doni
pronounces English silent letters like he pronounces English consonants as his first language.

Data Collection

The data of this study were collected individually through semi-structured interviews with
each lasting 45 and 60 minutes at the location of each student choice over 4 months starting
from June to December 2020. [Each student was interviewed more than once in a different
location to gain in-depth information related to their difficulties in recognizing English
consonant silent letters. Tlntervewinq the participants more than one can provide the interviewer

opportunity to confirm and clarify the previos interview (Bolderston, 2012). Bolderston (2012)
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interview entire the paragraph. However, The overlapping and repetitive data were removed
during this process. The categorizing code themes were then translated into English

I
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confidentiality in expressing their views. Second, the researchers arranged the interview
questions based on themes of the study. Third, the researchers provided the copies of interview
for_member-checking by involving all participants to ensure the views of participants not
misprinted. Finally, the researchers code and identify research themes to present the research
question. No conflict of interest among the auhtors in this study, despite the first, second, and
third author being English lecturers at the Islamic higher education isntitution where the
research conducted, they work professionally.

Findings

This study aimed to examine the difficultiesexperiences of students in recognizing
English silent consonant letter at one Islamic higher education institution in Jambi, Indonesia
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that emerged in this research were motivation, attitude, first language pronunciation
interference, phonetic ability.
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Nur:I don’t care of English phonetic prereunetationin _pronouncing English
consonant silent letters—+ules, because it never taught when | was at Junior high
school until second semester at English program.
Budi:l just focus on mastering vocabulary as many as possible, not recognizing

phoneticpronunciation-aceuracy. English phonetic might not A-goed-prenunctaion-is
nota-guarantee_me to irmastering English.

Fitri:l expect don’t that little beat error in pronuncing English as foreign language is
not a serious case because it is impossible for me to be a native-like_in English
pronunciation.—Erreentpherete—ruleoEnglish—ondlndenssho—nale—rretners

e e e s el e s ee el o Do dens s o
Doni:I don’t think that accurate English phonetic prenunciation—aceuracy—is very
important in conveying oral message.This thought make me unmotivated to recognize

English phoneticlearn-pronunciation-aceuracy.

Views show that mlsperceptlon about recognizing English phonetic resulting the partlclpants
demotivation to recognize accurate English consonant silent letters that is very important for the

participants in learning EFL.
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reflected; The first language interference theme appeared to be another factor that influences the
students' difficulty in recognizing English consonant silent letters. Most participants did not
realize the absence of certain consonants in pronouncing English words. They thought that all
the existing letters in English words are pronounced. They viewed:,

Nur:l pronounce all of existinged English consonant letters as | do in in my
language. T don’t expectsuspeet that certain consonants are absent in English.

Budi:l just followed my first language phonetic rule in pronouncing English
consonants letter, because all consonants are pronounced in my first language.
Doni:l transfer my language phoneticprenunetation rule in pronouncing English
silent eenseonants—letters because my first language does like that. 1 seldom
corrcected by my lecturersrelated to pronunciation accuracy.

language is as the basis for me in pronouncing English. | just pronounce English as |
pronounce my first language.
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pronouncing English consonants silent letters. In other words, first language is used by the
participants as the basis for pronouncing English consonant silent letters. The first language
transfer made them pronounce all English consonant, especially consonant silent letters.
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Phonetic Ability

Phonetic ability theme is the main factor for the students in recognizing English
consonant silent letters. All participants perceived that there was no problem with their English
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phonetic when pronouncing English, especially consonant silent letters. This views was made
by all participants:

Nur:_l do not realize that certain English consonants are not pronounced although
they are existed in words. Such as /k/in initial of know and knock. | expect that /k/ in
initial of know and knock pronounciation similar to pronounce /k/ in kick and key.
Budi:_My lecturersnever tell me that certain consonants position in a words
influence the sounds. | expect that all I pronounce for English consonants are
correct.

Fitri:_l do not expectthat there are any mistakes in my English pronunciation. My
lecturers never make any correction on my English pronunciation practice.

Doni:_| do not know that English have different pronunciation with my first
language. | pronounce all of English consonants in a word as | pronounce my fisrt
language.

The views examples—of-exeerpt-above described that participants were not provided
enough basis_in recognizing ef-English consonant silent letters phonetic—abHity—by their
lecturers. They expected that all English consonants are pronounced in a similar way to
Indonesiathe consonants iBahasatndenesta-as their first language. This makes the participants
unrealize that certain consonants are absent in English.prenuneation.

Discussion

: [Formatted: Indent: First line: 0 cm

The data finding provided more complex information understanding of the participants’
difficulties toward English consonant silent letters recognition on Islamic higher education
institution. Furthermore, Four themes identification within the findings were used as the basis of
structuring the discussion. The study confirmed the previous study. All participants negatively
view regarding English phonetic recognition, especially consonant silent letters. They were not
sure about the importance of English phonetic recogntion in learning EFL. Therefore, they
demotivated to recognize English English phonetic, including English consonant silent letters.
The views of the participants are contradicted with Cakir and Baytar (2014), Gilakjani (2012),
and Masgoret and Gardner (2003). Cakir & Baytar (2014) found that preparatory school of a
state university in Turkey more focused on English pronunciation accuracy because they realize
that pronunciation is very important in communication. According to Gilakjani  (2012),
motivation the EFL students to be native-like pronunciation is essential for the students to
improve and develop their target language. Moreover, Masgoret, & Gardner (2003) stated that
strong learning L1 or L2 motivation affect more learning success.

The findings of our study also indicated that participants have a negative attitude related
to_recognizing English phonetic, including English consonant silent letters. All participants
were not interest to recognize English phonetic for improving their pronunciation. They viewed
that grammatically sentences is more important than phonetically, especially in speaking. This
study finding contradicts with the previous study (Almagrn and Alshabeb, 2017; Elliot, 1995;
Gilakjani, 2012; Masgoret, & Gardner (2003; Tambunsaribu & Simatupang, 2021). The study
conducted by Almagrn and Alshabeb (2017) on 23 English department students of Imam
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University, Saudi Arabia revealed that EFL students were more concerned about native-like
pronunciation to gain self-confidence. Elliot (1995) found that the EFL students who were more
concerned about their _pronunciation recognition practised had the better pronunciation of
foreign language compared to unconcerned students. Gilakjani (2012) argued that most
students were more focused on acquiring a good pronunciation of English. Masgoret, &
Gardner (2003) revealed that the attitude of practising L1 and L2 is very important for its
pronunciation recognition improvement. Tambunsaribu and Simatupang (2021) revealed that
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the EFL students of the university in Jakarta, Indonesia confused to recognize some English
words because of the inconsistency of the pronunciation of vowel letters, vowel-letter
combinations, silent letters, and the sounds of two or three combinations of consonant letters.
One of their reason is lack of training in pronunciation recogntion.

Regarding the first language pronunciation theme, the participants tended to transferred
their L1 in pronouncing English, especially English consonant silent letters. They used their L1
as the basis of pronuncing English consonant silent letters. The finding of this study is similar to
previous studies conducted by (Chaira, 2015; Farrah & Halahlah, 2020; Luo, 2014; Mathew,
1998; Rivas et al., 2011). Chaira (2015) found that the students of Islamic Boarding School in
Aceh pronounced English with no aspirated as they pronounce their L1. Such as sound [ph] as
in “pen” is pronounced as [pen] instead of [phen] by the students, and also for [th] and [kh]
without any aspiration. Farrah and Halahlah (2020) revealed that English major students of
Hebron University have difficulties in recognizing English consonants that are not part of
Modern Standard Arabic (MSA) such as /n/, /p/, A/, /1/, /3/, /t[/, the mispronunciation are
interference from Arabic. According to Luo (2014), Chinese students transfer their first
language pronunciation rules in pronouncing English. Mathew (1998) found that Gayo, and
Acehnese, Indonesian EFL learners transfer and developmental factors, spelling interference,
learning and communication strategies influence English pronunciation, especially final stops
and sibilants and initial and final affricates and interdental. Moreover, Rivas et al (2011) found
that Elsavador students faced the most common mispronunciation of fricative and affricate
consonant phonemes / [/, /t[/, /8/, /0/ et the end of the words, they adopted their L1 structures
and phonemes in pronouncing L2.

Concerning phonetic ability, Participants did not have English phonetic knowledge. They
did recognize [b], [d], [g], [h]. [K]. [1]. [m]. [n]. [p]. [s]. [tl.and [w] as silent letters in English
which is absence in certain positions, different with their L1. This study finding is similar to
Donal (2016), 35 students at the University of PasirPengaraian, Riau Province, Indonesia found
difficulties in pronouncing English diphthong [av] as the effect of students lack knowledge of
English sound systems. Utami (2020) revealed that postgraduate students from china who aware
of her English pronunciation difficulty in pronouncing /r/ and /v/, and /d/, and /6/sound,
however, she wish to be a native-like in English pronunciation.

The implication can be drawn from the finding of this study for English department
students. The finding of this study indicated that the participants demotivated to recognize
English phonetic, not interest to recognize English phonetic for improving their pronunciation,
tended to transfer their first language in pronouncing English, and no English phonetical
background recognition. As a result, they make mistakes in pronouncing English, especially
English consonant silent letters. Decision-makers of Islamic higher education institution,
especially the English department should introduce pronunciation class at the beginning when
students firstly learnt at English department as the basis of recognizing English phonetic. This
study would help the students to know the importance of recognize English phonetic, especially
English consonant silent letters. Moreover, higher education institution should provide training
or workshop to train the lecturers in teaching pronunciation for EFL students. Providing the
lecturers with training or workshop related to teaching pronunciation can help them to teach an
appropriate strategy for introducing English phonetic to student, as a result the students can
recognize all English letters.

Some limitations should be considered related to the finding of this study. The first

limitation was exploring the students’ difficulties in recognizing silent letters in the context of

certain consonants. Further research related to students’ difficulties in recognizing silent letters
are hope to be conducted to investigate the study in other context and fields to generalize the

result finding. The second limitation was the technigue of selecting the participants which
selected through purposive sampling based on the purpose of the study for exploring the
Indonesian undergraduate students in recognizing English letters at one public Islamic higher
education institution in Jambi Province, Indonesia. The third limitation was the study only
focused on the students’ difficulties in recognizing English consonant silent letters, not other
aspects. The last limitation was the data collection used semi-structure interview to gathher the
participants views related to participants’ difficulties in recognizing English consonant silent
letters.
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Appendix 1

Pronunciation Observation Test
No Words
1 Psychology
2 Pneumonia
3 Cupboard
4 Receipt
5 Doubt
6 Subtle
7 Bomb
8 Thumb
9 Christmas
10 Fasten
12 Handkerchief
13 Wednesday
14 Knee
15 Knock
16 Gnaw
17 Gnash
18 Sovereign
19 Campaign
20 Island
21 Viscount
22 Debris
23 Heir
24 Honor
25 What
26 While
27 Mnemonic
28 Solemn
29 Autumn
30 Palm
31 Salmon
32 Almond
33 Chart
34 Fork
35 Father
36 Car
37 Mother
38 Wrap
39 Write
40 Answer
41 Hawk
42 Raw
43 Draw
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Appendix 2
Score of Pronunciation Observation Test
No Name Raw Score Conversing Score
1 Meri 33 76
2 Noni 30 70
3 Nur 11 25
4 Vepi 30 70
5 Budi 5 70
6 Moli 34 79
7 Titi 36 84
8 Fitri 7 16
9 Rohida 35 81
10 Novita 33 76
11 Yeni 35 81
12 Rani 8 19
13 Bela 32 74
14 Mona 36 84
15 Doni 10 23
16 Ela 34 79
17 Ani 9 21

*The scoring technique of each student by totaling item by item, then

rgconverting itinto 0 to 100by using the formula below: ( commented [BL54]: should this read “converting”?

_ The Number of Correct Items
Value =
The Total of Item x 100
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Indonesian EFL Students’ Difficulties
in Recognizing English Letters: A Case Study

Toni Indrayadi, Daflizar, and Yoki Irawan

Institut Agama Islam Negeri Kerinci, Indonesia

Helty
Universitas Jambi,Indonesia

The purpose of this qualitative study was to explore the difficulties of
Indonesian undergraduate students in recognizing English letters at one
public Islamic higher education institution in Jambi Province, Indonesia as
the basis for designing pronunciation teaching strategi for English lecturers.
Using qualitative case study methodologythat attempts to investigate and
understand human issues in a particular group (Harrison et al., 2017), 4
participants were interviewed. through semi-structuredinterview questions.
The interviews were analyzed and compared through thematic analysis.Four
themes of EFL English pronunciation mastery factors emerged:motivation,
attitude, first language pronunciation interference, and phonetic ability. The
findings of this study provide evidence for lecturers on the importance of
introducing pronunciation class in the English study program in the earlier
years of study to improve students' English pronunciation ability. Implication
and limitation of research are provided.

Key Words: EFL University Students, English Letters, case study

Introduction

All English as a foreign language (EFL) and English as a second language (ESL) learners
in the world would hope to be able to pronounce English correctly like native speakers of
English. Having correct pronunciation is important as it can lead to more efficient
communication (Kaharuddin & Ahmad, 2018; Zhang, 2009) and support personal and
professional development in speaking (Gilakjani, 2012; Kosasih, 2017; Poposka, 2016; Rivas et
al., 2013). However, many learners have difficulties in producing correct English pronunciation,
including Indonesian learners. According to Bui (2016), among the reasons why learning
English pronunciation is difficult is the strangeness of English phonetics for EFL learners.

Riswanto and Haryanto (2012), revealed that age, phonetic ability, lack of practice, and
attitude are factors that make it difficult for Indonesian students to pronounce English.
Moreover, Andi-Pallawa and Alam (2013) argued that different sound systems of Indonesian
with English as the target language presents a difficulty factor for Indonesian students in
recognizing English letters and sounds. Yusriati and Hasibuan (2019) who focused their
research on silent letters argued that English silent letters create problems for EFL learners and
make the pronunciation even more difficult because the spelling and its pronunciation do not
match. The learners tend to generalize the foreign language or second language sounds based on
their mother tongue. For example, Indonesian students pronounce the English silent letter [K] in
know in the same way as they pronounce the first letter of Indonesia consonant [k] in kaki
without the absence of the /k/ sound. The mispronunciation of the silent consonant letter above
could be the result of the over-practice of the first language and a process of fossilization
(Hasan, 2014). Fossilization refers torepetition of incorrect phonetics of a foreign language
(Wei, 2008). Ellis (1985) further explained that fossilization is when a certain feature of his
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interlanguage has the same form as that of target language, then the fossilization of cerrect
forms will take place. In conrast, when the feature is different, then the fossilization of errors
form will occur.

Context of the Study

Our study was focused on exploring the students’ difficulties in recognizing English
consonant silent letters. The consonants are categorized in terms of their manner and place of
articulation based on Roach's (2009) classification. Firstly is plosive; bilabial plosive [p] and
[b], alveolar plosive [t] and [d], and velar plosive [k] and [g]. Second, firactive; alveolar
firactive [s] and glotal fricative [h]. Third, nasal; bilabial nasal [m] and alveolar nasal [n].
Fourth, approximant; lateral approximant [l], post-alveolar approximant [r], and velar
approximant [w].

Plosive is produced completely by stopping the airflow_through the oral cavity
(McMahon, 2002). [p] and [b] are bilabial plosives that are produced by pressing the lips
together._[p] sometime absent in the initial and middle of words, for example, psychological
/sarka'lndzikl/, pneumonia /nju:'maonia/, however [b] only absent in the final of the words, for

[Formatted: Font: Not Italic

example cupboard /'kabad/, receipt /ri'si:t/, bomb /bom/, and thumb /am/. Consonants [t] and
[d] are alveolar plosives. These two consonants are produced when the tongue blade touches the
alveolar ridge. In several words, both [t] and [d] are silent_in the middle, for example, listen
/lisan/, handkerchief /heeykatfiff, and Wednesday /'wenzder/._Finally, [K] and [g] are velar
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plosive that are produced by pressing the back of the tongue against the hard palate.; The velar
plosive [K] usulally absent in the initial of words, for example, knife /nasf7, knock /nvk/, and [g]
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is_in the initial and middle of the words, for example gnome /naom/, gnash /n&/l, foreign
/’foranl, and sovereign /’svvrin/.

The result of two articulators being in close with each other, and the air passes between
them are called fricative, ricativeshowever, [s] and [h] belong to different manner of
articulation. —[fs] is belongs-te-alveolar fricative_that —+-has the same place of articulation as [t]
and [d] in which the air escapes through a narrow chanel of the mouth (Roach, 2009). It is the
result of two articulators being in close with each other, and the air passes between them. This
alveolar fricative is usually absent in the middle and final of the English words,for
example,island/’ailand/, aisle /a:l/, debris /debri:/. However, [h]_is glotal fricative that is
produced by moving the vocal folds from wide apart to close together (Roach, 2009). This
consonant is mostly absentin the initial position of the words that are followed by certain
vowels in English,for example,heir /eal/,herbivore /’hs:bivo:/honest /’vnist/, what/wnt/, and
when /wen/.

The consonant which produced by involving complete closure in the mouth by lowering
the back of the velum to allow airflow escape through the nose refer to nasal (Hayes, 2009). [m]
is bilabial nasal and [n] is alveolar nasal. These two nasal consonants are produced quite
similarly. [m] is produced by escaping air through the nose totally or air does not pass through
the mouth. This bilabial nasal is only absent at the beginning of English words for example
mnemonic /ni’'mpnik/. However, [n] is a different matter, it is produced by no escaping the air
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through thenose totally. This alveolar nasal is usually absent in the middle and final of the
English words, for example,government /’gavanmoant/, column /’knlom/, damn /deem!/.

[11, [r].and [w] are approximants. [I]_is a lateral approximent_that is made by using the
tongue and alveolar ridge. O’Connor (1980) briefly stated that [I] is formed by not contacting
the side of the tongue with the side of the palate to escape the air flow between them.[l] comes
in two variations, a clear [I] and a dark [I] which are in allophonic relation, but the variations do
not change the meaning of the words_(Vancova, 2016).[l] is not pronounced in the middle
position of English words with certain conditions, for example,calm /ka:m/, and half/ha.f/.
However, [r] is a post-alveolar approximant_that is produced by approaching the tip of the
tongue to the alveolar as the way to produce [t] or [d], but never actually makes contact with
any part of the roof of the mouth (Roach, 2009). These consonant silent letters perhaps only
occur in standard British English pronunciation, not in American English,for example,car /ka:/,
far /ffa:/ card /ka:d/, fork/fo.k/, father/’fa:0a/, and where /’weal.[w] is velar approximant. It is
pronounced like a vowel. This means that it is phonetically like vowels but phonologically like
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consonants (Roach, 2009). There is an interference of vowel [u] in producing [w] in English. It
is_pronounced without any real obstacle in the air stream, the articulating organs (lips) come to
proximity, but they never touch_(Vancova, 2016). Similarly, /w/ is produced by approximating
the lips, though not enough to cause friction or obstruct the air-flow, and the back of the tongue
is also bunched up (McMahon, 2002). Bilabial glide/w/ is absent at the beginning, middle, and
final parts of the English words, for example, wrap /raep/, write /rait/, answer /'a:nsa/, hawk
/’ho:k/, raw /’ra:, and draw /’dro.l.

Several studies have been conducted related to pronunciation difficulty of EF learners
(Abugohar_&_Yunus, 2018; Bardakgei, 2015; Ercan, 2018; Keshavarz, 2017; Poposka, 2016;
Shak et al., 2016; Sumbayak, 2009). These studies however, were only concerned with
identifying the types of mispronunciation EFL learners have in general.

Literature Review

To date, several studies have been conducted to investigate pronunciation difficulties
encountered by EFL learners (Almagrn_& Alshabeb, 2017; Cakir & Baytar, 2014; Chaira, 2015;
Donal, 2016; Elliot, 1995; Farrah & Halahlah, 2020; Gilakjani , 2012; Luo, 2014; Masgoret, &
Gardner, 2003; Mathew, 1998; Rivas et al., 2011; Tambunsaribu_&_Simatupang, 2021; Utami,
2020). These previous studies allow us to gain a better understanding of the experience in
pronouncing unrecognizable English phonetic sounds. Yet, most of these studies_have been
conducted outside of Indonesia with only five studies conducted in Indonesia to the best of our
knowledge._No research to date has been done on Indonesia EFL learners’ experienee in
recognizing English consonant silent letters bilabial plosive [p] and [b], alveolar plosive [t] and
[d], velar plosive [K] and [g], alveolar firactive [s], glotal fricative [h], bilabial nasal [m],
alveolar nasal [n], lateral approximant [I], post-alveolar approximant [r], and velar approximant

[w]

Chaira (2015) conducted the research entittled “Inference of First Language in
Pronunciation of English Sugmental Sounds” by classifying and comparing Indonesian
pronunciation as the participants’ first language with English pronunciation. The study
employed a descriptive qualitative design by collecting the data from the students of an Islamic
Boarding School in Aceh, Indonesia. She found that participants’ first language can cause
English phononological errors, especially [ph], [th], [kh], [f] for the grapheme “ph,” [v], [0], [0],
[z] for the grapheme “s,” [[], [ks] for grapheme “x,” [i:], [u:], [&], and [e].

Donal (2016) investigated students' difficulties in pronouncing English diphthongs
involving 35 students at the University of Pasir_Pengaraian, Riau Province, Indonesia. The
study employed mixed methods and the data were collected using a pronunciation test and
classroom observation to describe the factors that influence students' difficulties. The results
showed that the English diphthong [av] was the most difficult sound pronounced by the
students. From the observation, the researcher suggested that the factors that affected students'
problems were mother tongue intrusion, students' lack of knowledge of English sound systems,
and unsuccessful usage of borrowed English words.

Mathew (1998)_conducted research on the mispronunciations of English consonants by
Indonesian EFL learners. The study involved a total of 24 EFL learners from three different first
language groups (Indonesian, Gayo, and Acehnese) using anexperimental design. The study
aimed to describe errors made by each first language group. The data were collected through an
aural discrimination test, a word repetition test, a reading passage test, and interviews. The
findings showed patterns of errors in the realization of certain English phonemes. The errors
made by the students were mainly limited to final stops and sibilants and initial and final
affricates and inter-dentals. Based on the findings, the researcher concluded that transfer and
developmental factors, spelling interference, learning and communication strategies, and
interaction of these all factors were attributed to the mispronunciations.

A more recent study was undertaken by Tambunsaribu and Simatupang (2021) to
investigate the errors of English pronunciation among Indonesian university students. Using a
case study methodology, the data were collected from 50 students at a university in Jakarta. The
data were obtained through students' talk when they introduced themselves in the first meeting
of an English class. The researchers typed all the mispronounced words and recorded the
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students' voices. The researchers then made a list of the mispronounced words and asked the
participants again to pronounce them in front of the class in the following meeting. The
participants were also interviewed to explore the reasons for their difficulties. The findings
revealed that the students faced many types of problems in pronouncing English words. The
students were confused about pronouncing some English words because of the inconsistency of
the pronunciation of vowel letters, vowel-letter combinations, silent letters, and the sounds of
two or three combinations of consonant letters. The interview results showed that there are
several reasons why the students have problems pronouncing the English words although they
have learned English for more than 12 years. Among the reasons are lack of training on
pronunciation and English speaking and reading-aloud practice, more grammar-oriented and
teacher-centred English instruction.

Research entitled “EFL Learner’s Pronunciation Problems”was conducted by Utami
(2020) who analyzed a_Chinese post graduate student problems in pronunciation/d/, /6/, /r/, and
I/ soundsthrough case study. The participant began to study English as a compulsary subject
from primary school until university. Using interview, the data of her study werecollected to
provide information related to /d/, /6/, /r/, and /l/ sounds.Her study found that the Chinese post
graduate studentfaced difficulty in pronouncing /d/, /6/, /t/, and /I/ sounds.

The findings of the studies presented above showed that English pronunciation errors
appeared to be specific to speakers of a certain language. While several studies on English
pronunciation have been conducted in the Indonesian contexts, most of the studies have focused
on identifying common errors made by the students. Although influencing factors were
identified in the studies, some were only based on observations rather than interview results.
The present study is different from the above-mentioned studies as it specifically investigated
Indonesian undergraduate students' difficulties in recognizing English consonant silent letters in
which the data were collected using interviews.

Regarding the importance of English consonant silent lettersrecognition, the present study
aims to explore the difficulties of English department students in an Islamic higher education
institution in Jambi, Indonesia. The research related to English consonant silent letters is very
importantbecause the research is still rare, especially at English departments in Indoensia. This
study would also attempt to fill the gap related to students’ difficulties in recognizing English
consonant silent letters. The question of inquiry for this study was, “What are the difficulties of
undergraduate students in recognizing English consonant silent letters?”

Authors’ Context

The first, second, and third authors of this study are English lecturers in the English
department in Institut Agama Islam Negeri Kerinci,while thefourth author is an English lecturer
of Universitas Jambi who is interested in pronunciation.Most of the authors were experienced in
teaching pronunciation class. As English lecturers, we often discussed pronounciation problems
faced by EFL learners, especially Indonesian learners. Based on the results of our discussion,
we decided to conduct research on English silent letters to explore the Indonesian EFL
learners’difficulties in recognizing English consonants silent letters. We believed that this
research result can be supplemantary for the English lecturers to developappropriate teaching
techniques or strategies _for teaching pronunciation class.

Methodology

A case study approach was_adopted in this study since we are_investigating and
understanding EFL students’ difficulties in recognizing consonant silent letters. This approach
attempts to answer the research guestion about phenomenon and the issue of an individual,
group, institution, and community in a natural real-life context (Crowe et al., 2011; Flick,
2009). Moreover, Stake (2010) stated that case study aims to investigate and understand about
how the things work. The rationale of using case study was the English department students at
one Islamic higher education institution is representative of other English department students
that faced pronunciation problems. The result of this study can be an informative for English
department students at other higher education institution or universities (Yin, 2003).Fhis
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Participants

Participants’ Selection

This study was conducted at the teachers training and education program in one state<
Islamic higher education institution in Jambi, Indonesia that has more than 1500 students. We
asked permission to the head of English department to involve the students in our study, We
informed him that we would like to interview English department students. He responded our
aims positively by giving the opportunity for us to conduct our study as long as not disturb the
students teaching and learning process. We| used [purposive sampling in selecting the
participants since it judges participants based on our study purpose. Purposive sampling aims to
have a relevant data based research topic (Kumar, 2011; Yin, 2011). To employ purposive
sampling in this study, 35 of fourth semester English department students that belong to three
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phonetics when she was at senior high school like her classmates in the English department.
Budi is a students who has no background with English phonetic recognition because he was
taught by a senior high school teacher who did not have any English phonetic background; His
English teachers never explained to him about the importance of English phonetic recognition-
and_therefore, he had to rely upon himself to recognize English phonetic patterns. Fitri, the third
participant, had no intention of studying in the English language study program when she took
theproficiency test at an Islamic higher education institution in Jambi Indonesia. The English
program was as a second choice; he had preferred_biology, but his parents forced him to take an
English study program. This_unsurprisingly makes Fitri less enthusiastic about learning English
which has an effect on the lack of mastery of pronunciation, skills in English, and other aspects
of the English language. The fourth participant was Doni who has good skills with regards to
many aspects of English learning, except for_pronunciation. | He finds it difficult to recognize
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|All participants in this study were students we know as they are studying at English
department of an Islamic higher education institution in Jambi, Indonesia where we teach. This
relationship helped us conducting deep conversation to gain in depth-information related to the
participants difficulties in recognizing English consonant silent letters. This trust relationship
between participants and the researchers enable us to clarify the data needed for this study.
Moreover, underlying relationship and trust allow us to reach the participants any time we need
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to conduct additional interview. Only the fourth author do not have relationship with the

participants as she teach at other higher education. |

DatalCollection
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Trustworthiness of the Study

To ensure the trustworthiness of the study, we firstly informed the participants about the
reason of conducting interview, masked their identity, voluntary participation in the research,
and possibility of withdrawing from the research. Second, regarding credibility, we provided the
copies of interview for member-checking by involving all participants to give feedback to
ensure their views not misprinted. Involving the participants to check their interview results is
determining the accuracy of the research findings (Creswell, 2014). Third, identification and
coding of research themes, we colored the words, phrase, and statetments related to research
themes;-Fourth, classification and identification, we classified identification_and coding words,
phrases, and statements before they were presented in the study finding.

Findings

This study aimed to examine the difficultiesexperiences of students in recognizing
English silent consonant letter at one Islamic higher education institution in Jambi, Indonesia -

i i —Four themes of EFL English pronunciation mastery
that emerged in this research were motivation, attitude, first language pronunciation
interference, phonetic ability.Our study finding revealed that although participants express
similar views related to the difficulties in recognizing English consonants silent letters, but each
of them has their uniqueness. Therefore, our study only presented the most unique data among

four participants.

Motivation

This theme focuses on participants’ motivation to recognize English phonetic. As one of
the study themes, motivation have important role in performing the students’ accurate
pronunciation. We found that all participants demotivated to recognize English phonetic with
their own reason. Most participants misperceive about the importance of English phonetic
recognition for English pronunciation accuracy. “I just focus on mastering vocabulary as many
as possible, not recognizing phonetic. English phonetic might not guarantee me to master
English” (Budi). “I don’t expect that little beat error in pronuncing English as foreign language
is not a serious case because it is impossible for me to be a native-like in English pronunciation”
(Fitri). “T don’t think that accurate English phonetic is very important in conveying oral
message. This thought make me unmotivated to recognize English phonetic” (Doni). However
one participants had different view with most particpant, she did not believe that English
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show the mlsperceptlon of Enqllsh phonetlc recognition role factor brouqht about participants’
demotivated reason for improving their pronunciation.

|

Attitude “~

Attitude also play important role for performing accurate pronunciation. This study
revealed that the participants had negative attitude related to recognizing English phonetic.
Most participants of the study did not pay attention to English phonetic accuarcy. “lI never
concern on accurate phonetic in learning English, especially in speaking. | just pronounce
English as | pronounce my first language” (Nur). “I just listen to my classmate asking questions
related English phonetic. Although I have limited English phonetic, but I’'m not very interested
in English phonetic as my classmates” (Budi). “As mentioned before, English phonetic is not

my prority in learning English . | just pronounce English as | learn from my English teachers in
Senior High School. English phonetic is not important for me as long | can speak
grammatically” (Doni). However, one participants misunderstand about the role of English
phonetlc accuracv Ihw—themes#eeused—en—sﬂad%s—%ﬂﬁde%e—praeﬂee%ng%h—m&h—e&hﬁ

eemmumeaﬂng—m%h—my—elasynat&aﬂd—leew% | never thouqht qettmq to recoqnlze Enqllsh
phonetic can improve my English pronunciation. But, I’ m sure other person will understand
what I’m saying without accurate English phonetic” (Fitri).

A

- ( Formatted: Indent: First line: 0 cm

[Formatted: English (United States)

: (Formatted: Indent: Before: 0 cm, First line: 1.27 cm

(D N |

- [ Formatted: Indent: Before: 0 cm, First line: 1 cm, After:

0.08 cm

Commented [BL30]: In this sub-section, the theme was
presented and described, followed by several exemplars, and then
these exemplars were tied back to the theme — nice work! Please
consider repeating this structure for all of the themes.

( Formatted: Indent: Before: 0 cm, After: 0.08 cm

- [ Formatted: Indent: Before: 0 cm, First line: 1 cm, After:

0.08 cm

[Formatted: English (United States)

It can be seen that participants underestimate English phonetic role when making+——

conversation with other people. This negative factor lead the participants to perform in accurate

( Formatted: Indent: Before: 0 cm, First line: 1 cm

: [ Formatted: Indent: Before: 0 cm, After: -0 cm, Tab stops:

1cm, Left + Not at 1.75 cm

L U

English pronunciation.




Toni Indrayadi, Daflizar, Yoki Irawan, & Helty

[Formatted: English (United States) ]

N { Formatted: Indent: Before: 0 cm, After: -0 cm, Tab stops: J

1 cm, Left + Not at 1.75 cm

Formatted: Indent: Before: 0 cm, First line: 1 cm, After: 0
cm, Don't adjust space between Latin and Asian text, Don't
adjust space between Asian text and numbers, Tab stops: Not
at 1.75cm

[Formatted: English (United States) ]

p#eneuneed—'lihey—peﬂeeted-lanquaqe |nterference all partlcmants used their flrst Ianquaqe as
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pronouncing English consonants letter, because all consonants are pronounced in my first
language” (Budi). “I transfer my language phonetic rule in pronouncing English silent letters
because my first language does like that. | seldom corrcected by my lecturersrelated to
pronunciation accuracy” (Doni). “My first language is as the basis for me in pronouncing
English.l just pronounce English as I pronounce my first language” (Fitri). Different views
related to first language intereference in recognizing English consonant silent letters reflected
by one participants. She pronounce English consonant silent letters based on her own

knowledge:

“Nur:l pronounce all of existing edEnglish—consenant letters as | do in in my
language. T don’t knowsuspeet that certain consonants are absent in English” (Nur).
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Phonetic Ability

All participants stated that they did not have English phonetic knowledge recognition. I
do not realize that certain English consonants are not pronounced although they are existed in
words. Such as /k/in initial of know and knock. | expect that /k/ in initial of know and knock
pronounciation similar to pronounce /k/ in Kick and key”. (Nur). “My lecturers never tell me
that certain _consonants position in a words influence the sounds. so, | expect that all |
pronounce for English consonants are correct” (Budi). “l do not expect that there are any
mistakes in my English pronunciation. My lecturers never make any correction on my English
pronunciation practice” (Fitri). “l do not know that English have different pronunciation with
my first language. | pronounce all of English consonants in a word as | pronounce my fisrt

language” (Doni).,
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Discussion

The data finding provided more complex information understanding of the participants’
difficulties toward English consonant silent letters recognition on Islamic higher education
institution. By identifying four themes of motivation, attitude, first language intergerence, and
phonetic ability, this study provided the participants’ views of English silent letters recognition.
Result from this study highlight difficulties reason of the participants in recognizing English
consonant silent letters. In this study, main findings were confirmed to the previous study.
These principles enabled meto ensure the distinct and novel of the EFL learners difficulties in
recognizing English consonant silent letters.

We found that all participants negatively view regarding English phonetic recognition in
our study finding. They were not sure about the importance of English phonetic recogntion in
learning EFL. Therefore, they demotivated to recognize English phonetic, including consonant
silent letters. The views of the participants are contradicted with (Cakir & Baytar, 2014;
Gilakjani, 2012; Masgoret &Gardner, 2003). Cakir & Baytar (2014) found that preparatory
school of a state university in Turkey more focused on English pronunciation accuracy because
they realize that pronunciation is very important in communication. According to Gilakjani
(2012), motivation the EFL students to be native-like pronunciation is essential for the students
to improve and develop their target language. Moreover, Masgoret, & Gardner (2003) stated
that strong learning L1 or L2 motivation affect more learning success.
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The findings of our study also indicated that participants have a negative attitude related
to recognizing English phonetic. All participants were not interest to recognize English phonetic
for improving their pronunciation. They viewed that grammatically sentences is more important
than English phonetic, especially in speaking. This study finding contradicts with the previous
study (Almagrn and Alshabeb, 2017; Elliot, 1995; Gilakjani, 2012; Masgoret, & Gardner (2003;
Tambunsaribu & Simatupang, 2021). The study conducted by Almaqgrn and Alshabeb (2017) on
23 English department students of Imam University, Saudi Arabia revealed that EFL students
were more concerned about native-like pronunciation to gain self-confidence. Elliot (1995)
found that the EFL students who were more concerned about their pronunciation recognition
practised had the better pronunciation of foreign language compared to unconcerned students.
Gilakjani  (2012) argued that most students were more focused on acquiring a good
pronunciation of English. Masgoret, & Gardner (2003) revealed that the attitude of practising
L1 and L2 is very important for its pronunciation recognition improvement. Tambunsaribu and
Simatupang (2021) revealed that the EFL students of the university in Jakarta, Indonesia
confused to recognize some English words because of the inconsistency of the pronunciation of
vowel letters, vowel-letter combinations, silent letters, and the sounds of two or three
combinations of consonant letters. One of their reason is lack of training in pronunciation
recogntion.

Regarding the first language pronunciation theme, we also found that the participants
tended to transferred their L1 in pronouncing English. They used their L1 as the basis of
pronuncing English consonant silent letters. The finding of this study is similar to previous
studies conducted by (Chaira, 2015; Farrah & Halahlah, 2020; Luo, 2014; Mathew, 1998; Rivas
et al., 2011). Chaira (2015) found that the students of Islamic Boarding School in Aceh
pronounced English with no aspirated as they pronounce their L1. Such as sound [ph] as in
“pen” is pronounced as [pen] instead of [phen] by the students, and also for [th] and [kh]
without any aspiration. Farrah and Halahlah (2020) revealed that English major students of
Hebron University have difficulties in recognizing English consonants that are not part of
Modern Standard Arabic (MSA) such as /y/, /p/. A, /a/, /3/. /t[/, the mispronunciation are
interference from Arabic. According to Luo (2014), Chinese students transfer their first
language pronunciation rules in pronouncing English. Mathew (1998) found that Gayo, and
Acehnese, Indonesian EFL learners transfer and developmental factors, spelling interference,
learning and communication strategies influence English pronunciation, especially final stops
and sibilants and initial and final affricates and interdental. Moreover, Rivas et al (2011) found
that Elsavador students faced the most common mispronunciation of fricative and affricate
consonant phonemes / [/, /t[/, /0/, /0/ et the end of the words, they adopted their L1 structures
and phonemes in pronouncing L2.

Concerning phonetic ability, participants did not have enough basis of English phonetic
knowledge. They did not know that there were any English letters are absence in certain
positions, different with their L1. This study finding is similar to Donal (2016), 35 students at
the University of PasirPengaraian, Riau Province, Indonesia found difficulties in pronouncing
English diphthong [av] as the effect of students lack knowledge of English sound systems.
Utami (2020) revealed that postgraduate students from china who aware of her English
pronunciation difficulty in pronouncing /r/ and /v/, and /&/, and /6/ sound, however, she wish to
be a native-like in English pronunciation.

Some limitations should be considered related to the finding of this study. The
participants’ view about difficultis in recognizing English consonant silent letters were explored
once. Administering pronunciation test to English department students for selecting the study
participants, coupled with an obeservation to enrich and extend the data. As well, the
information of the difficulties in recognizing English consonant silent letters only coded four
patterns accross the four participants. Although the participants interviewed through semi-
structured, however the particpants’ views of difficulties in recognizing English consonant
silent letters were exist a deeper in this study.

The implication can be drawn from the finding of this study for English department
students. The finding of this study indicated that the participants demotivated to recognize
English phonetic, not interest to recognize English phonetic for improving their pronunciation,
tended to transfer their first language in pronouncing English, and no English phonetical
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background recognition. As a result, they make mistakes in pronouncing English, especially
English consonant silent letters. Decision-makers of Islamic higher education institution,
especially the English department should introduce pronunciation class at the beginning when
students firstly learnt at English department as the basis of recognizing English phonetic. This
study would help the students to know the importance of recognize English phonetic, especially
English consonant silent letters. Moreover, higher education institution should provide training
or workshop to train the lecturers in teaching pronunciation for EFL students. Providing the
lecturers with training or workshop related to teaching pronunciation can help them to teach an
appropriate strategy for introducing English phonetic to student, as a result the students can
recognize all English letters.
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Appendix 1

Pronunciation Observation Test
No Words
1 Psychology
2 Pneumonia
3 Cupboard
4 Receipt
5 Doubt
6 Subtle
7 Bomb
8 Thumb
9 Christmas
10 Fasten
12 Handkerchief
13 Wednesday
14 Knee
15 Knock
16 Gnaw
17 Gnash
18 Sovereign
19 Campaign
20 Island
21 Viscount
22 Debris
23 Heir
24 Honor
25 What
26 While
27 Mnemonic
28 Solemn
29 Autumn
30 Palm
31 Salmon
32 Almond
33 Chart
34 Fork
35 Father
36 Car
37 Mother
38 Wrap
39 Write
40 Answer
41 Hawk
42 Raw
43 Draw
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Appendix 2
Score of Pronunciation Observation Test
No Name Raw Score Conversing Score
1 Meri 33 76
2 Noni 30 70
3 Nur 11 25
4 Vepi 30 70
5 Budi 5 70
6 Moli 34 79
7 Titi 36 84
8 Fitri 7 16
9 Rohida 35 81
10 Novita 33 76
11 Yeni 35 81
12 Rani 8 19
13 Bela 32 74
14 Mona 36 84
15 Doni 10 23
16 Ela 34 79
17 Ani 9 21

*The scoring technique of each student by totaling item by item, then

rgconverting itinto 0 to 100by using the formula below: ( commented [BL47]: shoud this read “converting”?

The Number of Correct Items
The Total of Item x 100

Value =
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Indonesian EFL Students’ Difficulties
in Recognizing English Letters: A Case Study

Toni Indrayadi, Daflizar, and Yoki Irawan

Institut Agama Islam Negeri Kerinci, Indonesia

Helty
Universitas Jambi,Indonesia

The purpose of this qualitative study was to explore the difficulties of
Indonesian undergraduate students in recognizing English letters at one public
Islamic higher education institution in Jambi Province, Indonesia as the basis
for designing pronunciation teaching strategi for English lecturers. Using
qualitative case study methodologythat attempts to investigate and understand
human issues in a particular group (Harrison et al., 2017), 4 participants were
interviewed. through semi-structuredinterview questions. The interviews were
analyzed and compared through thematic analysis.Four themes of EFL English
pronunciation mastery factors emerged:motivation, attitude, first language
pronunciation interference, and phonetic ability. The findings of this study
provide evidence for lecturers on the importance of introducing pronunciation
class in the English study program in the earlier years of study to improve
students' English pronunciation ability. Implication and limitation of research
are provided.

Key Words: EFL University Students, English Letters, case study

Introduction

All English as a foreign language (EFL) and English as a second language (ESL) learners
in the world would hope to be able to pronounce English correctly like native speakers of English.
Having correct pronunciation is important as it can lead to more efficient communication
(Kaharuddin & Ahmad, 2018; Zhang, 2009) and support personal and professional development
in speaking (Gilakjani, 2012; Kosasih, 2017; Poposka, 2016; Rivas et al., 2013). However, many
learners have difficulties in producing correct English pronunciation, including Indonesian
learners. According to Bui (2016), among the reasons why learning English pronunciation is
difficult is the strangeness of English phonetics for EFL learners.

Riswanto and Haryanto (2012), revealed that age, phonetic ability, lack of practice, and
attitude are factors that make it difficult for Indonesian students to pronounce English. Moreover,
Andi-Pallawa and Alam (2013) argued that different sound systems of Indonesian with English
as the target language presents a difficulty factor for Indonesian students in recognizing English
letters and sounds. Yusriati and Hasibuan (2019) who focused their research on silent letters
argued that English silent letters create problems for EFL learners and make the pronunciation
even more difficult because the spelling and its pronunciation do not match. The learners tend to
generalize the foreign language or second language sounds based on their mother tongue. For
example, Indonesian students pronounce the English silent letter [k] in know in the same way as
they pronounce the first letter of Indonesia consonant [k] in kaki without the absence of the /k/
sound. The mispronunciation of the silent consonant letter above could be the result of the over-
practice of the first language and a process of fossilization (Hasan, 2014). Fossilization refers to
repetition of incorrect phonetics of a foreign language (Wei, 2008). Ellis (1985) further explained
that fossilization is when a certain feature of his interlanguage has the same form as that of target
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language, then the fossilization of cerrect forms will take place. In conrast, when the feature is
different, then the fossilization of errors form will occur.

Context of the Study

Our study was focused on exloring the students’ difficulties in recognizing English
consonant silent letters, namely [b], [d], [g], [h], [K], [11, [m], [n]. [p]. [s]. [t],and[w] consonants.
These consonants are categorized in terms of their manner and place of articulation based on
Roach's (2009) classification, as presented in the following.

The consonants, [p], [b]l, [t], [d], [K], and [g] belong to plosive consonants. These
consonants are produced completely by stopping the airflow. However, they have different places
of articulation. [p] and [b] are bilabial plosives that are produced by pressing the lips
together.These bilabial plosives are absent either in the initial, middle, or final positions of some
words, for example, psychological /saitka'lvdzikl/, pneumonia /nju:'maonia/, cupboard /'kabad),
receipt /ri'si:t/, bomb /bom/, and thumb /6am/. Consonants [t] and [d] are alveolar plosives. These
two consonants are produced when the tongue blade touches the alveolar ridge. In several words,
these sounds are silent, for example, listen /lison/, handkerchief /heenkatfif/, and Wednesday
/'wenzder/. Finally, [K] and [g] are velar plosive that are produced by pressing the back of the
tongue against the hard palate, for example, knife /naif7, knock /nok/, gnome /naom/, gnash /nz/,
foreign /’foran/, and sovereign /’sovrin/. Thus, if the active and passive articulators actually touch,
stopping air-flow through the oral cavity completely for a brief period, the sound articulated is a
stop/plosive (McMahon, 2002). These six plosives are not pronounced in certain positions.

Both [s] and [h] are fricatives. [/s] belongs to alveolar fricative. It has the same place of
articulation as [t] and [d] in which the air escapes through a narrow chanel of the mouth (Roach,
2009). It is the result of two articulators being in close with each other, and the air passes between
them. This alveolar fricative is usually absent in the middle and final of the English words, for
example, island /’arlond/, aisle /azl/, debris /debri:/. However, [h] is glotal fricative that is
produced by moving the vocal folds from wide apart to close together (Roach, 2009). This
consonant is mostly absent in the initial position of the words that are followed by certain vowels
in English, for example, heir /eal,herbivore /’hs:brvo./,honest /’vuist/, what/wpt/, and when /wen/.

[m] is bilabial nasal and [n] is alveolar nasal that are produced by escaping air through the
nose. Both of the nasal consonants involve complete closure in the mouth by lowering the back
of the velum to allow airflow escape through the nose (Hayes, 2009). These two nasal consonants
are produced quite similarly. [m] is produced by escaping air through the nose totally or air does
not pass through the mouth. [m] is only absent at the beginning of English words for example
mnemonic /ni’monik/. However, [n] is a different matter. n is produced by no escaping the air
through thenose totally. This nasal consonants are usually absent in the middle and final of the
English words, for example,government /’gavanmant/, column /’knlam/, damn /dzem/.

[1], [r],and [w] are approximants. [I] is a lateral approximentthat is made by using the tongue
and alveolar ridge. O’Connor (1980) briefly stated that [I] is formed by not contacting the side of
the tongue with the side of the palate to escape the air flow between them.[l] comes in two
variations, a clear [l] and a dark [I] which are in allophonic relation, but the variations do not
change the meaning of the words (Vancova, 2016). [I] is not pronounced in the middle position
of English words with certain conditions, for example, calm /ka:m/, and half /Aa.f7. However, [r]
is a post-alveolar approximant that is produced by approaching the tip of the tongue to the alveolar
as the way to produce [t] or [d], but never actually makes contact with any part of the roof of the
mouth (Roach, 2009). These consonant silent letters perhaps only occur in standard British
English pronunciation, not in American English,for example,car /ka./, far /fa:/ card /ka:d/, fork
[fa:kl, father /’fa:8al, and where /'weal. [w] is velar approximant. It is pronounced like a vowel.
This means that it is phonetically like vowels but phonologically like consonants (Roach, 2009).
There is an interference of vowel [u] in producing [w] in English. It is pronounced without any
real obstacle in the air stream, the articulating organs (lips) come to proximity, but they never
touch(Vancova, 2016). Similarly, /w/ is produced by approximating the lips, though not enough
to cause friction or obstruct the air-flow, and the back of the tongue is also bunched up (McMahon,
2002). Bilabial glide/w/ is absent at the beginning, middle, and final parts of the English words,
for example, wrap /raep/, write /rait/, answer /'a:nsa/, hawk /’ho:k/, raw /’ro.l, and draw /°dro:l.
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Several studies have been conducted related to pronunciation difficulty of EF learners
(Abugohar & Yunus, 2018; Bardakgi, 2015; Ercan, 2018; Keshavarz, 2017; Poposka, 2016; Shak
et al., 2016; Sumbayak, 2009). These studies however, were only concerned with identifying the
types of mispronunciation EFL learners have in general.

Literature Review

To date, several studies have been conducted to investigate pronunciation difficulties
encountered by EFL learners (Almagrn & Alshabeb, 2017; Cakir & Baytar, 2014; Chaira, 2015;
Donal, 2016; Elliot, 1995; Farrah & Halahlah, 2020; Gilakjani , 2012; Luo, 2014; Masgoret, &
Gardner, 2003; Mathew, 1998; Rivas et al., 2011; Tambunsaribu & Simatupang, 2021; Utami,
2020). These previous studies allow us to gain a better understanding of the experience in
pronouncing unrecognizable English phonetic sounds. Yet, most of these studies have been
conducted outside of Indonesia with only five studies conducted in Indonesia to the best of our
knowledge. No research to date has been done on Indonesia EFL learners’ experience in
recognizing English consonant silent letters [b], [d], [g], [h], [K], [1], [m], [n], [p], [s], [h], [t], and
[w].

Chaira (2015) conducted the research entittled “Inference of First Language in
Pronunciation of English Sugmental Sounds” by classifying and comparing Indonesian
pronunciation as the participants’ first language with English pronunciation. The study employed
a descriptive qualitative design by collecting the data from the students of an Islamic Boarding
School in Aceh, Indonesia. She found that participants’ first language can cause English
phononological errors, especially [ph], [th], [kh], [f] for the grapheme “ph,” [v], [6], [0], [2] for
the grapheme “s,” [[], [ks] for grapheme “x,” [i:], [u:], [&], and [e].

Donal (2016) investigated students' difficulties in pronouncing English diphthongs
involving 35 students at the University of Pasir Pengaraian, Riau Province, Indonesia. The study
employed mixed methods and the data were collected using a pronunciation test and classroom
observation to describe the factors that influence students' difficulties. The results showed that
the English diphthong [av] was the most difficult sound pronounced by the students. From the
observation, the researcher suggested that the factors that affected students' problems were mother
tongue intrusion, students' lack of knowledge of English sound systems, and unsuccessful usage
of borrowed English words.

Mathew (1998) conducted research on the mispronunciations of English consonants by
Indonesian EFL learners. The study involved a total of 24 EFL learners from three different first
language groups (Indonesian, Gayo, and Acehnese) using an experimental design. The study
aimed to describe errors made by each first language group. The data were collected through an
aural discrimination test, a word repetition test, a reading passage test, and interviews. The
findings showed patterns of errors in the realization of certain English phonemes. The errors made
by the students were mainly limited to final stops and sibilants and initial and final affricates and
inter-dentals. Based on the findings, the researcher concluded that transfer and developmental
factors, spelling interference, learning and communication strategies, and interaction of these all
factors were attributed to the mispronunciations.

A more recent study was undertaken by Tambunsaribu and Simatupang (2021) to
investigate the errors of English pronunciation among Indonesian university students. Using a
case study methodology, the data were collected from 50 students at a university in Jakarta. The
data were obtained through students' talk when they introduced themselves in the first meeting of
an English class. The researchers typed all the mispronounced words and recorded the students'
voices. The researchers then made a list of the mispronounced words and asked the participants
again to pronounce them in front of the class in the following meeting. The participants were also
interviewed to explore the reasons for their difficulties. The findings revealed that the students
faced many types of problems in pronouncing English words. The students were confused about
pronouncing some English words because of the inconsistency of the pronunciation of vowel
letters, vowel-letter combinations, silent letters, and the sounds of two or three combinations of
consonant letters. The interview results showed that there are several reasons why the students
have problems pronouncing the English words although they have learned English for more than
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12 years. Among the reasons are lack of training on pronunciation and English speaking and
reading-aloud practice, more grammar-oriented and teacher-centred English instruction.

Research entitled “EFL Learner’s Pronunciation Problems”was conducted by Utami (2020)
who analyzed a Chinese post graduate student problems in pronunciation /d/, /6/, /t/, and /1/
soundsthrough case study. The participant began to study English as a compulsary subject from
primary school until university. Using interview, the data of her study were collected to provide
information related to /3/, /6/, /v/, and /1/ sounds. Her study found that the Chinese post graduate
student faced difficulty in pronouncing /d/, /6/, /x/, and /l/ sounds.

The findings of the studies presented above showed that English pronunciation errors
appeared to be specific to speakers of a certain language. While several studies on English
pronunciation have been conducted in the Indonesian contexts, most of the studies have focused
on identifying common errors made by the students. Although influencing factors were identified
in the studies, some were only based on observations rather than interview results. The present
study is different from the above-mentioned studies as it specifically investigated Indonesian
undergraduate students' difficulties in recognizing English consonant silent letters in which the
data were collected using interviews.

Regarding the importance of English consonant silent letters recognition, the present study
aims to explore the difficulties of English department students in an Islamic higher education
institution in Jambi, Indonesia. The research related to English consonant silent letters is very
importantbecause the research is still rare, especially at English departments in Indoensia. This
study would also attempt to fill the gap related to students’ difficulties in recognizing English
consonant silent letters. The question of inquiry for this study was, “What are the difficulties of
undergraduate students in recognizing English consonant silent letters?”’

Authors’ Context

The first, second, and third authors of this study are English lecturers in the English
department in Institut Agama Islam Negeri Kerinci,while thefourth author is an English lecturer
of Universitas Jambi who is interested in pronunciation.Most of the authors were experienced in
teaching pronunciation class. As English lecturers, we often discussed pronounciation problems
faced by EFL learners, especially Indonesian learners. Based on the results of our discussion, we
decided to conduct research on English silent letters to explore the Indonesian EFL
learners’difficulties in recognizing English consonants silent letters. We believed that this
research result can be supplemantary for the English lecturers to developappropriate teaching
techniques or strategies for teaching pronunciation class.

Methodology

A case study approach was adopted in this study since we_are investigateing and
understanding EFL students’ difficulteiies in recognizing consonant silent letters. This research
approach can help us to obtain in—depth information regarding students’ difficulties in
recognizing English consonant silent letters. Therefore, this research approach is considered
appropriate to be used in this study. A case study is research methdology that attempts to answer
the research question about phenomenon and the issue of an individual, group, institution, and
community in a natural real-life context (Crowe et al., 2011; Flick, 2009). Moreover, Stake (2010)
stated that case study aims to investigate and understand about how the things work. .

Participants
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This study was conducted at the teachers training and education program in one state
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[K], [11, [m], [n], [p], [s], [h], [t], and [w] were measured. Our inclusion criteria were the students
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fourth semester English department students to pronounce English words containing English
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consonant letters| The pronunciation test measurement showed that six students were selected as
the research participants because they got score below 32. However two students were not willing
to be interviewed because of personal problems.

For our study, we specifically interviewed four students who are willing to give their views
related to difficulties in recognizing English consonant silent letters. We have used pseudonyms
the-participants-to ensure confidentiality;-a-ghvi i - they are
Nur, Budi, Fitri, and Doni. Nur is a students with limited English phonetic recognition4. She never
recognized English phonetics when she was at senior high school like her classmates in_the
English department. Budi is a students who has no background with English phonetic recognition
because he was taught by a senior high school teacher who did not have_any English phonetic
background-when-he-was-at-sentor-high-seheek; Hhis English teachers never explained to him
about the importance of English phonetic recognition- and Ftherefore, he had to rely upon himself
to recognize English phonetic patterns. Fitri, the third participant, had no intention of studying in
the English language study program when she took the_proficiency test at an Islamic higher
education institution in Jambi Indonesia. The English program was as a second choice; he had
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preferred-after Bbiology, but his parents forced him to take an English study program. This
unsurprisingly makes Fitri less enthusiastic about learning English which has an effect on the lack
of mastery of pronunciation, skills in English, and other aspects of the English language.The
fourth participant was Doni who has good skills with regards to many aspects of English learning,
except for pronunciation. Budi finds it difficult to recognize English phonetics, especially English
consonant silent letters, so Doni pronounces English silent letters like he pronounces English
consonants as his first language.

Data (Collection

The data for this study were collected through semi-structured interviews with each lasting
45 and 60 minutes at the location of each student choice over 4 months starting from June to
December 2020. [Each student was interviewed twice in a different location. In the first interview,
we asked several questions to investigate the participants difficulties in recognizing English
consonant silent letters based on the study themes, for example “apakah anda mengetahui huruf
konsonan diam Bahasa Inggris? (Do you recognize English consonant silent letters?). Bagimana
huruf konsonan diam tersebut mempengengaruhi prounciation bahasa inggris anda? (How does
it impact on your English pronunciation?)”. The second interview was the confirmation and
clarification of the previous interview. We also used Indonesia as the participants first language
in interview to make them freely to express their idea. All participants interviews were audio
recorded. We then transcribed the recorded interviews word by word. We reread the interview
transcript line-by-line several times to obtain an overall views about the students’ difficulties in
recognizing English consonant silent letter. |

All participants in this study were students we know as they are studying at English
department of an Islamic higher education institution in Jambi, Indonesia where we teach. This
relationship helped us conducting deep conversation to gain gain in depth-information related to
the participants difficulties in recognizing English consonant silent letters. This trust relationship
between participants and the researchers enable us to clarify the data needed for this study.
Moreover, underlying relationship and trust allow me to reach the participants any time we need
to conduct additional interview.

Data Analysis |

We analyzed the interview transcript through thematic analysis. Thematic analysis was used
to explore the difficulties in recognizing English consonant silent letters. We first reread the
interview transcript line by line for several time to obtain an overall views about the students’
difficulties in recognizing English consonant silent letter. We then identified and coded the words,
phrases, and statements related to research aims by coloring the research themes. Lastly, after the
complete review, we classified the identification and coding words, phrases, and statements into
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themes to help us to present the interpretation of participants difficulties in recognizing English
consonant silent letters.

Trustworthiness of the Study

To ensure the trustworthiness of the study, we firstly informed the participants about the reason
of conducting interview, masked their identity, voluntary participation in the research, and
possibility of withdrawing from the research. Second, regarding credibility, we provided the
copies of interview for member-checking by involving all participants to ensure their views not
misprinted. Third, identification and coding of research themes, we colored the words, phrase,
and statetments related to research themes, fourth, classification and identification, we classified
identification and coding words, phrases, and statements before they were presented in the study
finding.

Findings

This study aimed to examine the difficultiesexperiences of students in recognizing English
silent consonant letter at one Islamic higher education institution in Jambi, Indonesia namely; -
Fheyare-[b], [d], [g]. [h]. [K]. [I1. [m], [n], [p]. [s]. [h]. [t].and [w] consonants in English words.

1 1

the-lndonesianlanguage—Four themes of EFL English pronunciation mastery that emerged in this
research were motivation, attitude, first language pronunciation interference, phonetic ability. Our
study finding revealed that although participants express similar views related to the difficulties
in recognizing English consonants silent letters, but each of them has their uniqueness. Therefore,
our study only presented the most unique data among four participants.

Motivation

All participants in our study expressed their demotivation to recognize English consonants«+——

silent letters, Most participants misperceive about the importance of English phonetic recognition
for English pronunciation accuracy. “I just focus on mastering vocabulary as many as possible,
not recognizing phonetic. English phonetic might not guarantee me to master English” (Budi). “I
don’t expect that little beat error in pronuncing English as foreign language is not a serious case

because it is impossible for me to be a native-like in English pronunciation” (Fitri). “I don’t think

that accurate English phonetic is very important in conveying oral message. This thought make
me unmotivated to recognize English phonetic” (Doni). However, one participants had different
view with most particpant, she did not believe that English phonetic recognition can influence
their English pronunciation accuracy:

“I don’t care of English phonetic in pronouncing English consonant silent letters,
because it never taught when | was at Junior high school until second semester at
English program” (Nur).
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Attitude

-

The participants reported negative attitude related to recognizing English phonetic

- [ Formatted: Indent: First line: 1.cm

Formatted: After: 0 cm, Don't adjust space between Latin
and Asian text, Don't adjust space between Asian text and
numbers

presented and described, followed by several exemplars, and then
these exemplars were tied back to the theme — nice work! Please
consider repeating this structure for all of the themes.

‘ Commented [BL29]: In this sub-section, the theme was

\ Formatted: Indent: First line: 0 cm

including English consonant silent letters. Most participants of the study did not pay attention to
English phonetic accuarcy. | never concern on accurate phonetic in learning English, especially
in speaking. “I just pronounce English as | pronounce my first language” (Nur). “I just listen to
my classmate asking questions related English phonetic. Although | have limited English
honetic, but I’'m not very interested in English phonetic as my classmates” (Budi). “As
mentioned before, English phonetic is not my prority in learning English . | just pronounce
English as | learn from my English teachers in Senior High School. English phonetic is not
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language interference, all participants used their first language as the basis of
pronouncing English. “I just followed my first language phonetic rule in pronouncing English
consonants letter, because all consonants are pronounced in my first language” (Budi). ““| transfer
my language phonetic rule in pronouncing English silent letters because my first language does
like that. | seldom corrcected by my lecturers related to pronunciation accuracy” (Doni). “My
first language is as the basis for me in pronouncing English.l just pronounce English as |
pronounce my first language” (Fitri). Different views related to first language intereference in
recognizing English consonant silent letters reflected by one participants. She pronounce English
consonant silent letters based on her own knowledge:
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Phonetic Ability

All participants stated that they did not have English phonetic knowledge recognition in+——

pronouncing English silent letters. “lI do not realize that certain English consonants are not
pronounced although they are existed in words. Such as /k/in initial of know and knock. | expect
that /k/ in initial of know and knock pronounciation similar to pronounce /k/ in kick and key”.
(Nur). “My lecturers never tell me that certain consonants position in a words influence the
sounds. so, | expect that all I pronounce for English consonants are correct” (Budi). | do not
expect that there are any mistakes in my English pronunciation. “My lecturers never make any
correction on my English pronunciation practice” (Fitri). “l do not know that English have
different pronunciation with my first language. | pronounce all of English consonants in a word
as | pronounce my fisrt language”

The views showed that the participants prounounced all existing consonant silent letters in
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Discussion

The data finding provided more complex information understanding of the participants’
difficulties toward English consonant silent letters recognition on Islamic higher education
institution. By identifying four themes of motivation, attitude, first language intergerence, and
phonetic ability, this study provided the participants’ views of English silent letters recognition.
Result from this study highlight difficulties reason of the participants in recognizing English
consonant silent letters. In this study, main findings were confirmed to the previous study. These
principles enabled me to ensure the distinct and novel of the EFL learners difficulties in
recognizing English consonant silent letters.

We found that all participants negatively view regarding English phonetic recognition,
especially consonant silent letters in our study finding. They were not sure about the importance
of English phonetic recogntion in learning EFL. Therefore, they demotivated to recognize
English phonetic, including consonant silent letters. The views of the participants are contradicted
with (Cakir & Baytar, 2014; Gilakjani, 2012; Masgoret & Gardner, 2003). Cakir & Baytar (2014)
found that preparatory school of a state university in Turkey more focused on English
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pronunciation accuracy because they realize that pronunciation is very important in
communication. According to Gilakjani (2012), motivation the EFL students to be native-like
pronunciation is essential for the students to improve and develop their target language.
Moreover, Masgoret, & Gardner (2003) stated that strong learning L1 or L2 motivation affect
more learning success.

The findings of our study also indicated that participants have a negative attitude related to
recognizing English phonetic, including English consonant silent letters. All participants were
not interest to recognize English phonetic for improving their pronunciation. They viewed that
grammatically sentences is more important than phonetically, especially in speaking. This study
finding contradicts with the previous study (Almagrn and Alshabeb, 2017; Elliot, 1995; Gilakjani,
2012; Masgoret, & Gardner (2003; Tambunsaribu & Simatupang, 2021). The study conducted by
Almagrn and Alshabeb (2017) on 23 English department students of Imam University, Saudi
Arabia revealed that EFL students were more concerned about native-like pronunciation to gain
self-confidence. Elliot (1995) found that the EFL students who were more concerned about their
pronunciation recognition practised had the better pronunciation of foreign language compared
to unconcerned students. Gilakjani (2012) argued that most students were more focused on
acquiring a good pronunciation of English. Masgoret, & Gardner (2003) revealed that the attitude
of practising L1 and L2 is very important for its pronunciation recognition improvement.
Tambunsaribu and Simatupang (2021) revealed that the EFL students of the university in Jakarta,
Indonesia confused to recognize some English words because of the inconsistency of the
pronunciation of vowel letters, vowel-letter combinations, silent letters, and the sounds of two or
three combinations of consonant letters. One of their reason is lack of training in pronunciation
recogntion.

Regarding the first language pronunciation theme, we also found that the participants
tended to transferred their L1 in pronouncing English, especially English consonant silent letters.
They used their L1 as the basis of pronuncing English consonant silent letters. The finding of this
study is similar to previous studies conducted by (Chaira, 2015; Farrah & Halahlah, 2020; Luo,
2014; Mathew, 1998; Rivas et al., 2011). Chaira (2015) found that the students of Islamic
Boarding School in Aceh pronounced English with no aspirated as they pronounce their L1. Such
as sound [ph] as in “pen” is pronounced as [pen] instead of [phen] by the students, and also for
[th] and [kh] without any aspiration. Farrah and Halahlah (2020) revealed that English major
students of Hebron University have difficulties in recognizing English consonants that are not
part of Modern Standard Arabic (MSA) such as /n/, /p/, /Y, /4/, /3/. /t[/, the mispronunciation are
interference from Arabic. According to Luo (2014), Chinese students transfer their first language
pronunciation rules in pronouncing English. Mathew (1998) found that Gayo, and Acehnese,
Indonesian EFL learners transfer and developmental factors, spelling interference, learning and
communication strategies influence English pronunciation, especially final stops and sibilants and
initial and final affricates and interdental. Moreover, Rivas et al (2011) found that Elsavador
students faced the most common mispronunciation of fricative and affricate consonant phonemes
[ [/, i&f/, 18/, /0/ et the end of the words, they adopted their L1 structures and phonemes in
pronouncing L2.

Concerning phonetic ability, participants did not have English phonetic knowledge. They
did not recognize [b], [d], [a], [h]. [K], [1], [m], [n], [pl. [s]. [h]. [t], and [w] as silent letters in
English which is absence in certain positions, different with their L1. This study finding is similar
to Donal (2016), 35 students at the University of Pasir Pengaraian, Riau Province, Indonesia
found difficulties in pronouncing English diphthong [av] as the effect of students lack knowledge
of English sound systems. Utami (2020) revealed that postgraduate students from china who
aware of her English pronunciation difficulty in pronouncing /r/ and /v/, and /&/, and /6/ sound,
however, she wish to be a native-like in English pronunciation.

Some limitations should be considered related to the finding of this study. The
participants’ view about difficultis in recognizing English consonant silent letters were explored
once. Administering pronunciation test to English department students for selecting the study
participants, coupled with an obeservation to enrich and extend the data. As well, the information
of the difficulties in recognizing English consonant silent letters only coded four patterns accross
the four participants. Although the participants interviewed through semi-structured, however the
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particpants’ views of difficulties in recognizing English consonant silent letters were exist a
deeper in this study.

The implication can be drawn from the finding of this study for English department
students. The finding of this study indicated that the participants demotivated to recognize English
phonetic, not interest to recognize English phonetic for improving their pronunciation, tended to
transfer their first language in pronouncing English, and no English phonetical background
recognition. As a result, they make mistakes in pronouncing English, especially English
consonant silent letters. Decision-makers of Islamic higher education institution, especially the
English department should introduce pronunciation class at the beginning when students firstly
learnt at English department as the basis of recognizing English phonetic. This study would help
the students to know the importance of recognize English phonetic, especially English consonant
silent letters. Moreover, higher education institution should provide training or workshop to train
the lecturers in teaching pronunciation for EFL students. Providing the lecturers with training or
workshop related to teaching pronunciation can help them to teach an appropriate strateqy for
introducing English phonetic to student, as a result the students can recognize all English letters.
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Appendix 1
Pronunciation Observation Test

No Words

1 Psychology
2 Pneumonia
3 Cupboard
4 Receipt
5 Doubt

6 Subtle

7 Bomb

8 Thumb

9 Christmas
10 Fasten
12 Handkerchief
13 Wednesday
14 Knee
15 Knock
16 Gnaw
17 Gnash
18 Sovereign
19 Campaign
20 Island
21 Viscount
22 Debris
23 Heir
24 Honor
25 What
26 While
27 Mnemonic
28 Solemn
29 Autumn
30 Palm
31 Salmon
32 Almond
33 Chart
34 Fork
35 Father
36 Car

37 Mother
38 Wrap
39 Write
40 Answer
41 Hawk
42 Raw
43 Draw
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Appendix 2
Score of Pronunciation Observation Test
No Name Raw Score Conversing Score
1 Meri 33 76
2 Noni 30 70
3 Nur 11 25
4 Vepi 30 70
5 Budi 5 70
6 Moli 34 79
7 Titi 36 84
8 Fitri 7 16
9 Rohida 35 81
10 Novita 33 76
11 Yeni 35 81
12 Rani 8 19
13 Bela 32 74
14 Mona 36 84
15 Doni 10 23
16 Ela 34 79
17 Ani 9 21

*The scoring technique of each student by totaling item by item, then

eenversingconverting it into 0 to 100by using the formula below: ( commented [BL47]: shoud this read “converting”?

The Number of Correct Items
The Total of Item x 100

Value =
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sally

The purpose of this qualitative study was to explore the difficulties
of Indonesian undergraduate students in recognizing English letters
at one public Islamic higher education institution in Jambi Province,
Indonesia as the basis for designing pronunciation teaching
strategies for English lecturers. Using a qualitative methodologythat
attempts to investigate and understand human issues in a particular

group (Harrison et al., 2017), 4 participants were interviewed. Commented [ssg2]: Not found in reference list—please
through semi-structuredinterview questions. The interviews were feconciles

analyzed and compared along four dimensions of EFL English
pronunciation mastery factors: motivation, attitude, first language
pronunciation interference, and phonetic ability. The findings of this
study provide evidence for lecturers on the importance of
introducing pronunciation class in the English study program in the
earlier years of study to improve students' English pronunciation
ability. Implication and limitation of research are provided.

Key Words: EFL University Students, English Letters,

Introduction

All English as a foreign language (EFL) and English as a second language (ESL)
learners in the world would hope to be able to pronounce English correctly like native
speakers of English. Having correct pronunciation is important as it can lead to more
efficient communication (Kaharuddin & Ahmad, 2018; Zhang, 2009) and support
personal and professional development in speaking (Gilakjani, 2012; Kosasih, 2017;

Poposka, 2016; [Rivas et al., 20113). However, many learners have difficulties in ( commented [ssg3]: Does not match reference.

producing correct English pronunciation, including Indonesian learners. According to
Bui (2016), among the reasons why learning English pronunciation is difficult is the
strangeness of English phonetics for EFL learners.

Riswanto and Haryanto (2012), revealed that age, phonetic ability, lack of
practice, and attitude are factors that make it difficult for Indonesian students to
pronounce English. Moreover, Andi-Pallawa and Alam (2013) argued that different
sound systems of Indonesian with English as the target language presents a difficulty
factor for Indonesian students in recognizing English letters and sounds. Yusriati and
Hasibuan (2019) who focused their research on silent letters argued that English silent
letters create problems for EFL learners and make the pronunciation even more
difficult because the spelling and its pronunciation do not match. The learners tend to
generalize the foreign language or second language sounds based on their mother
tongue. For example, Indonesian students pronounce the English silent letter [K] in
know in the same way as they pronounce the first letter of Indonesia consonant [K] in
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kaki without the absence of the /k/ sound. The mispronunciation of the silent consonant
letter above could be the result of the over-practice of the first language and a process
of fossilization (Hasan, 2014). Fossilization refers to repetition of incorrect phonetics
of a foreign language (Wei, 2008). Ellis (1985) further explained that fossilization is
when a certain feature of his interlanguage has the same form as that of target
language, then the fossilization of correct forms will take place. In conrast, when the
feature is different, then the fossilization of errors form will occur.

Context of the Study

Our study was focused on exploring the students’ difficulties in recognizing
English consonant silent letters. The consonants are categorized in terms of their
manner and place of articulation based on Roach's (2009) classification: firstly is
plosive; bilabial [p]and [b], alveolar [t] and [d], and velar plosive [K] and [g]; second,
fricative; alveolar [s] and glotal [h]; third, nasal, bilabial [m] and alveolar [n]; and
fourth, approximant, lateral [I], post-alveolar [r], and velar [w].

Plosive is produced completely by stopping the airflow through the oral cavity
(McMahon, 2002). [p] and [b] are bilabial plosives that are produced by pressing the
lips together. [p] sometime absent in the initial and middle of words, for example,
psychological /satka'lvdzikl/, pneumonia /nju. 'maonia/, however [b] only absent in the
final of the words, for example cupboard /'kabad/, receipt /ri'si:t/, bomb /bom/, and
thumb /Bam/. Consonants [t] and [d] are alveolar plosives. These two consonants are
produced when the tongue blade touches the alveolar ridge. In several words, both [t]
and [d] are silent in the middle, for example, listen /lisan/, handkerchief /heenkatfif,
and Wednesday /'wenzder/. Finally, [k] and [g] are velar plosive that are produced by
pressing the back of the tongue against the hard palate. The velar plosive [k] usually
absent in the initial of words, for example, knife /nasf7, knock /nvk/, and [g] is in the
initial and middle of the words, for example gnome /naom/, gnash /nz//, foreign
/’foran/, and sovereign /’svvrin/.

The result of two articulators being in close with each other, and the air passes
between them are called fricative, however, [s] and [h] belong to a different manner
of articulation. [s] is alveolar fricative that has the same place of articulation as [t] and
[d] in which the air escapes through a narrow chanel of the mouth (Roach, 2009). It is
the result of two articulators being in close with each other, and the air passes between
them. This alveolar fricative is usually absent in the middle and final of the English
words,for example,island/’azland/, aisle /a:l/, debris /debri:/. However, [h] is glotal
fricative that is produced by moving the vocal folds from wide apart to close together
(Roach, 2009). This consonant is mostly absentin the initial position of the words that
are followed by certain vowels in English, for example, heir /eal/,herbivore
/’h3:brvo:l honest /’vuist/, what/wpt/, and when /wen/.

The consonant which is produced by involving complete closure in the mouth
by lowering the back of the velum to allow airflow escape through the nose refers to
nasal (Hayes, 2009). [m] is bilabial nasal and [n] is alveolar nasal. These two nasal
consonants are produced quite similarly. [m] is produced by escaping air through the
nose totally or air does not pass through the mouth. This bilabial nasal is only absent
at the beginning of English words for example mnemonic /ni’'monik/. However, [n] is
a different matter, it is produced by no escaping the air through thenose totally. This
alveolar nasal is usually absent in the middle and final of the English words, for
example,government /’gavanmont/, column /’kvlam/, damn /daem/.

[1], [r].and [w] are approximants. [I] is a lateral approximent that is made by
using the tongue and alveolar ridge. O’Connor (1980) briefly stated that [I] is formed
by not contacting the side of the tongue with the side of the palate to escape the air
flow between them.[I] comes in two variations, a clear [I] and a dark [I] which are in
allophonic relation, but the variations do not change the meaning of the words
(Vancova, 2016).[1] is not pronounced in the middle position of English words with
certain conditions, for example,calm /ka:m/, and half/aa.f/. However, [r] is a post-
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alveolar approximant that is produced by approaching the tip of the tongue to the
alveolar as the way to produce [t] or [d], but never actually makes contact with any
part of the roof of the mouth (Roach, 2009). These consonant silent letters perhaps
only occur in standard British English pronunciation, not in American English,for
example,car /ka./, far /fa:/ card /ka:d/, fork/fo:k/, father/’fa:0a/, and where /"weal.[w]
is velar approximant. It is pronounced like a vowel. This means that it is phonetically
like vowels but phonologically like consonants (Roach, 2009). There is an interference
of vowel [u] in producing [w] in English. It is pronounced without any real obstacle in
the air stream, the articulating organs (lips) come to proximity, but they never touch
(Vancova, 2016). Similarly, /w/ is produced by approximating the lips, though not
enough to cause friction or obstruct the air-flow, and the back of the tongue is also
bunched up (McMahon, 2002). Bilabial glide/w/ is absent at the beginning, middle,
and final parts of the English words, for example, wrap /reep/, write /rait/, answer
/‘a:nsa/, hawk /’ho:k/, raw /’ro:l, and draw /’dro..

Several studies have been conducted related to pronunciation difficulty of EFL
learners (Abugohar & Yunus, 2018; Bardakgi, 2015; Ercan, 2018; Keshavarz, 2017;
Poposka, 2016; Shak et al., 2016; Sumbayak, 2009). These studies however, were only
concerned with identifying the types of mispronunciation EFL learners have in
general.

Literature Review

To date, several studies have been conducted to |nvest|gate pronunC|at|0n

difficulties encountered by EFL learners ( ( commented [ssg4]: Needs to match reference.

2014-—Chaira, 2015; Donal, 2016; EI#eI—LQQ%—Fa#a#&—HaIaMah—Z@QO—GH&Ham—
2012;-Luo;-2014;-Masgoret,- & Gardner,-2003;-Mathew, 1998; Rivas-et-al.—2011;

Tambunsaribu & -Simatupang, 2021; Utami, 2020). These previous studies allow us
to gain a better understanding of the experience in pronouncing unrecognizable
English phonetic sounds. Yet, most of these studies have been conducted outside of
Indonesia with only five studies conducted in Indonesia to the best of our knowledge.
No research to date has been done on Indonesia EFL learners in recognizing English
consonant silent letters bilabial plosive [p] and [b], alveolar plosive [t] and [d], velar
plosive [k] and [g], alveolar fricative [s], glotal fricative [h], bilabial nasal [m], alveolar
nasal [n], lateral approximant [1], post-alveolar approximant [r], and velar approximant
[w].

Chaira (2015) conducted the research entitled “Inference of First Language in
Pronunciation of English Sugmental Sounds” by classifying and comparing
Indonesian pronunciation as the participants’ first language with English
pronunciation. The study employed a descriptive qualitative design by collecting the
data from the students of an Islamic Boarding School in Aceh, Indonesia. She found
that participants’ first language can cause English phononological errors, especially
[ph], [th], [kh], [f] for the grapheme “ph,” [v], [0], [0], [z] for the grapheme “s,” [f],
[ks] for grapheme “x,” [i:], [u:], [&], and [e].

Donal (2016) |nvest|gated students' difficulties in pronouncing English
diphthongs involving 35 students at the University of Pasir Pengaraian, Riau Province,
Indonesia. The study employed mixed methods and the data were collected using a
pronunciation test and classroom observation to describe the factors that influence
students' difficulties. The results showed that the English diphthong [av] was the most
difficult sound pronounced by the students. From the observation, the researcher
suggested that the factors that affected students' problems were mother tongue
intrusion, students' lack of knowledge of English sound systems, and unsuccessful
usage of borrowed English words.

Mathew (1998) conducted research on the mispronunciations of English
consonants by Indonesian EFL learners. The study involved a total of 24 EFL learners
from three different first language groups (Indonesian, Gayo, and Acehnese) using
anexperimental design. The study aimed to describe errors made by each first language
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group. The data were collected through an aural discrimination test, a word repetition
test, a reading passage test, and interviews. The findings showed patterns of errors in
the realization of certain English phonemes. The errors made by the students were
mainly limited to final stops and sibilants and initial and final affricates and inter-
dentals. Based on the findings, the researcher concluded that transfer and
developmental factors, spelling interference, learning and communication strategies,
and interaction of these all factors were attributed to the mispronunciations.

A more recent study was undertaken by Tambunsaribu and Simatupang (2021)
to investigate the errors of English pronunciation among Indonesian university
students. Using a case study methodology, the data were collected from 50 students at
a university in Jakarta. The data were obtained through students' talk when they
introduced themselves in the first meeting of an English class. The researchers typed
all the mispronounced words and recorded the students' voices. The researchers then
made a list of the mispronounced words and asked the participants again to pronounce
them in front of the class in the following meeting. The participants were also
interviewed to explore the reasons for their difficulties. The findings revealed that the
students faced many types of problems in pronouncing English words. The students
were confused about pronouncing some English words because of the inconsistency
of the pronunciation of vowel letters, vowel-letter combinations, silent letters, and the
sounds of two or three combinations of consonant letters. The interview results showed
that there are several reasons why the students have problems pronouncing the English
words although they have learned English for more than 12 years. Among the reasons
are lack of training on pronunciation and English speaking and reading-aloud practice,
more grammar-oriented and teacher-centred English instruction.

Research entitled “EFL Learner’s Pronunciation Problems_was conducted by
Utami (2020) who analyzed a Chinese post graduate student problem in pronunciation
/0/, 18/, /t/, and /1/ sounds through case study. The participant began to study English
as a compulsary subject from primary school until university. Using interview, the data
of her study werecollected to provide information related to /3/, /6/, /v/, and /1/
sounds.Her study found that the Chinese post graduate studentfaced difficulty in
pronouncing /8/, /0/, /t/, and /l/ sounds.

The findings of the studies presented above showed that English pronunciation
errors appeared to be specific to speakers of a certain language. While several studies
on English pronunciation have been conducted in the Indonesian contexts, most of the
studies have focused on identifying common errors made by the students. Although
influencing factors were identified in the studies, some were only based on
observations rather than interview results. The present study is different from the
above-mentioned studies as it specifically investigated Indonesian undergraduate
students' difficulties in recognizing English consonant silent letters in which the data
were collected using interviews.

Regarding the importance of English consonant silent lettersrecognition, the
present study aims to explore the difficulties of English department students in an
Islamic higher education institution in Jambi, Indonesia. The research related to
English consonant silent letters is very importantbecause the research is still rare,
especially at English departments in Indoensia. This study would also attempt to fill
the gap related to students’ difficulties in recognizing English consonant silent letters.
The question of inquiry for this study was, “What are the difficulties of undergraduate
students in recognizing English consonant silent letters?”

Authors’ Context
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The first, second, and third authors of this study are English lecturers in the
English department in Institut Agama Islam Negeri Kerinci,while thefourth author is
an English lecturer of Universitas Jambi who is interested in pronunciation.Most of
the authors were experienced in teaching pronunciation class. As English lecturers, we
often discussed pronounciation problems faced by EFL learners, especially Indonesian
learners. Based on the results of our discussion, we decided to conduct research on
English silent letters to explore the Indonesian EFL learners’difficulties in recognizing
English consonants silent letters. We believed that this research result can be
supplementary for the English lecturers to developappropriate teaching techniques or
strategies for teaching pronunciation class.

Methodology

A qualitative approach was adopted in this study since we are investigating and
understanding EFL students’ difficulties in recognizing consonant silent letters. This
approach attempts to answer the research question about phenomenon and the issue of
an individual, group, institution, and community in a natural real-life context (Crowe
et aI 2011 Flick, 2009) 5

‘ CI’eSW@” (2013) Stated that qual|tat|ve Commented [S_SQS]: | think this needs to be rewritten using
approach attempts to empower the individuals to share their experiences about an issue IO FEEE U e R et R B DD Eiess
that you conducted a formal case study—it was more a general non-
or phenomena naturally through direct interview by minimizing relationship between specific methodology. Please revised accordingly.

the researchers and the participants of the research. Therefore, we decided to employ
this approach to gather richer understanding of the students’ difficulties in recognizing
silent letters.

Participants - [Formatted: Line spacing: single

Selection of Participants

This study was conducted at the teachers training and education program in one
state Islamic higher education institution in Jambi, Indonesia, that has more than 1500
students. We asked permission from the head of English department to involve the
students in our study. We informed him that we would like to interview English
department students. He responded to our aims positively by giving us the opportunity
to conduct our study as long as we did not disturb the students’ teaching and learning
processes. We used purposive sampling in selecting the participants since it judges
participants based on our study purpose. Purposive sampling aims to have relevant
data based on the specific research topic (Kumar, 2011:—¥in,—2041). To employ
purposive sampling in this study, 35 of fourth semester English department students
that belong to three classes were asked to pronounce English words containing 13
English consonant silent letters; bilabial plosive [p] and [b], alveolar plosive [t] and
[d], velar plosive [K] and [g], alveolar fricative [s], glotal fricative [h], bilabial nasal
[m], alveolar nasal [n], lateral approximant [I], post-alveolar approximant [r], and velar
approximant [w] as a basis for selecting participants. This pronunciation test was
designed by us only as requirement for selecting the study participants. In this test,
each correct pronunciation was scored 1 and incorrect was 0 to come to know each
student’s ability. Our inclusion criteria was a score of less than 32 (a quarter of the
total test score conversion). The pronunciation test showed that six students were
selected as the research participants because they got a score below 32. However two
students were not willing to be interviewed because of personal problems, therefore
four students participated in this study.

Participant Students
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We used pseudonyms for our four participants to ensure confidentiality; they
are Nur, Budi, Fitri, and Doni. Nur is a student with limited Englishphonetic
recognition. She never recognized English phonetics when she was at senior high
school like her classmates in the English department. Budi is a student who has no
background with English phonetic recognition because he was taught by a senior high
school teacher who did not have any English phonetic background. His English
teachers never explained to him about the importance of English phonetic recognition
and therefore, he had to rely upon himself to recognize English phonetic patterns. Fitri,
the third participant, had no intention of studying in the English language study
program when she took the proficiency test at an Islamic higher education institution
in Jambi Indonesia. The English program was as a second choice; he had preferred
biology, but his parents forced him to take an English study program. This,
unsurprisingly, made Fitri less enthusiastic about learning English which had an effect
on the lack of mastery of pronunciation, skills in English, and other aspects of the
English language. The fourth participant was Doni who has good skills with regards
to many aspects of English learning, except for pronunciation. He finds it difficult to
recognize English phonetics, especially English consonant silent letters, so he
pronounces English silent letters like he is pronouncing consonants in his first
language.

All participants in this study were students we (the first three authors) know as
they are studying English in our department within an Islamic higher education
institution in Jambi, Indonesia, where we teach. This relationship helped us conduct
deep conversations to gain in depth-information related to the participants’ difficulties
in recognizing English consonant silent letters. This trusting relationship between
participants and the researchers enabled us to clarify the data needed for this study.
Moreover, underlying relationship and trust allowed us to reach the participants any
time we needed to conduct additional interviews. Only the fourth author did not have
a relationship with the participants as she teaches at another higher education.

Data Collection

The data for this study were collected through semi-structured interviews with each
participant lasting 45 and 60 minutes at the location of each participant’s choice over
a 4-month period from June to December 2020. This technique of data collection
provides us rich data with respect to the difficulties of silent letters in English
pronunciation learning. Creswell (2012) stated that conducting semi-structured
interviews is the most appropriate technique for collecting data from human beings.
Open-ended and follow up questions are implemented in this interview based on our
experiences. After asking questions about the participants’ basic demographic
information, first we asked “How interested are you to recognize English phonetics
for better pronunciation?” to learn their motivation in recognizing English phonetics.
Second, we asked “How aware are you of recognizing English phonetics like a
native?” to learn their attitude in recognizing English phonetics. Third, “What is the
role of your first language towards your English phonetics?” to learn about the
influences of their first language on English phonetics. Finally, we asked “How
important is English phonetics ability for you?” to learn their English phonetic
knowledge.

Before the interviews were conducted, objectives of the research were
explained. Each participant was also asked to sign a document of informed concern
that has been approved by secretary of English department.

All willing participants were interviewed in a face-to-face format by the first
author. Each interview which was conducted using the participants’ first language and
was audio recorded for transcribing purposes. Furthermore, each participant was
interviewed a second time. Intervewing the participants more than once provided the
interviewer with the opportunity to confirm and clarify the previous interview
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(Bolderston, 2012). In that interview, we gave opportunity for each participant to
clarify their answers from the first interview if they thought it was needed.

Data Analysis

Having transcribed the interview data, we analyzed the data using Saldana’s
(2009) qualitative data analysis approach that focuses on coding to assign a
summative, essence-capturing, evocative attribute for a portion of language-based or
visual data. We used the spirit of Saldana’s analysis to find out exactly what the
participants told us in regard to their motivation for learning English phonetics through
in vivo coding. We highlighted and report exactly what they said in answer to the
question about their motivation. Then we did the same for each interview question
category of attitude, first language interference, and phonetic ability. This coding
process was established to connect codes and to attribute meaning to the units of data
(Veloso; et al., 2021). The example of coding process is provided in the table below.

Table 1
Example of Coding Process

Transcript qaﬂ Commented [ssg6]: | think it is accurate to call these categories
rather than themes. They go with the design of your questions. So
we need to delete any reference to themes or thematic analysis.

Nur: Although most of my classmates paid their attention on English phonetic

recognition during study at English department, | am not interested to recognize [COmmented [5597R6]: Please apply this to what follows ]
English phonetics, because its rule makes me more confused. | mean, there is the Mouvatron

inconsistency of the letters with their phonetics in English.

Budi: Although | have limited English phonetics, I never focus my attention on Attitude

phonetics until now although pronunciation classes include obligatory subjects

that must be taken in the English department at my college.

Fitri: As a beginner EFL learner, | cannot avoid my first lanquage intervention for

certain English phonetics. A different rule of both lanquages bothered me in First Language
recognizing English_phonetics. My first language not only influence me in Interference
pronunciation, but also in speaking and grammar.

Doni: | do not know that there are any different phonetics between English and

my first language for certain letters. Therefore, | feel no problems with my

limited English phonetics. It doesn't affect another English subject | learnt as an  Phonetics Ability
English department student.

Trustworthiness of the Study
To ensure the trustworthiness of the study, we undertook several methods
recommended by Tracy (2010); thick—deseription—triangulation; and member Commented [ssg8]: | am not sure we can see this—suggest

removing this or calling it something else that is more reflective of
the depth you present.

[Commented [ssg9]: change ]

._In trianqulating the information, we compared our
observations and knowledge of the participants with their interviews to avoid
subjectivity bias and to test consistency of the findings. While for 1 member
reflection, we provided the copies of interviews for member reflection or member-
checking by involving all participants to give feedback to ensure their views were not
misprinted and reflected the participants’ true experiences. Involving the participants
to check their interview results making sure of the accuracy of their contributions
(Creswell, 2014).

Findings
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This study aimed to examine the difficulties of students in recognizing English silent
consonant letters at one Islamic higher education institution in Jambi, Indonesia. The
participants were clear in explaining to us about their motivation, attitude, first
language interference, and ability with respect to recognizing silent letters in English
pronunciation. Our study findings revealed that although participants expressed
similar views related to the difficulties in recognizing English consonants silent letters,
each had their uniqueness.

Motivation

This category focuses on participants’ motivation to recognize English
phonetics. Motivation cannot be separated from pronunciation because it can
encourage the EFL learners to recognize English phonetics for better pronunciation.
During the interview, the participants were asked about their interest to recognize
English phonetics in learning English as foreign language. A view of interest emerged
from the participants of the study that they were uninterested in recognizing accurate
English phonetics. This view was based on the assumption that there was no phonetic
contribution to the English subjects they study in English department. Although all
participants mostly have similar thoughts of recognizing English phonetics, each of
them has different reason.

“l am not interested to recognize English phonetics, because its rule
makes me more confused. | mean, there is the inconsistency of the letters
with their phonetics in English” (Nur).

“Recognizing phonetics do not guarantee me in learning English lectures
at the English department, such as reading, writing, and speaking, that's
why | just underestimate them and focus on the aspect of grammar and
vocabulary which is necessary for learning English skills as | mentioned
before” (Budi).

“As long as | know, little beat errors in English phonetics is a common
problem for EFL learners, therefore | lack interest to recognize English
phonetics as my classmates do. | am still able to learn English better
without accurate phonetics” (Fitri).

“As an EFL learner, accurate English phonetics is not important as long as
I understand the words and sentences meaning of the English book we
read. | mean, phonetics cannot help me to comprehend English subjects
written in English, for example, morphology, phonology, cross-culture
understanding, etc.” (Doni).

It can be seen from these views that most participants in this study were
uninterested in recognizing English phonetics due to confusion and lack of utility.

Attitude

Attitude also plays an important role in English pronunciation. It refers to
awareness of the EFL learners to recognize English phonetics, that the more the
learners are aware the more accurate pronunciation they have. Under this category,
the participants were asked about their awareness in recognizing English phonetics.
Most of our participants reported that they did not focus on phonetics during their
study in the English department. They were not aware of the importance of accurate
phonetic in learning English. They reflected:

“l never think of accurate phonetics during my study in the English

department, | just recognize English as | recognize my first language”

(Nur).
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“l never focus my attention on phonetics until now although
pronunciation classes include obligatory subjects that must be taken in the
English department at my college” (Budi).

“Phonetics is not my priority during studying in the English department. |
feel enough with the English phonetics I learn in Senior High School
although it is not as detail as | have learned in the English department”
(Fitri).

“I ignore English phonetics during studying in the English department
because | think this ability can be learnt later after four English skills.
Focusing on phonetic in learning English only help me in listening class,
not in other English skill” (Doni).

Learning English without recognizing English phonetics has inspired our
participants not to recognize accurate English phonetics. Most of them expect that it
is not important to recognize English phonetics in learning English. This negative
assumption makes them not pay attention to the importance of phonetics that can
support their English learning.

First Language Pronunciation Interference

The interference of first language in English pronunciation referred to
transferring the learners’ native language to English as the target language. Our
participants reported that they were influenced by their first language when we
interviewed them about first language interference in recognizing English phonetics.
They testified that rules of their first language phonetics interfere them in recognizing
English phonetics.

“My first language phonetics always influences me for both consonants
and vowels. I mean the consistency of my first language letters and
phonetics influences my English phonetics. As long as | know any letters
in English are different between its letters and phonetics” (Nur).

“Rule of my first language phonetics always disturbs me in recognizing
English phonetics. For example, s letter is recognized as /s/ in its phonetic,
different from English. | mean s letter is sometimes recognized as /z/ in
English phonetics” (Budi).

“As a beginner EFL learner, | cannot avoid my first language intervention
for certain English phonetics. A different rule of both languages bothered
me in recognizing English phonetics” (Fitri).

“| often transfer my first language phonetic rule when I feel doubt with my
English phonetics recognition. | do this way because | am aware of my
limited phonetic knowledge” (Doni).

Our participants expressed that different phonetics of both languages became
main reason for them transferring their first language phonetics into English. The
examples of thought showed that their first language was used by the participants in
recognizing English phonetics.

Phonetic Ability

Phonetic ability serves as basis element of target language pronunciation which
relates to knowledge of sound-symbol. When our participants were asked about the
importance of English phonetics ability toward English pronunciation, our participants
reported that this study category did not have any contribution for most of the English
skills they learn.
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“Phonetics recognition ability is considered unimportant for me as long as
I have the vocabulary and know the way to arrange the sentences
grammatically” (Nur).

“Not too important compared to mastering vocabulary and grammar,
because vocabulary and grammar can give a contribution to me in learning
writing, reading, and speaking” (Budi).

“Although I don't recognize some English phonetics, it does not negatively
influence my English writing, speaking, listening, and reading subjects
learning. Recognizing English phonetic only waste my time” (Fitri).

“| feel no problems with my limited English phonetics. It doesn't affect
another English subject | learnt as an English department student” (Doni).

These views show that our participants ignore the phonetics as the important
aspect in learning English. Our participants did not believe that the phonetic
knowledge cannot help them in learning English compared to vocabularies and
grammar.

Discussion

The findings our study provided information of the participants’ difficulties
toward English consonant silent letters recognition on Islamic higher education
institution. Recognizing English phonetics is very important for EFL learners for better
pronunciation. Our study findings indicated that although English phonetics have been
introduced through pronunciation class in English department, the participants still
faced difficulties in recognizing them. The difficulties were caused by their negative
assumptions of English phonetics role in supporting their English learning. With
respect to motivation of recognizing English phonetics, our study results indicated that
all of our participants reported that they were not interest in recognizing English
phonetics. They did not believe that English phonetics supported them to learn English
better. It is consistent with Fauzi’s (2016) research results: lack of knowledge related
to the importance of pronunciation can cause lack of interest in recognizing English
phonetics. Al Yaqoobi et al. (2016) pointed out that inadequacy in recognizing
English phonetics can affect EFL learners’ pronunciation problems.

We also found that our participants have negative attitudes toward English
phonetics recognition. They did not make the effort to recognize accurate English
phonetics for better pronunciation while learning English. This unawareness made our
participants underestimate the important rule of English phonetics. This finding is in
line with AlMansour’s (2016), study that unawareness of English pronunciation would
result in negative effects on students’ success in learning English as foreign language.
Likewise, Tambunsaribu and Simatupang (2021) revealed that the Indonesian
university student’s held unconscious attitudes towards accurate pronunciation
because of confusion over the inconsistency of English phonetics.

Regarding first language interference, our participants were influenced by their
first language in recognizing English phonetics. They reflected that they tended to
transfer from their first language into English phonetics. It was caused by the
inconsistency of the English letters and phonetics. This case made our participants
use their first language as the basis of recognizing English phonetics. Our study
findings related to first language interference were consistent with Luo (2014), who
recognized that EFL students’ first language always interferes in recognizing English
phonetics. j - j j j jzati

between-Aceh n nesiam-a ha 1 anauagelearne and nclish—a hai
foreignlanguage-made-them-die-the-transfer-proeess- [Similarly, Chaira (2015) found ( commented [ssg10]: Revise wording here. )
that the students tended to transfer their Indonesian phonetic pattern into English,
particularly when the English phonetics do not exist in their first language ]In addition, [Commented [ssg11]: Please reword here for greater clarity. J

Authar (2018) revealed that Indonesian students negatively transferred [z] and [v]
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in the final position of Indonesian phonetics. ir—tndenesian—EFLlearners”first o

The findings, furthermore, demonstrated a lack phonetic ability of the
participants in pronunciation. Our participants assume that phonetics did not have any
contribution for them in learning English. Therefore, they ignored the phonetics rule.
Our study results support the previous research findings by Al-Rubaat and
Alshammari (2020) and Febriana et al. (2019). Al-Rubaat and Alshammari (2020)
revealed that English phonetics recognition does not contribution to Saudi EFL
learners in learning English, because it is impossible for them to recognize English
phonetics as accurate as an English-speaking native. Febriana et al. (2019) found that
Indonesian EFL learners negatively perceive the usefulness of English phonetics in
English learning because it is difficult to recognize.

Involving small sample in this study was our greatest limitation. However, it
gave us a starting place for looking at our teaching and curriculum. We can change
our emphasis to stress that EFL learners are expected to recognize English phonetics
in order to have better English pronunciation. We hope that knowing the difficulties
and attitudes of students that the rector as the policy maker in the higher education
institutions would consider inviting English native lecturers to train English lecturers
to teach pronunciation class. In addition, as the authors of this study, we hope the next
researchers to conduct similar research by involving English department students from
another higher education institution to learn more.
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Appendix 1

Pronunciation Observation Test
No Words
1 Psychology
2 Pneumonia
3 Cupboard
4 Receipt
5 Doubt
6 Subtle
7 Bomb
8 Thumb
9 Christmas
10 Fasten
12 Handkerchief
13 Wednesday
14 Knee
15 Knock
16 Gnaw
17 Gnash
18 Sovereign
19 Campaign
20 Island
21 Viscount
22 Debris
23 Heir
24 Honor
25 What
26 While
27 Mnemonic
28 Solemn
29 Autumn
30 Palm
31 Salmon
32 Almond
33 Chart
34 Fork
35 Father
36 Car
37 Mother
38 Wrap
39 Write
40 Answer
41 Hawk
42 Raw
43 Draw
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Appendix 2
Score of Pronunciation Observation Test
No Name Raw Score Conversing Score
1 Meri 33 76
2 Noni 30 70
3 Nur 11 25
4 Vepi 30 70
5 Budi 5 70
6 Moli 34 79
7 Titi 36 84
8 Fitri 7 16
9 Rohida 35 81
10 Novita 33 76
11 Yeni 35 81
12 Rani 8 19
13 Bela 32 74
14 Mona 36 84
15 Doni 10 23
16 Ela 34 79
17 Ani 9 21

*The scoring technique of each student by totaling item by item, then converting it into
0 to 100by using the formula below:
The Number of Correct Items

The Total of Item % 100

Value =
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The purpose of this qualitative study was to explore the difficulties
of Indonesian undergraduate students in recognizing English letters
at one public Islamic higher education institution in Jambi Province,
Indonesia as the basis for designing pronunciation teaching
strategies for English lecturers. Using a qualitative methodology
that attempts to investigate and understand human issues in a
particular group (Harrison et al., 2017), 4 participants were
interviewed. through semi-structured interview questions. The
interviews were analyzed and compared along four dimensions of
EFL English pronunciation mastery factors: motivation, attitude,
first language pronunciation interference, and phonetic ability. The
findings of this study provide evidence for lecturers on the
importance of introducing pronunciation class in the English study
program in the earlier years of study to improve students' English
pronunciation ability. Implication and limitation of research are
provided.

Key Words: EFL University Students, English Letters,

Introduction

All English as a foreign language (EFL) and English as a second language (ESL)
learners in the world would hope to be able to pronounce English correctly like native
speakers of English. Having correct pronunciation is important as it can lead to more
efficient communication (Kaharuddin & Ahmad, 2018; Zhang, 2009) and support
personal and professional development in speaking (Gilakjani, 2012; Kosasih, 2017;
Poposka, 2016; Rivas et al., 2011). However, many learners have difficulties in
producing correct English pronunciation, including Indonesian learners. According to
Bui (2016), among the reasons why learning English pronunciation is difficult is the
strangeness of English phonetics for EFL learners.

Riswanto and Haryanto (2012), revealed that age, phonetic ability, lack of
practice, and attitude are factors that make it difficult for Indonesian students to
pronounce English. Moreover, Andi-Pallawa and Alam (2013) argued that different
sound systems of Indonesian with English as the target language presents a difficulty
factor for Indonesian students in recognizing English letters and sounds. Yusriati and
Hasibuan (2019) who focused their research on silent letters argued that English silent
letters create problems for EFL learners and make the pronunciation even more
difficult because the spelling and its pronunciation do not match. The learners tend to
generalize the foreign language or second language sounds based on their mother
tongue. For example, Indonesian students pronounce the English silent letter [K] in
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know in the same way as they pronounce the first letter of Indonesia consonant [K] in
kaki without the absence of the /k/ sound. The mispronunciation of the silent consonant
letter above could be the result of the over-practice of the first language and a process
of fossilization (Hasan, 2014). Fossilization refers to repetition of incorrect phonetics
of a foreign language (Wei, 2008). Ellis (1985) further explained that fossilization is
when a certain feature of his interlanguage has the same form as that of target
language, then the fossilization of correct forms will take place. In conrast, when the
feature is different, then the fossilization of errors form will occur.

Context of the Study

Our study was focused on exploring the students’ difficulties in recognizing
English consonant silent letters. The consonants are categorized in terms of their
manner and place of articulation based on Roach's (2009) classification: firstly is
plosive; bilabial [p]and [b], alveolar [t] and [d], and velar plosive [K] and [g]; second,
fricative; alveolar [s] and glotal [h]; third, nasal, bilabial [m] and alveolar [n]; and
fourth, approximant, lateral [I], post-alveolar [r], and velar [w].

Plosive is produced completely by stopping the airflow through the oral cavity
(McMahon, 2002). [p] and [b] are bilabial plosives that are produced by pressing the
lips together. [p] sometime absent in the initial and middle of words, for example,
psychological /satka'lvdzikl/, pneumonia /nju:'maonia/, however [b] only absent in the
final of the words, for example cupboard /'kabad/, receipt /ri'si:t/, bomb /bom/, and
thumb /6am/. Consonants [t] and [d] are alveolar plosives. These two consonants are
produced when the tongue blade touches the alveolar ridge. In several words, both [t]
and [d] are silent in the middle, for example, listen /lisan/, handkerchief /heenkatfif,
and Wednesday /'wenzder/. Finally, [K] and [g] are velar plosive that are produced by
pressing the back of the tongue against the hard palate. The velar plosive [k] usually
absent in the initial of words, for example, knife /nazf/, knock /nvk/, and [g] is in the
initial and middle of the words, for example gnome /naom/, gnash /nz/l, foreign
/’foran/, and sovereign /’svvrm/.

The result of two articulators being in close with each other, and the air passes
between them are called fricative, however, [s] and [h] belong to a different manner
of articulation. [s] is alveolar fricative that has the same place of articulation as [t] and
[d] in which the air escapes through a narrow chanel of the mouth (Roach, 2009). It is
the result of two articulators being in close with each other, and the air passes between
them. This alveolar fricative is usually absent in the middle and final of the English
words,for example,island/’a:land/, aisle /a:/, debris /debri:/. However, [h] is glotal
fricative that is produced by moving the vocal folds from wide apart to close together
(Roach, 2009). This consonant is mostly absentin the initial position of the words that
are followed by certain vowels in English, for example, heir /eal/,herbivore
/’h3:brvo:l,honest /’vnist/, what/wpt/, and when /wen/.

The consonant which is produced by involving complete closure in the mouth
by lowering the back of the velum to allow airflow escape through the nose refers to
nasal (Hayes, 2009). [m] is bilabial nasal and [n] is alveolar nasal. These two nasal
consonants are produced quite similarly. [m] is produced by escaping air through the
nose totally or air does not pass through the mouth. This bilabial nasal is only absent
at the beginning of English words for example mnemonic /ni’'monik/. However, [n] is
a different matter, it is produced by no escaping the air through thenose totally. This
alveolar nasal is usually absent in the middle and final of the English words, for
example,government /’gavanmont/, column /’kplom/, damn /deem/.

[1], [r],and [w] are approximants. [I] is a lateral approximent that is made by
using the tongue and alveolar ridge. O’Connor (1980) briefly stated that [I] is formed
by not contacting the side of the tongue with the side of the palate to escape the air
flow between them.[I] comes in two variations, a clear [I] and a dark [I] which are in
allophonic relation, but the variations do not change the meaning of the words
(Vancova, 2016).[1] is not pronounced in the middle position of English words with
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certain conditions, for example,calm /ka:m/, and half/aa.f/. However, [r] is a post-
alveolar approximant that is produced by approaching the tip of the tongue to the
alveolar as the way to produce [t] or [d], but never actually makes contact with any
part of the roof of the mouth (Roach, 2009). These consonant silent letters perhaps
only occur in standard British English pronunciation, not in American English,for
example,car /ka./, far /[fa:/ card /ka:d/, fork/fo:k/, father/’fa:0a/, and where /"weal.[w]
is velar approximant. It is pronounced like a vowel. This means that it is phonetically
like vowels but phonologically like consonants (Roach, 2009). There is an interference
of vowel [u] in producing [w] in English. It is pronounced without any real obstacle in
the air stream, the articulating organs (lips) come to proximity, but they never touch
(Vancova, 2016). Similarly, /w/ is produced by approximating the lips, though not
enough to cause friction or obstruct the air-flow, and the back of the tongue is also
bunched up (McMahon, 2002). Bilabial glide/w/ is absent at the beginning, middle,
and final parts of the English words, for example, wrap /reep/, write /rait/, answer
/‘a:nsa/, hawk /’ho:k/, raw /’ro.l, and draw /’dro:l.

Several studies have been conducted related to pronunciation difficulty of EFL
learners (Abugohar & Yunus, 2018; Bardakgi, 2015; Ercan, 2018; Keshavarz, 2017,
Poposka, 2016; Shak et al., 2016; Sumbayak, 2009). These studies however, were only
concerned with identifying the types of mispronunciation EFL learners have in
general.

Literature Review

To date, several studies have been conducted to investigate pronunciation
difficulties encountered by EFL learners (Chaira, 2015; Donal, 2016; Mathew,
1998; Tambunsaribu & Simatupang, 2021; Utami, 2020). These previous studies
allow us to gain a better understanding of the experience in pronouncing
unrecognizable English phonetic sounds. Yet, most of these studies have been
conducted outside of Indonesia with only five studies conducted in Indonesia to the
best of our knowledge. No research to date has been done on Indonesia EFL learners
in recognizing English consonant silent letters bilabial plosive [p] and [b], alveolar
plosive [t] and [d], velar plosive [k] and [g], alveolar fricative [s], glotal fricative [h],
bilabial nasal [m], alveolar nasal [n], lateral approximant [I], post-alveolar
approximant [r], and velar approximant [w].

Chaira (2015) conducted the research entitled “Inference of First Language in
Pronunciation of English Sugmental Sounds” by classifying and comparing
Indonesian pronunciation as the participants’ first language with English
pronunciation. The study employed a descriptive qualitative design by collecting the
data from the students of an Islamic Boarding School in Aceh, Indonesia. She found
that participants’ first language can cause English phononological errors, especially
[ph], [th], [kh], [f] for the grapheme “ph,” [v], [0], [0], [z] for the grapheme “‘s,” [f],
[ks] for grapheme “x,” [i:], [u:], [#], and [e].

Donal (2016) investigated students' difficulties in pronouncing English
diphthongs involving 35 students at the University of Pasir Pengaraian, Riau Province,
Indonesia. The study employed mixed methods and the data were collected using a
pronunciation test and classroom observation to describe the factors that influence
students' difficulties. The results showed that the English diphthong [av] was the most
difficult sound pronounced by the students. From the observation, the researcher
suggested that the factors that affected students' problems were mother tongue
intrusion, students' lack of knowledge of English sound systems, and unsuccessful
usage of borrowed English words.

Mathew (1998) conducted research on the mispronunciations of English
consonants by Indonesian EFL learners. The study involved a total of 24 EFL learners
from three different first language groups (Indonesian, Gayo, and Acehnese) using
anexperimental design. The study aimed to describe errors made by each first language
group. The data were collected through an aural discrimination test, a word repetition
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test, a reading passage test, and interviews. The findings showed patterns of errors in
the realization of certain English phonemes. The errors made by the students were
mainly limited to final stops and sibilants and initial and final affricates and inter-
dentals. Based on the findings, the researcher concluded that transfer and
developmental factors, spelling interference, learning and communication strategies,
and interaction of these all factors were attributed to the mispronunciations.

A more recent study was undertaken by Tambunsaribu and Simatupang (2021)
to investigate the errors of English pronunciation among Indonesian university
students. Using a case study methodology, the data were collected from 50 students at
a university in Jakarta. The data were obtained through students' talk when they
introduced themselves in the first meeting of an English class. The researchers typed
all the mispronounced words and recorded the students' voices. The researchers then
made a list of the mispronounced words and asked the participants again to pronounce
them in front of the class in the following meeting. The participants were also
interviewed to explore the reasons for their difficulties. The findings revealed that the
students faced many types of problems in pronouncing English words. The students
were confused about pronouncing some English words because of the inconsistency
of the pronunciation of vowel letters, vowel-letter combinations, silent letters, and the
sounds of two or three combinations of consonant letters. The interview results showed
that there are several reasons why the students have problems pronouncing the English
words although they have learned English for more than 12 years. Among the reasons
are lack of training on pronunciation and English speaking and reading-aloud practice,
more grammar-oriented and teacher-centred English instruction.

Research entitled “EFL Learner’s Pronunciation Problems was conducted by
Utami (2020) who analyzed a Chinese post graduate student problem in pronunciation
/0/, 16/, /t/, and /1/ sounds through case study. The participant began to study English
as a compulsary subject from primary school until university. Using interview, the data
of her study werecollected to provide information related to /o/, /0/, /r/, and /1/
sounds.Her study found that the Chinese post graduate studentfaced difficulty in
pronouncing /8/, /0/, /r/, and /1/ sounds.

The findings of the studies presented above showed that English pronunciation
errors appeared to be specific to speakers of a certain language. While several studies
on English pronunciation have been conducted in the Indonesian contexts, most of the
studies have focused on identifying common errors made by the students. Although
influencing factors were identified in the studies, some were only based on
observations rather than interview results. The present study is different from the
above-mentioned studies as it specifically investigated Indonesian undergraduate
students' difficulties in recognizing English consonant silent letters in which the data
were collected using interviews.

Regarding the importance of English consonant silent lettersrecognition, the
present study aims to explore the difficulties of English department students in an
Islamic higher education institution in Jambi, Indonesia. The research related to
English consonant silent letters is very importantbecause the research is still rare,
especially at English departments in Indoensia. This study would also attempt to fill
the gap related to students’ difficulties in recognizing English consonant silent letters.
The question of inquiry for this study was, “What are the difficulties of undergraduate
students in recognizing English consonant silent letters?”

Authors’ Context

The first, second, and third authors of this study are English lecturers in the
English department in Institut Agama Islam Negeri Kerinci,while thefourth author is
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an English lecturer of Universitas Jambi who is interested in pronunciation.Most of
the authors were experienced in teaching pronunciation class. As English lecturers, we
often discussed pronounciation problems faced by EFL learners, especially Indonesian
learners. Based on the results of our discussion, we decided to conduct research on
English silent letters to explore the Indonesian EFL learners’difficulties in recognizing
English consonants silent letters. We believed that this research result can be
supplementary for the English lecturers to developappropriate teaching techniques or
strategies for teaching pronunciation class.

Methodology

A qualitative approach was adopted in this study since we are investigating and
understanding EFL students’ difficulties in recognizing consonant silent letters. This
approach attempts to answer the research question about phenomenon and the issue of
an individual, group, institution, and community in a natural real-life context (Crowe
etal., 2011; Flick, 2009). Creswell (2013) stated that a qualitative approach attempts
to empower the individuals to share their experiences about an issue or phenomena
naturally through direct interview between the researchers and the participants of the
research. Therefore, we decided to employ this approach to gather richer
understanding of the students’ difficulties in recognizing silent letters.

Participants
Selection of Participants

This study was conducted at the teachers training and education program in one
state Islamic higher education institution in Jambi, Indonesia, that has more than 1500
students. We asked permission from the head of English department to involve the
students in our study. We informed him that we would like to interview English
department students. He responded to our aims positively by giving us the opportunity
to conduct our study as long as we did not disturb the students’ teaching and learning
processes. We used purposive sampling in selecting the participants since it judges
participants based on our study purpose. Purposive sampling aims to have relevant
data based on the specific research topic (Kumar, 2011). To employ purposive
sampling in this study, 35 of fourth semester English department students that belong
to three classes were asked to pronounce English words containing 13 English
consonant silent letters; bilabial plosive [p] and [b], alveolar plosive [t] and [d], velar
plosive [k] and [g], alveolar fricative [s], glotal fricative [h], bilabial nasal [m], alveolar
nasal [n], lateral approximant [l], post-alveolar approximant [r], and velar approximant
[w] as a basis for selecting participants. This pronunciation test was designed by us
only as requirement for selecting the study participants. In this test, each correct
pronunciation was scored 1 and incorrect was 0 to come to know each student’s ability.
Our inclusion criteria was a score of less than 32 (a quarter of the total test score
conversion). The pronunciation test showed that six students were selected as the
research participants because they got a score below 32. However two students were
not willing to be interviewed because of personal problems, therefore four students
participated in this study.

Participant Students

We used pseudonyms for our four participants to ensure confidentiality; they
are Nur, Budi, Fitri, and Doni. Nur is a student with limited Englishphonetic
recognition. She never recognized English phonetics when she was at senior high
school like her classmates in the English department. Budi is a student who has no
background with English phonetic recognition because he was taught by a senior high
school teacher who did not have any English phonetic background. His English
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teachers never explained to him about the importance of English phonetic recognition
and therefore, he had to rely upon himself to recognize English phonetic patterns. Fitri,
the third participant, had no intention of studying in the English language study
program when she took the proficiency test at an Islamic higher education institution
in Jambi Indonesia. The English program was as a second choice; he had preferred
biology, but his parents forced him to take an English study program. This,
unsurprisingly, made Fitri less enthusiastic about learning English which had an effect
on the lack of mastery of pronunciation, skills in English, and other aspects of the
English language. The fourth participant was Doni who has good skills with regards
to many aspects of English learning, except for pronunciation. He finds it difficult to
recognize English phonetics, especially English consonant silent letters, so he
pronounces English silent letters like he is pronouncing consonants in his first
language.

All participants in this study were students we (the first three authors) know as
they are studying English in our department within an Islamic higher education
institution in Jambi, Indonesia, where we teach. This relationship helped us conduct
deep conversations to gain in depth-information related to the participants’ difficulties
in recognizing English consonant silent letters. This trusting relationship between
participants and the researchers enabled us to clarify the data needed for this study.
Moreover, underlying relationship and trust allowed us to reach the participants any
time we needed to conduct additional interviews. Only the fourth author did not have
a relationship with the participants as she teaches at another higher education.

Data Collection

The data for this study were collected through semi-structured interviews with each
participant lasting 45 and 60 minutes at the location of each participant’s choice over
a 4-month period from June to December 2020. This technique of data collection
provides us rich data with respect to the difficulties of silent letters in English
pronunciation learning. Creswell (2012) stated that conducting semi-structured
interviews is the most appropriate technique for collecting data from human beings.
Open-ended and follow up questions are implemented in this interview based on our
experiences. After asking questions about the participants’ basic demographic
information, first we asked “How interested are you to recognize English phonetics
for better pronunciation?” to learn their motivation in recognizing English phonetics.
Second, we asked “How aware are you of recognizing English phonetics like a
native?” to learn their attitude in recognizing English phonetics. Third, “What is the
role of your first language towards your English phonetics?” to learn about the
influences of their first language on English phonetics. Finally, we asked “How
important is English phonetics ability for you?” to learn their English phonetic
knowledge.

Before the interviews were conducted, objectives of the research were
explained. Each participant was also asked to sign a document of informed concern
that has been approved by secretary of English department.

All willing participants were interviewed in a face-to-face format by the first
author. Each interview which was conducted using the participants’ first language and
was audio recorded for transcribing purposes. Furthermore, each participant was
interviewed a second time. Intervewing the participants more than once provided the
interviewer with the opportunity to confirm and clarify the previous interview
(Bolderston, 2012). In that interview, we gave opportunity for each participant to
clarify their answers from the first interview if they thought it was needed.

Data Analysis

Having transcribed the interview data, we analyzed the data using Saldana’s
(2009) qualitative data analysis approach that focuses on coding to assign a
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summative, essence-capturing, evocative attribute for a portion of language-based or
visual data. We used the spirit of Saldana’s analysis to find out exactly what the
participants told us in regard to their motivation for learning English phonetics through
in vivo coding. We highlighted and report exactly what they said in answer to the
question about their motivation. Then we did the same for each interview question
category of attitude, first language interference, and phonetic ability. This coding
process was established to connect codes and to attribute meaning to the units of data
(Veloso et al., 2021). The example of coding process is provided in the table below.

Table 1
Example of Coding Process

Transcript Categories

Nur: Although most of my classmates paid their attention on English phonetic
recognition during study at English department, | am not interested to recognize

English phonetics, because its rule makes me more confused. | mean, there is the Motivation
inconsistency of the letters with their phonetics in English.
Budi: Although | have limited English phonetics, I never focus my attention on Attitude

phonetics until now although pronunciation classes include obligatory subjects

that must be taken in the English department at my college.

Fitri: As a beginner EFL learner, | cannot avoid my first lanquage intervention for

certain English phonetics. A different rule of both languages bothered me in First Language
recognizing English _phonetics. My first language not only influence me in Interference
pronunciation, but also in speaking and grammar.

Doni: | do not know that there are any different phonetics between English and

my first language for certain letters. Therefore, | feel no problems with my

limited English phonetics. It doesn't affect another English subject | learnt as an ~ Phonetics Ability
English department student.

Trustworthiness of the Study

To ensure the trustworthiness of the study, we undertook several methods
recommended by Tracy (2010); triangulation and member reflections. In triangulating
the information, we compared our observations and knowledge of the participants with
their interviews to avoid subjectivity bias and to test consistency of the findings. While
for member reflection, we provided the copies of interviews for member reflection or
member-checking by involving all participants to give feedback to ensure their views
were not misprinted and reflected the participants’ true experiences. Involving the
participants to check their interview results making sure of the accuracy of their
contributions (Creswell, 2014).

Findings

This study aimed to examine the difficulties of students in recognizing English silent
consonant letters at one Islamic higher education institution in Jambi, Indonesia. The
participants were clear in explaining to us about their motivation, attitude, first
language interference, and ability with respect to recognizing silent letters in English
pronunciation. Our study findings revealed that although participants expressed
similar views related to the difficulties in recognizing English consonants silent letters,
each had their uniqueness.

Motivation

This category focuses on participants’ motivation to recognize English
phonetics. Motivation cannot be separated from pronunciation because it can
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encourage the EFL learners to recognize English phonetics for better pronunciation.
During the interview, the participants were asked about their interest to recognize
English phonetics in learning English as foreign language. A view of interest emerged
from the participants of the study that they were uninterested in recognizing accurate
English phonetics. This view was based on the assumption that there was no phonetic
contribution to the English subjects they study in English department. Although all
participants mostly have similar thoughts of recognizing English phonetics, each of
them has different reason.

“l am not interested to recognize English phonetics, because its rule
makes me more confused. | mean, there is the inconsistency of the letters
with their phonetics in English” (Nur).

“Recognizing phonetics do not guarantee me in learning English lectures
at the English department, such as reading, writing, and speaking, that's
why | just underestimate them and focus on the aspect of grammar and
vocabulary which is necessary for learning English skills as | mentioned
before” (Budi).

“As long as | know, little beat errors in English phonetics is a common
problem for EFL learners, therefore | lack interest to recognize English
phonetics as my classmates do. | am still able to learn English better
without accurate phonetics” (Fitri).

“As an EFL learner, accurate English phonetics is not important as long as
I understand the words and sentences meaning of the English book we
read. | mean, phonetics cannot help me to comprehend English subjects
written in English, for example, morphology, phonology, cross-culture
understanding, etc.” (Doni).

It can be seen from these views that most participants in this study were
uninterested in recognizing English phonetics due to confusion and lack of utility.

Attitude

Attitude also plays an important role in English pronunciation. It refers to
awareness of the EFL learners to recognize English phonetics, that the more the
learners are aware the more accurate pronunciation they have. Under this category,
the participants were asked about their awareness in recognizing English phonetics.
Most of our participants reported that they did not focus on phonetics during their
study in the English department. They were not aware of the importance of accurate
phonetic in learning English. They reflected:

“l never think of accurate phonetics during my study in the English

department, | just recognize English as | recognize my first language”

(Nur).

“l never focus my attention on phonetics until now although

pronunciation classes include obligatory subjects that must be taken in the

English department at my college” (Budi).

“Phonetics is not my priority during studying in the English department. |

feel enough with the English phonetics | learn in Senior High School

although it is not as detail as | have learned in the English department”

(Fitri).

“I ignore English phonetics during studying in the English department

because | think this ability can be learnt later after four English skills.

Focusing on phonetic in learning English only help me in listening class,

not in other English skill”” (Doni).

Learning English without recognizing English phonetics has inspired our
participants not to recognize accurate English phonetics. Most of them expect that it
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is not important to recognize English phonetics in learning English. This negative
assumption makes them not pay attention to the importance of phonetics that can
support their English learning.

First Language Pronunciation Interference

The interference of first language in English pronunciation referred to
transferring the learners’ native language to English as the target language. Our
participants reported that they were influenced by their first language when we
interviewed them about first language interference in recognizing English phonetics.
They testified that rules of their first language phonetics interfere them in recognizing
English phonetics.

“My first language phonetics always influences me for both consonants
and vowels. | mean the consistency of my first language letters and
phonetics influences my English phonetics. As long as | know any letters
in English are different between its letters and phonetics” (Nur).

“Rule of my first language phonetics always disturbs me in recognizing
English phonetics. For example, s letter is recognized as /s/ in its phonetic,
different from English. | mean s letter is sometimes recognized as /z/ in
English phonetics” (Budi).

“As a beginner EFL learner, | cannot avoid my first language intervention
for certain English phonetics. A different rule of both languages bothered
me in recognizing English phonetics” (Fitri).

“| often transfer my first language phonetic rule when | feel doubt with my
English phonetics recognition. | do this way because | am aware of my
limited phonetic knowledge” (Doni).

Our participants expressed that different phonetics of both languages became
main reason for them transferring their first language phonetics into English. The
examples of thought showed that their first language was used by the participants in
recognizing English phonetics.

Phonetic Ability

Phonetic ability serves as basis element of target language pronunciation which
relates to knowledge of sound-symbol. When our participants were asked about the
importance of English phonetics ability toward English pronunciation, our participants
reported that this study category did not have any contribution for most of the English
skills they learn.

“Phonetics recognition ability is considered unimportant for me as long as
I have the vocabulary and know the way to arrange the sentences
grammatically” (Nur).

“Not too important compared to mastering vocabulary and grammar,
because vocabulary and grammar can give a contribution to me in learning
writing, reading, and speaking” (Budi).

“Although I don't recognize some English phonetics, it does not negatively
influence my English writing, speaking, listening, and reading subjects
learning. Recognizing English phonetic only waste my time” (Fitri).

“| feel no problems with my limited English phonetics. It doesn't affect
another English subject | learnt as an English department student” (Doni).

These views show that our participants ignore the phonetics as the important
aspect in learning English. Our participants did not believe that the phonetic
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knowledge cannot help them in learning English compared to vocabularies and
grammar.

Discussion

The findings our study provided information of the participants’ difficulties
toward English consonant silent letters recognition on Islamic higher education
institution. Recognizing English phonetics is very important for EFL learners for better
pronunciation. Our study findings indicated that although English phonetics have been
introduced through pronunciation class in English department, the participants still
faced difficulties in recognizing them. The difficulties were caused by their negative
assumptions of English phonetics role in supporting their English learning. With
respect to motivation of recognizing English phonetics, our study results indicated that
all of our participants reported that they were not interest in recognizing English
phonetics. They did not believe that English phonetics supported them to learn English
better. It is consistent with Fauzi’s (2016) research results: lack of knowledge related
to the importance of pronunciation can cause lack of interest in recognizing English
phonetics. Al Yaqoobi et al. (2016) pointed out that inadequacy in recognizing
English phonetics can affect EFL learners’ pronunciation problems.

We also found that our participants have negative attitudes toward English
phonetics recognition. They did not make the effort to recognize accurate English
phonetics for better pronunciation while learning English. This unawareness made our
participants underestimate the important rule of English phonetics. This finding is in
line with AlMansour’s (2016), study that unawareness of English pronunciation would
result in negative effects on students’ success in learning English as foreign language.
Likewise, Tambunsaribu and Simatupang (2021) revealed that the Indonesian
university student’s held unconscious attitudes towards accurate pronunciation
because of confusion over the inconsistency of English phonetics.

Regarding first language interference, our participants were influenced by their
first language in recognizing English phonetics. They reflected that they tended to
transfer from their first language into English phonetics. It was caused by the
inconsistency of the English letters and phonetics. This case made our participants
use their first language as the basis of recognizing English phonetics. Our study
findings related to first language interference were consistent with Luo (2014), who
recognized that EFL students’ first language always interferes in recognizing English
phonetics. Similarly, Chaira (2015) found that the students tended to transfer their
Indonesian phonetic pattern into English, particularly when the English phonetics do
not exist in their first language In addition, Authar (2018) revealed that Indonesian
students negatively transferred [z] and [v] because both of them never occur in the
final position of Indonesian phonetics.

The findings, furthermore, demonstrated a lack phonetic ability of the
participants in pronunciation. Our participants assume that phonetics did not have any
contribution for them in learning English. Therefore, they ignored the phonetics rule.
Our study results support the previous research findings by Al-Rubaat and
Alshammari (2020) and Febriana et al. (2019). Al-Rubaat and Alshammari (2020)
revealed that English phonetics recognition does not contribution to Saudi EFL
learners in learning English, because it is impossible for them to recognize English
phonetics as accurate as an English-speaking native. Febriana et al. (2019) found that
Indonesian EFL learners negatively perceive the usefulness of English phonetics in
English learning because it is difficult to recognize.

Involving small sample in this study was our greatest limitation. However, it
gave us a starting place for looking at our teaching and curriculum. We can change
our emphasis to stress that EFL learners are expected to recognize English phonetics
in order to have better English pronunciation. We hope that knowing the difficulties
and attitudes of students that the rector as the policy maker in the higher education
institutions would consider inviting English native lecturers to train English lecturers
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to teach pronunciation class. In addition, as the authors of this study, we hope the next
researchers to conduct similar research by involving English department students from
another higher education institution to learn more.
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Appendix 1

Pronunciation Observation Test
No Words
1 Psychology
2 Pneumonia
3 Cupboard
4 Receipt
5 Doubt
6 Subtle
7 Bomb
8 Thumb
9 Christmas
10 Fasten
12 Handkerchief
13 Wednesday
14 Knee
15 Knock
16 Gnaw
17 Gnash
18 Sovereign
19 Campaign
20 Island
21 Viscount
22 Debris
23 Heir
24 Honor
25 What
26 While
27 Mnemonic
28 Solemn
29 Autumn
30 Palm
31 Salmon
32 Almond
33 Chart
34 Fork
35 Father
36 Car
37 Mother
38 Wrap
39 Write
40 Answer
41 Hawk
42 Raw
43 Draw
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Appendix 2
Score of Pronunciation Observation Test
No Name Raw Score Conversing Score
1 Meri 33 76
2 Noni 30 70
3 Nur 11 25
4 Vepi 30 70
5 Budi 5 70
6 Moli 34 79
7 Titi 36 84
8 Fitri 7 16
9 Rohida 35 81
10 Novita 33 76
11 Yeni 35 81
12 Rani 8 19
13 Bela 32 74
14 Mona 36 84
15 Doni 10 23
16 Ela 34 79
17 Ani 9 21

*The scoring technique of each student by totaling item by item, then converting it into
0 to 100by using the formula below:
The Number of Correct Items

The Total of Item % 100

Value =
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Indonesian EFL Students’ Difficulties
in Recognizing English Letters: A Case Study

Toni Indrayadi, Daflizar, and Yoki
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The purpose of this qualitative study was to explore the difficulties
of Indonesian undergraduate students in recognizing English letters
at one public Islamic higher education institution in Jambi Province,
Indonesia as the basis for designing pronunciation teaching
strategies for English lecturers. Using a qualitative ease—study
methodologythat attempts to investigate and understand human

issues in a particular group (Harrison et al., 2017), 4 participants Commented [ssg2]: Not found in reference list—please
were interviewed. through semi-structuredinterview questions. The peconciley

interviews were analyzed and compared along four dimensions of
EFL English pronunciation mastery factors: motivation, attitude,
first language pronunciation interference, and phonetic ability. The
findings of this study provide evidence for lecturers on the
importance of introducing pronunciation class in the English study
program in the earlier years of study to improve students' English
pronunciation ability. Implication and limitation of research are
provided.

Key Words: EFL University Students, English Letters,

Introduction

All English as a foreign language (EFL) and English as a second language (ESL)
learners in the world would hope to be able to pronounce English correctly like native
speakers of English. Having correct pronunciation is important as it can lead to more
efficient communication (Kaharuddin & Ahmad, 2018; Zhang, 2009) and support
personal and professional development in speaking (Gilakjani, 2012; Kosasih, 2017;

Poposka, 2016; Rivas et al., 2013). However, many learners have difficulties in ( commented [ssg3]: Does not match reference.

producing correct English pronunciation, including Indonesian learners. According to
Bui (2016), among the reasons why learning English pronunciation is difficult is the
strangeness of English phonetics for EFL learners.

Riswanto and Haryanto (2012), revealed that age, phonetic ability, lack of
practice, and attitude are factors that make it difficult for Indonesian students to
pronounce English. Moreover, Andi-Pallawa and Alam (2013) argued that different
sound systems of Indonesian with English as the target language presents a difficulty
factor for Indonesian students in recognizing English letters and sounds. Yusriati and
Hasibuan (2019) who focused their research on silent letters argued that English silent
letters create problems for EFL learners and make the pronunciation even more
difficult because the spelling and its pronunciation do not match. The learners tend to
generalize the foreign language or second language sounds based on their mother
tongue. For example, Indonesian students pronounce the English silent letter [k] in
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know in the same way as they pronounce the first letter of Indonesia consonant [K] in
kaki without the absence of the /k/ sound. The mispronunciation of the silent consonant
letter above could be the result of the over-practice of the first language and a process
of fossilization (Hasan, 2014). Fossilization refers to repetition of incorrect phonetics
of a foreign language (Wei, 2008). Ellis (1985) further explained that fossilization is
when a certain feature of his interlanguage has the same form as that of target
language, then the fossilization of correct forms will take place. In conrast, when the
feature is different, then the fossilization of errors form will occur.

Context of the Study

Our study was focused on exploring the students’ difficulties in recognizing
English consonant silent letters. The consonants are categorized in terms of their
manner and place of articulation based on Roach's (2009) classification: firstly is
plosive; bilabial [p]and [b], alveolar [t] and [d], and velar plosive [K] and [g]; second,
fricative; alveolar [s] and glotal [h]; third, nasal, bilabial [m] and alveolar [n]; and
fourth, approximant, lateral [I], post-alveolar [r], and velar [w].

Plosive is produced completely by stopping the airflow through the oral cavity
(McMahon, 2002). [p] and [b] are bilabial plosives that are produced by pressing the
lips together. [p] sometime absent in the initial and middle of words, for example,
psychological /satka'lvdzikl/, pneumonia /nju:'maonia/, however [b] only absent in the
final of the words, for example cupboard /'kabad/, receipt /ri'si:t/, bomb /bom/, and
thumb /6am/. Consonants [t] and [d] are alveolar plosives. These two consonants are
produced when the tongue blade touches the alveolar ridge. In several words, both [t]
and [d] are silent in the middle, for example, listen /lisan/, handkerchief /heenkatfif),
and Wednesday /'wenzder/. Finally, [K] and [g] are velar plosive that are produced by
pressing the back of the tongue against the hard palate. The velar plosive [k] usually
absent in the initial of words, for example, knife /nazf/, knock /nvk/, and [g] is in the
initial and middle of the words, for example gnome /naom/, gnash /nz/l, foreign
/’foran/, and sovereign /’svvrm/.

The result of two articulators being in close with each other, and the air passes
between them are called fricative, however, [s] and [h] belong to a different manner
of articulation. [s] is alveolar fricative that has the same place of articulation as [t] and
[d] in which the air escapes through a narrow chanel of the mouth (Roach, 2009). It is
the result of two articulators being in close with each other, and the air passes between
them. This alveolar fricative is usually absent in the middle and final of the English
words,for example,island/’a:land/, aisle /a:/, debris /debri:/. However, [h] is glotal
fricative that is produced by moving the vocal folds from wide apart to close together
(Roach, 2009). This consonant is mostly absentin the initial position of the words that
are followed by certain vowels in English, for example, heir /eal/,herbivore
/’h3:brvo:l,honest /’vnist/, what/wpt/, and when /wen/.

The consonant which is produced by involving complete closure in the mouth
by lowering the back of the velum to allow airflow escape through the nose refers to
nasal (Hayes, 2009). [m] is bilabial nasal and [n] is alveolar nasal. These two nasal
consonants are produced quite similarly. [m] is produced by escaping air through the
nose totally or air does not pass through the mouth. This bilabial nasal is only absent
at the beginning of English words for example mnemonic /ni’'monik/. However, [n] is
a different matter, it is produced by no escaping the air through thenose totally. This
alveolar nasal is usually absent in the middle and final of the English words, for
example,government /’gavanmont/, column /’kplom/, damn /deem/.

[1], [r],and [w] are approximants. [I] is a lateral approximent that is made by
using the tongue and alveolar ridge. O’Connor (1980) briefly stated that [I] is formed
by not contacting the side of the tongue with the side of the palate to escape the air
flow between them.[I] comes in two variations, a clear [I] and a dark [I] which are in
allophonic relation, but the variations do not change the meaning of the words
(Vancova, 2016).[1] is not pronounced in the middle position of English words with
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certain conditions, for example,calm /ka:m/, and half/aa.f/. However, [r] is a post-
alveolar approximant that is produced by approaching the tip of the tongue to the
alveolar as the way to produce [t] or [d], but never actually makes contact with any
part of the roof of the mouth (Roach, 2009). These consonant silent letters perhaps
only occur in standard British English pronunciation, not in American English,for
example,car /ka./, far /fa:/ card /ka:d/, fork/fo:k/, father/’fa:0a/, and where /"weal.[w]
is velar approximant. It is pronounced like a vowel. This means that it is phonetically
like vowels but phonologically like consonants (Roach, 2009). There is an interference
of vowel [u] in producing [w] in English. It is pronounced without any real obstacle in
the air stream, the articulating organs (lips) come to proximity, but they never touch
(Vancova, 2016). Similarly, /w/ is produced by approximating the lips, though not
enough to cause friction or obstruct the air-flow, and the back of the tongue is also
bunched up (McMahon, 2002). Bilabial glide/w/ is absent at the beginning, middle,
and final parts of the English words, for example, wrap /reep/, write /rait/, answer
/‘a:nsa/, hawk /’ho:k/, raw /’ro.l, and draw /’dro:l.

Several studies have been conducted related to pronunciation difficulty of EFL
learners (Abugohar & Yunus, 2018; Bardakgi, 2015; Ercan, 2018; Keshavarz, 2017,
Poposka, 2016; Shak et al., 2016; Sumbayak, 2009). These studies however, were only
concerned with identifying the types of mispronunciation EFL learners have in
general.

Literature Review

To date, several studies have been conducted to investigate pronunciation

difficulties encountered by EFL learners (Almagrn & Alshabeb, 2017; Cakir & Baytar, ( commented [ssg4]: Needs to match reference.

2014; Chaira, 2015; Donal, 2016; Elliot, 1995; Farrah & Halahlah, 2020; Gilakjani ,
2012; Luo, 2014; Masgoret, & Gardner, 2003; Mathew, 1998; Rivas et al., 2011;
Tambunsaribu & Simatupang, 2021; Utami, 2020). These previous studies allow us to
gain a better understanding of the experience in pronouncing unrecognizable English
phonetic sounds. Yet, most of these studies have been conducted outside of Indonesia
with only five studies conducted in Indonesia to the best of our knowledge. No
research to date has been done on Indonesia EFL learners in recognizing English
consonant silent letters bilabial plosive [p] and [b], alveolar plosive [t] and [d], velar
plosive [k] and [g], alveolar fricative [s], glotal fricative [h], bilabial nasal [m], alveolar
nasal [n], lateral approximant [1], post-alveolar approximant [r], and velar approximant
[w].

Chaira (2015) conducted the research entitled “Inference of First Language in
Pronunciation of English Sugmental Sounds” by classifying and comparing
Indonesian pronunciation as the participants’ first language with English
pronunciation. The study employed a descriptive qualitative design by collecting the
data from the students of an Islamic Boarding School in Aceh, Indonesia. She found
that participants’ first language can cause English phononological errors, especially
[ph], [th], [kh], [f] for the grapheme “ph,” [v], [0], [0], [z] for the grapheme “‘s,” [f],
[ks] for grapheme “x,” [i:], [u:], [#], and [e].

Donal (2016) investigated students' difficulties in pronouncing English
diphthongs involving 35 students at the University of Pasir Pengaraian, Riau Province,
Indonesia. The study employed mixed methods and the data were collected using a
pronunciation test and classroom observation to describe the factors that influence
students' difficulties. The results showed that the English diphthong [av] was the most
difficult sound pronounced by the students. From the observation, the researcher
suggested that the factors that affected students' problems were mother tongue
intrusion, students' lack of knowledge of English sound systems, and unsuccessful
usage of borrowed English words.

Mathew (1998) conducted research on the mispronunciations of English
consonants by Indonesian EFL learners. The study involved a total of 24 EFL learners
from three different first language groups (Indonesian, Gayo, and Acehnese) using
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anexperimental design. The study aimed to describe errors made by each first language
group. The data were collected through an aural discrimination test, a word repetition
test, a reading passage test, and interviews. The findings showed patterns of errors in
the realization of certain English phonemes. The errors made by the students were
mainly limited to final stops and sibilants and initial and final affricates and inter-
dentals. Based on the findings, the researcher concluded that transfer and
developmental factors, spelling interference, learning and communication strategies,
and interaction of these all factors were attributed to the mispronunciations.

A more recent study was undertaken by Tambunsaribu and Simatupang (2021)
to investigate the errors of English pronunciation among Indonesian university
students. Using a case study methodology, the data were collected from 50 students at
a university in Jakarta. The data were obtained through students' talk when they
introduced themselves in the first meeting of an English class. The researchers typed
all the mispronounced words and recorded the students' voices. The researchers then
made a list of the mispronounced words and asked the participants again to pronounce
them in front of the class in the following meeting. The participants were also
interviewed to explore the reasons for their difficulties. The findings revealed that the
students faced many types of problems in pronouncing English words. The students
were confused about pronouncing some English words because of the inconsistency
of the pronunciation of vowel letters, vowel-letter combinations, silent letters, and the
sounds of two or three combinations of consonant letters. The interview results showed
that there are several reasons why the students have problems pronouncing the English
words although they have learned English for more than 12 years. Among the reasons
are lack of training on pronunciation and English speaking and reading-aloud practice,
more grammar-oriented and teacher-centred English instruction.

Research entitled “EFL Learner’s Pronunciation Problems”was conducted by
Utami (2020) who analyzed a Chinese post graduate student problems in
pronunciation/d/, /0/, /r/, and /1/ sounds through case study. The participant began to
study English as a compulsary subject from primary school until university. Using
interview, the data of her study werecollected to provide information related to /o/, /6/,
Ir/, and /I/ sounds.Her study found that the Chinese post graduate studentfaced
difficulty in pronouncing /8/, /6/, /t/, and /I/ sounds.

The findings of the studies presented above showed that English pronunciation
errors appeared to be specific to speakers of a certain language. While several studies
on English pronunciation have been conducted in the Indonesian contexts, most of the
studies have focused on identifying common errors made by the students. Although
influencing factors were identified in the studies, some were only based on
observations rather than interview results. The present study is different from the
above-mentioned studies as it specifically investigated Indonesian undergraduate
students' difficulties in recognizing English consonant silent letters in which the data
were collected using interviews.

Regarding the importance of English consonant silent lettersrecognition, the
present study aims to explore the difficulties of English department students in an
Islamic higher education institution in Jambi, Indonesia. The research related to
English consonant silent letters is very importantbecause the research is still rare,
especially at English departments in Indoensia. This study would also attempt to fill
the gap related to students’ difficulties in recognizing English consonant silent letters.
The question of inquiry for this study was, “What are the difficulties of undergraduate
students in recognizing English consonant silent letters?”

Authors’ Context
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The first, second, and third authors of this study are English lecturers in the
English department in Institut Agama Islam Negeri Kerinci,while thefourth author is
an English lecturer of Universitas Jambi who is interested in pronunciation.Most of
the authors were experienced in teaching pronunciation class. As English lecturers, we
often discussed pronounciation problems faced by EFL learners, especially Indonesian
learners. Based on the results of our discussion, we decided to conduct research on
English silent letters to explore the Indonesian EFL learners’difficulties in recognizing
English consonants silent letters. We believed that this research result can be
supplementary for the English lecturers to developappropriate teaching techniques or
strategies for teaching pronunciation class.

Methodology

A ease—studyqualitative approach was adopted in this study since we are
investigating and understanding EFL students’ difficulties in recognizing consonant
silent letters. This approach attempts to answer the research question about
phenomenon and the issue of an individual, group, institution, and community in a
natural real-life context (Crowe et al., 2011; Flick, 2009). Moreover, Stake (2010)
stated that case study aims to investigate and understand about how things work. This
type of qualitative research is appropriate to answer the research question because it
investigates an issue through several lenses, so the issue can be understood

comprehensively (Baxter & Jack, 2008). Moreover, Yin (2003) argued that case study Commented [ssg5]: | think this needs to be rewritten using
can be informative for English department students at other higher education more general qualitative language and references as | do not see

. . . N . N . that you conducted a formal case study—it was more a general non-
institution or universities. Therefore, we decided to employ this approach to gather specific methodology. Please revised accordingly.

richer understanding of the students’ difficulties in recognizing silent letters.
Participants
Selection of Participants

This study was conducted at the teachers training and education program in one
state Islamic higher education institution in Jambi, Indonesia, that has more than 1500
students. We asked permission from the head of English department to involve the
students in our study. We informed him that we would like to interview English
department students. He responded to our aims positively by giving us the opportunity
to conduct our study as long as we did not disturb the students’ teaching and learning
processes. We used purposive sampling in selecting the participants since it judges
participants based on our study purpose. Purposive sampling aims to have relevant
data based on the specific research topic (Kumar, 2011; Yin, 2011). To employ
purposive sampling in this study, 35 of fourth semester English department students
that belong to three classes were asked to pronounce English words containing 13
English consonant silent letters; bilabial plosive [p] and [b], alveolar plosive [t] and
[d], velar plosive [K] and [g], alveolar fricative [s], glotal fricative [h], bilabial nasal
[m], alveolar nasal [n], lateral approximant [I], post-alveolar approximant [r], and velar
approximant [w] as a basis for selecting participants. This pronunciation test was
designed by us only as requirement for selecting the study participants. In this test,
each correct pronunciation was scored 1 and incorrect was 0 to come to know each
student’s ability. Our inclusion criteria was a score of less than 32 (a quarter of the
total test score conversion). The pronunciation test showed that six students were
selected as the research participants because they got a score below 32. However two
students were not willing to be interviewed because of personal problems, therefore
four students participated in this ease-study.

Participant Students
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We used pseudonyms for our four participants to ensure confidentiality; they
are Nur, Budi, Fitri, and Doni. Nur is a student with limited Englishphonetic
recognition. She never recognized English phonetics when she was at senior high
school like her classmates in the English department. Budi is a student who has no
background with English phonetic recognition because he was taught by a senior high
school teacher who did not have any English phonetic background. His English
teachers never explained to him about the importance of English phonetic recognition
and therefore, he had to rely upon himself to recognize English phonetic patterns. Fitri,
the third participant, had no intention of studying in the English language study
program when she took the proficiency test at an Islamic higher education institution
in Jambi Indonesia. The English program was as a second choice; he had preferred
biology, but his parents forced him to take an English study program. This,
unsurprisingly, made Fitri less enthusiastic about learning English which had an effect
on the lack of mastery of pronunciation, skills in English, and other aspects of the
English language. The fourth participant was Doni who has good skills with regards
to many aspects of English learning, except for pronunciation. He finds it difficult to
recognize English phonetics, especially English consonant silent letters, so he
pronounces English silent letters like he is pronouncing consonants in his first
language.

All participants in this study were students we (the first three authors) know as
they are studying English in our department within an Islamic higher education
institution in Jambi, Indonesia, where we teach. This relationship helped us conduct
deep conversations to gain in depth-information related to the participants’ difficulties
in recognizing English consonant silent letters. This trusting relationship between
participants and the researchers enabled us to clarify the data needed for this study.
Moreover, underlying relationship and trust allowed us to reach the participants any
time we needed to conduct additional interviews. Only the fourth author did not have
a relationship with the participants as she teaches at another higher education.

Data Collection

The data for this study were collected through semi-structured interviews with each
participant lasting 45 and 60 minutes at the location of each participant’s choice over
a 4-month period from June to December 2020. This technique of data collection
provides us rich data with respect to the difficulties of silent letters in English
pronunciation learning. Creswell (2012) stated that conducting semi-structured
interviews is the most appropriate technique for collecting data from human beings.
Open-ended and follow up questions are implemented in this interview based on our
experiences. After asking questions about the participants’ basic demographic
information, first we asked “How interested are you to recognize English phonetics
for better pronunciation?” to learn their motivation in recognizing English phonetics.
Second, we asked “How aware are you of recognizing English phonetics like a
native?” to learn their attitude in recognizing English phonetics. Third, “What is the
role of your first language towards your English phonetics?” to learn about the
influences of their first language on English phonetics. Finally, we asked “How
important is English phonetics ability for you?” to learn their English phonetic
knowledge.

Before the interviews were conducted, objectives of the research were
explained. Each participant was also asked to sign a document of informed concern
that has been approved by secretary of English department.

All willing participants were interviewed in a face-to-face format by the first
author. Each interview which was conducted using the participants’ first language and
was audio recorded for transcribing purposes. Furthermore, each participant was
interviewed a second time. Intervewing the participants more than once provided the
interviewer with the opportunity to confirm and clarify the previous interview
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(Bolderston, 2012). In that interview, we gave opportunity for each participant to
clarify their answers from the first interview if they thought it was needed.

Data Analysis

Having transcribed the interview data, we analyzed the data using Saldana’s
(2009) qualitative data analysis approach that focuses on coding to assign a
summative, essence-capturing, evocative attribute for a portion of language-based or
visual data. We used the spirit of Saldana’s analysis to find out exactly what the
participants told us in regard to their motivation for learning English phonetics through
in vivo coding. We highlighted and report exactly what they said in answer to the
question about their motivation. Then we did the same for each interview question
category of attitude, first language interference, and phonetic ability. This coding
process was established to connect codes and to attribute meaning to the units of data
(Veloso; et al., 2021). The example of coding process is provided in the table below.

Table 1
Example of Coding Process

Transcript qaﬁ Commented [ssg6]: | think it is accurate to call these categories
rather than themes. They go with the design of your questions. So
we need to delete any reference to themes or thematic analysis.

Nur: Although most of my classmates paid their attention on English phonetic

recognition during study at English department, | am not interested to recognize [COmmented [5597R6]: Please apply this to what follows ]
English phonetics, because its rule makes me more confused. | mean, there is the Mouvatron

inconsistency of the letters with their phonetics in English.

Budi: Although | have limited English phonetics, I never focus my attention on Attitude

phonetics until now although pronunciation classes include obligatory subjects

that must be taken in the English department at my college.

Fitri: As a beginner EFL learner, | cannot avoid my first lanquage intervention for

certain English phonetics. A different rule of both lanquages bothered me in First Language
recognizing English_phonetics. My first language not only influence me in Interference
pronunciation, but also in speaking and grammar.

Doni: | do not know that there are any different phonetics between English and

my first language for certain letters. Therefore, | feel no problems with my

limited English phonetics. It doesn't affect another English subject | learnt as an  Phonetics Ability
English department student.

Trustworthiness of the Study

To ensure the trustworthiness of the study, we undertook several methods
recommended by Tracy (2010); khick description, triangulation, and member Commented [ssg8]: | am not sure we can see this—suggest
reflections. In using thick description, we provided in depth information related to i::g\e/;nti?;?r;:!:tg it something else that is more reflective of
setting, participants, themes of the study to ensure the transferability of the study '
findings in order that the readers may make their own conclusion about the study. To
triangulate information, we compared our observations and knowledge of the
participants with their interviews to avoid subjectivity bias and to test consistency of
the findings. In member reflection, we provided the copies of interviews for member
reflection or member-checking by involving all participants to give feedback to ensure
their views were not misprinted and reflected the participants’ true experiences.
Involving the participants to check their interview results making sure of the accuracy
of their contributions (Creswell, 2014).

[Commented [ssg9]: change ]

Findings

This study aimed to examine the difficulties of students in recognizing English silent
consonant letters at one Islamic higher education institution in Jambi, Indonesia. The
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participants were clear in explaining to us about their motivation, attitude, first
language interference, and ability with respect to recognizing silent letters in English
pronunciation. Our study findings revealed that although participants expressed
similar views related to the difficulties in recognizing English consonants silent letters,
each had their uniqueness.

Motivation

This category focuses on participants’ motivation to recognize English
phonetics. Motivation cannot be separated from pronunciation because it can
encourage the EFL learners to recognize English phonetics for better pronunciation.
During the interview, the participants were asked about their interest to recognize
English phonetics in learning English as foreign language. A view of interest emerged
from the participants of the study that they were uninterested in recognizing accurate
English phonetics. This view was based on the assumption that there was no phonetic
contribution to the English subjects they study in English department. Although all
participants mostly have similar thoughts of recognizing English phonetics, each of
them has different reason.

“l am not interested to recognize English phonetics, because its rule
makes me more confused. | mean, there is the inconsistency of the letters
with their phonetics in English” (Nur).

“Recognizing phonetics do not guarantee me in learning English lectures
at the English department, such as reading, writing, and speaking, that's
why | just underestimate them and focus on the aspect of grammar and
vocabulary which is necessary for learning English skills as | mentioned
before” (Budi).

“As long as | know, little beat errors in English phonetics is a common
problem for EFL learners, therefore I lack interest to recognize English
phonetics as my classmates do. | am still able to learn English better
without accurate phonetics” (Fitri).

“As an EFL learner, accurate English phonetics is not important as long as
I understand the words and sentences meaning of the English book we
read. | mean, phonetics cannot help me to comprehend English subjects
written in English, for example, morphology, phonology, cross-culture
understanding, etc.” (Doni).

It can be seen from these views that most participants in this study were
uninterested in recognizing English phonetics due to confusion and lack of utility.

Attitude

Attitude also plays an important role in English pronunciation. It refers to
awareness of the EFL learners to recognize English phonetics, that the more the
learners are aware the more accurate pronunciation they have. Under this category,
the participants were asked about their awareness in recognizing English phonetics.
Most of our participants reported that they did not focus on phonetics during their
study in the English department. They were not aware of the importance of accurate
phonetic in learning English. They reflected:

“l never think of accurate phonetics during +my study in the English

department, | just recognize English as | recognize my first language”

(Nur).

“l never focus my attention on phonetics until now although

pronunciation classes include obligatory subjects that must be taken in the

English department at my college” (Budi).
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“Phonetics is not my priority during studying in the English department. |
feel enough with the English phonetics | learn in Senior High School
although it is not as detail as | have learned in the English department”
(Fitri).

“l ignore English phonetics during studying in the English department
because | think this ability can be learnt later after four English skills.
Focusing on phonetic in learning English only help me in listening class,
not in other English skill” (Doni).

Learning English without recognizing English phonetics has inspired our
participants not to recognize accurate English phonetics. Most of them expect that it
is not important to recognize English phonetics in learning English. This negative
assumption makes them not pay attention to the importance of phonetics that can
support their English learning.

First Language Pronunciation Interference

The interference of first language in English pronunciation referred to
transferring the learners’ native language to English as the target language. Our
participants reported that they were influenced by their first language when we
interviewed them about first language interference in recognizing English phonetics.
They testified that rules of their first language phonetics interfere them in recognizing

English phonetics. Fhey-viewed:

“My first language phonetics always influences me for both consonants
and vowels. | mean the consistency of my first language letters and
phonetics influences my English phonetics. As long as | know any letters
in English are different between its letters and phonetics” (Nur).

“Rule of my first language phonetics always disturbs me in recognizing
English phonetics. For example, s letter is recognized as /s/ in its phonetic,
different from English. I mean s letter is sometimes recognized as /z/ in
English phonetics” (Budi).

“As a beginner EFL learner, | cannot avoid my first language intervention
for certain English phonetics. A different rule of both languages bothered
me in recognizing English phonetics” (Fitri).

“| often transfer my first language phonetic rule when I feel doubt with my
English phonetics recognition. | do this way because | am aware of my
limited phonetic knowledge” (Doni).

Our participants expressed that different phonetics of both languages became
main reason for them transferring their first language phonetics into English. The
examples of thought showed that their first language was used by the participants in
recognizing English phonetics.

Phonetic Ability

Phonetic ability serves as basis element of target language pronunciation which
relates to knowledge of sound-symbol. When our participants were asked about the
importance of English phonetics ability toward English pronunciation, our participants
reported that this study category did not have any contribution for most of the English
skills they learn.

B e e

“Phonetics recognition ability is considered unimportant for me as long as

I have the vocabulary and know the way to arrange the sentences

grammatically” (Nur).
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“Not too important compared to mastering vocabulary and grammar,
because vocabulary and grammar can give a contribution to me in learning
writing, reading, and speaking” (Budi).

“Although I don't recognize some English phonetics, it does not negatively
influence my English writing, speaking, listening, and reading subjects
learning. Recognizing English phonetic only waste my time” (Fitri).

“| feel no problems with my limited English phonetics. It doesn't affect
another English subject I learnt as an English department student” (Doni).

These views show that our participants ignore the phonetics as the important
aspect in learning English. Our participants did not believe that the phonetic
knowledge cannot help them in learning English compared to vocabularies and
grammar.

Discussion

The findings our study provided information of the participants’ difficulties
toward English consonant silent letters recognition on Islamic higher education
institution. Recognizing English phonetics is very important for EFL learners for better
pronunciation. Our study findings indicated that although English phonetics have been
introduced through pronunciation class in English department, the participants still
faced difficulties in recognizing them. The difficulties were caused by their negative
assumptions of English phonetics role in supporting their English learning. With
respect to motivation of recognizing English phonetics, our study results indicated that
all of our participants reported that they were not interest in recognizing English
phonetics. They did not believe that English phonetics supported them to learn English
better. It is consistent with Fauzi’s (2016) research results: lack of knowledge related
to the importance of pronunciation can cause lack of interest in recognizing English
phonetics. Al Yaqoobi et al. (2016) pointed out that inadequacy in recognizing
English phonetics can affect EFL learners’ pronunciation problems.

We also found that our participants have negative attitudes toward English
phonetics recognition. They did not make the effort to recognize accurate English
phonetics for better pronunciation while learning English. This unawareness made our
participants underestimate the important rule of English phonetics. This finding is in
line with AlMansour’s (2016), study that unawareness of English pronunciation would
result in negative effects on students’ success in learning English as foreign language.
Likewise, Tambunsaribu and Simatupang (2021) revealed that the Indonesian
university student’s held unconscious attitudes towards accurate pronunciation
because of confusion over the inconsistency of English phonetics.

Regarding first language interference, our participants were influenced by their
first language in recognizing English phonetics. They reflected that they tended to
transfer from their first language into English phonetics. It was caused by the
inconsistency of the English letters and phonetics. This case made our participants
use their first language as the basis of recognizing English phonetics. Our study
findings related to first language interference were consistent with Luo (2014), who
recognized that EFL students’ first language always interferes in recognizing English
phonetics. |Accordingly, Chaira (2015) found that phonetics different realization
between Aceh (Indonesian) as the EFL first language learners _and English as their
foreign language made them did the transfer process. | In addition, Authar (2018) ( commented [ssg10]: Revise wording here. )
revealed that Indonesian students negatively transferred of—[z] and [v]-—TFhis [COmmented [ssg11]: Please reword here for greater clarity. ]
transferring-process-occurred because [z] never occurred in the final and [v] does not Commented|[ssg12]: |Notsure what this means—please
exist in Indonesian EFL learners’ first language. {reword. }

The findings, furthermore, demonstrated a lack phonetic ability of the
participants in pronunciation. Osur participants assume that phonetics did not have
any contribution for them in learning English. Therefore, they ignored the phonetics
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rule. Our study results support the previous research findings by Al-Rubaat and
Alshammari (2020) and Febriana et al. (2019). Al-Rubaat and Alshammari (2020)
revealed that English phonetics recognition does not have-contribution ferto Saudi
EFL learners in learning English, because it is impossible for them to recognize
English phonetics as accurate as_an English_speaking native. Febriana et al. (2019)
found that Indonesian EFL learners negatively perceive abeui-the usefulness of
English phonetics in English learning because it is difficult to be-recognized-by-them.

Involving small sample in this study was our greatest limitation. However, it
gave us a starting place for looking at our teaching and curriculum. based-on-the

We can change our emphasis to stress that EFL learners are expected to
recognize English phonetics in order to have better English pronunciation. We hope
that knowing the difficulties and attitudes of students that the rector as the policy
maker in the higher education institutions would consider inviting English native
lecturers to train English lecturers to teach pronunciation class. In addition, as the
authors of this study, we hope the next researchers to conduct similar research by
involving English department students from another higher education institution to
learn more.
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Appendix 1

Pronunciation Observation Test
No Words
1 Psychology
2 Pneumonia
3 Cupboard
4 Receipt
5 Doubt
6 Subtle
7 Bomb
8 Thumb
9 Christmas
10 Fasten
12 Handkerchief
13 Wednesday
14 Knee
15 Knock
16 Gnaw
17 Gnash
18 Sovereign
19 Campaign
20 Island
21 Viscount
22 Debris
23 Heir
24 Honor
25 What
26 While
27 Mnemonic
28 Solemn
29 Autumn
30 Palm
31 Salmon
32 Almond
33 Chart
34 Fork
35 Father
36 Car
37 Mother
38 Wrap
39 Write
40 Answer
41 Hawk
42 Raw
43 Draw
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Appendix 2
Score of Pronunciation Observation Test
No Name Raw Score Conversing Score
1 Meri 33 76
2 Noni 30 70
3 Nur 11 25
4 Vepi 30 70
5 Budi 5 70
6 Moli 34 79
7 Titi 36 84
8 Fitri 7 16
9 Rohida 35 81
10 Novita 33 76
11 Yeni 35 81
12 Rani 8 19
13 Bela 32 74
14 Mona 36 84
15 Doni 10 23
16 Ela 34 79
17 Ani 9 21

*The scoring technique of each student by totaling item by item, then converting it into
0 to 100by using the formula below:
The Number of Correct Items

The Total of Item x 100

Value =
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